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INTRODUCTION

Main project objectives:

The main objective of the project, which the project partners aim to achieve, is the development,
implementation, and promotion of a new educational concept for preschool children to understand
basic legal regulations and the importance of respecting them. This concept is based on the principle
of learning through “case studies” and it is implemented in the regions of Kocani — North
Macedonia, Velingrad — Bulgaria, and Athens — Greece.

Additionaly, the project activities will promote the goals of the Universal Declaration of Human
Rights (UDHR), the EU Action Plan 2020-2024, and the UN Millennium Declaration for
strengthening the rule of law, human rights, and fundamental freedoms. These activities will also
increase the capacity for transnational cooperation among all project partners and open
opportunities for synergies with relevant stakeholders active in various fields and/or other socio-
economic sectors.

Specific project objectives:

Specific Objective 1:

To develop and implement an innovative educational concept focused on addressing the importance
of understanding and respecting legal regulations and moral norms, reducing aggressive behavior,
and encouraging tolerance among preschool-aged children.

Specific Objective 2:

To enhance the skills and competencies of kindergarten educators in implementing new
methodologies and approaches, which include:

« Strengthening the capacity of teaching staff to apply new educational methods based on the
concept of learning through “case studies,” in order to address increasing occurrences of
aggressive behavior and intolerance in children, as well as enhancing their skills for
transnational collaboration with peers from other European countries.

o Improving teachers’ skills in applying methodologies and strategies for recognizing and
addressing discrimination, deviant behavior, and lack of respect.

e Increasing teachers’ competencies in working with parents of children who exhibit
aggressive behavior.

e Enhancing teachers' skills in using OER (Open Educational Resources) and the eTwinning
platform.

o Enhancing children’s skills in critical thinking and teamwork.
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Specific Objective 3:

To promote the need for improvement of local policy strategies in the educational process for
preschool children, particularly in understanding and approaching the rule of law and respect for
fundamental human rights. This includes addressing the challenge of aggressive behavior, and
consequently, increasing the number of active citizens—parents who will initiate a change in the
overall attitude of the community.

1. DESCRIPTION OF THE MAIN ASPECTS OF THE CHALLENGE WITH THE
OCCURRENCES OF AGGRESSIVE BEHAVIOR, INCREASED INTOLERANCE
AND OCCURRENCE OF DISCRIMINATION AMONG CHILDREN OF
PRESCHOOL AGE

Dear teachers,

We are pleased to present this guide, prepared under the ERASMUS + Project: Educational
approach for the introduction of basic legal regulative and morale behavior norms for the
preschool Children, Kids & Laws, 2023-1-MKO01-KA220-SCH-000166815, on "Innovative
educational approach as a form of prevention and intervention of aggression, increased intolerance
and discrimination in preschool children”. This handbook is designed to support your work by
providing you with the knowledge and tools you need to effectively address the challenges of
aggressive behavior in pre-school and primary school aged children.

1.1 NATURE OF CHILD AGGRESSION

Aggression is a complex phenomenon that can manifest itself in different ways and has multiple
causes. In childhood, aggressive behavior often results from children's inability to express their
emotions and needs appropriately. In order to be able to help children overcome these difficulties, it
is first necessary to understand the nature of aggression.

Child aggression can be seen as part of normal child development. According to the research of
Anna Freud, aggressive behaviors in young children are often a natural reaction to frustration and
are related to their desire for independence and assertion of the self. She stresses that these
behaviors can be temporary and transient if the child is guided and supported appropriately.

In his theory of psychosocial development, Eric Erickson defines the period of early childhood as
a stage of "initiative versus guilt." During this period, children develop a sense of initiative and self-
confidence, but may also experience guilt and fear of punishment when they fail. Erikson notes that
aggression can manifest as a coping mechanism for these complex emotions and conflicts.

In his studies on the development of child psyche Lev Vygotsky, drew attention to the social
context as an important factor in the manifestation of aggressive behavior. He stresses that the child
learns through interaction with his peers and adults, often repeating observed behavior. According
to Vygotsky, aggression may be a reflection of learned patterns of behavior that the child has seen
in his or her environment .
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The renowned British pediatrician and psychoanalyst Donald Winnicott,, emphasizes the
importance of the emotional environment in which the child develops. According to Winnicott,
aggressive displays can be a sign of unmet emotional needs or a lack of stable attachment. He
stresses the importance of empathy and understanding from adults in order for the child to feel safe
and supported.

Child aggression can also be the result of internal conflicts and tensions. According to Jean Piaget,
the cognitive development of preschool children goes through different stages in which they begin
to understand their emotions and relationships with others. Aggression can be a manifestation of
difficulties in this process of understanding and adapting to social norms and expectations .

Understanding these different aspects of childhood aggression is essential to developing effective
strategies for dealing with it. Aggression should not be seen as a negative phenomenon alone, but as
a signal of the need for additional support and attention to the child's emotional and social
development. With appropriate guidance and understanding, aggressive behaviour can be
transformed into positive forms of interaction and self-confidence.

*Anna Freud, "The Ego and the Mechanisms of Defense"

*Erik Erikson, "Childhood and Society"

*Lev Vygotsky, "Mind in Society: The Development of Higher Psychological Processes"
*Donald Winnicott, "Playing and Reality"

*Jean Piaget, "The Language and Thought of the Child"

1.2 TYPES OF AGGRESSION

Aggression in childhood can be classified in different ways, each type having its own characteristics
and ways of manifestation. Here is a detailed overview of the main types of aggression with
examples and quotes from famous authors:

1. Physical aggression

Physical aggression includes actions that cause physical harm to others, such as hitting, shoving,
biting, Kicking, etc. This type of aggression is the most easily recognized and is often the reason for
immediate intervention by adults.

Examples:

e A child hitting a classmate during a game because he was angry that he lost.
e A child bites another child when he doesn't get what he wants.

According to Anna Freud, physical aggression is common in young children and can be an
expression of their desire for independence and assertion of self. She stresses that these
manifestations can be controlled through appropriate education and support.

2. Verbal aggression

Verbal aggression manifests itself through insults, taunts, threats and other forms of verbal violence.
It can be just as harmful as physical aggression as it affects a child's emotional well-being.
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Examples:

e A child calls a classmate derogatory names because he is upset.
e A child threatens another child to get him to give him a toy.

Eric Erickson notes that verbal aggression can be a manifestation of internal conflicts and guilt. In
his theory of psychosocial development, he points out that children aged 5-6 often experience
strong emotions, which they sometimes express in an aggressive manner .

3. Passive aggression

Passive aggression is more difficult to recognize and involves actions that indirectly hurt or
manipulate others. This can include refusing to cooperate, ignoring, deliberately delaying tasks, etc.

Examples:

e A child refuses to play with a certain classmate to punish him for a previous conflict.
e A child purposely delays completing a task because he is angry with the teacher.

Lev Vygotsky emphasizes the importance of social context in the manifestation of aggressive
behavior. He notes that children often acquire passive-aggressive patterns of behavior from their
environment and use them as a way of coping with stressful situations.

4. Emotional aggression

Emotional aggression includes manipulation, isolation of other children and other forms of
emotional pressure. It can be very damaging as it affects a child's self-esteem and mental health.

Examples:

e A child persuades other children not to play with a particular classmate.
e A child manipulates his friends by getting them to do something against their will.

Donald Winnicott emphasizes the importance of the emotional environment in which the child
develops. According to him, aggressive behaviors can be a sign of unmet emotional needs or a lack
of stable attachment. He stresses the importance of empathy and understanding on the part of adults
in order for the child to feel safe and supported.

5. Instrumental aggression

Instrumental aggression is a form of aggression that is used as a means to an end. This type of
aggression is more purposeful and can be less emotional.

Examples:

e A child hits another child to get a toy.
o A child threatens a classmate to get a coveted place in line.
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Jean Piaget, in his research on cognitive development, notes that preschool children begin to
understand cause-and-effect relationships and can use aggression as a means to achieve their goals.
He stresses that this type of aggression can be controlled by properly guiding and teaching children.

Understanding the different types of aggression is essential for effective management of aggressive
behavior in children. Each type of aggression has its own specific characteristics and requires
different approaches to management. By providing support, guidance and training, teachers can
help children develop positive behavior patterns and learn to express their emotions in a
constructive way.

Citations and References:

Anna Freud, "The Ego and the Mechanisms of Defense"

Erik Erikson, "Childhood and Society"

Lev Vygotsky, "Mind in Society: The Development of Higher Psychological Processes™
Donald Winnicott, "Playing and Reality"

Jean Piaget, "The Language and Thought of the Child"

1.3.CAUSES OF AGGRESSION IN CHILDREN

Aggression in children can be provoked by a multitude of factors, including family environment,
social interactions, individual characteristics of the child and educational practices. Understanding
the causes of aggression is key to finding effective strategies to manage it. In the following lines,
we will examine different perspectives of prominent authors who have studied the causes of child
aggression.

1.3.1 Family environment

Uri Bronfenbrenner, in his ecological theory of development, stresses the importance of the
different systems in which the child grows and develops. According to him, the microsystem
(family, school, peers) plays a key role in the formation of aggressive behavior. Bronfenbrenner
notes that children who grow up in stressful family environments where there is conflict and
violence are more likely to exhibit aggression. He writes: "Children learn aggression as a means of
coping with stress when they observe similar patterns in their environment™ .

Gordon Newfeld and Gabor Mate in their book "Hold On to Your Kids" discuss the impact of
parent-child attachment on aggressive behavior. They highlight that a lack of a stable emotional
bond and insufficient attention from parents can lead to insecurity and aggression in children.
Newfeld and Mate argue that "aggression is often a symptom of deep emotional needs that are not
being met."

1.3.2 Social interactions
Albert Bandura in his social cognitive theory emphasizes the role of observation and imitation in
learning aggressive behavior. According to Bandura, children learn aggression by observing and

imitating the behavior of models (parents, peers, media characters). He conducts the famous Bobo
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doll experiment, which shows how children reproduce aggressive behavior they have seen. Bandura
concluded that "aggression is a behavior that is learned through observation and imitation" .

Richard Tremblay, in his research on the development of aggressive behavior in children, notes that
social skills and the ability to resolve conflict play an important role. According to Tremblay,
children who have not learned effective social skills are more likely to use aggression as a way of
dealing with conflict. He stresses the importance of early intervention and training in social skills .

1.3.3 Individual characteristics

John Bowlby in his attachment theory discusses the impact of early attachments on a child's
emotional development. According to Bowlby, children who did not have a secure attachment at an
early age may develop aggressive behavior as a way of expressing insecurity and anxiety. He argues
that "lack of secure attachment can lead to aggressive reactions in stressful situations™ .

Jerome Kagan in his research on children's temperament points out that some children are more
prone to aggression due to biological and genetic factors. According to Kagan, children with higher
nervous system reactivity are more likely to exhibit aggressive behavior in response to stressful
stimuli. He stresses that "individual differences in temperament play an important role in the
expression of aggression™.

1.3.4.Educational practices

Diana Baumrind in her research on parenting styles identifies three main styles: authoritarian,
authoritative and liberal. According to Baumrind, the authoritarian parenting style, which is
characterized by high demands and low support, can lead to aggressive behavior in children. She
notes that “children raised in authoritarian environments often develop aggressive behavior patterns
as a reaction to their parents' strict and punitive methods" .

Martin Hoffman's research on disciplinary methods and children's moral development highlights the
importance of empathy and explanatory methods in reducing aggression. According to Hoffman,
when parents and teachers use explanatory methods and encourage empathy, children are more
likely to develop understanding and sympathy for the feelings of others and less likely to exhibit
aggressive behavior .

Understanding the causes of child aggression requires consideration of multiple factors, including
family environment, social interactions, individual characteristics, and educational practices. Each
of these factors plays an important role in shaping aggressive behavior and must be taken into
account when developing coping strategies. By providing support and guidance, teachers and
parents can help children develop positive behavior patterns and learn to express their emotions in a
constructive way.

Citations and References:

e Urie Bronfenbrenner, "The Ecology of Human Development”

e Gordon Neufeld & Gabor Maté, "Hold On to Your Kids: Why Parents Need to Matter More
Than Peers”

e Albert Bandura, "Social Learning Theory"
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e Richard E. Tremblay, "Development of Physical Aggression from Early Childhood to
Adulthood"

e John Bowlby, "Attachment and Loss"

e Jerome Kagan, "The Nature of the Child"

e Diana Baumrind, "Child Care Practices Antecedent to Three Patterns of Preschool
Behavior"

e Martin Hoffman, "Empathy and Moral Development: Implications for Caring and Justice"

1.4 PSYCHOLOGICAL CHARACTERISTICS OF PRESCHOOL CHILDREN
1.4.1 General characteristics

Children aged 5-6 years go through an important stage of their development, which is associated
with the formation of personality, the development of cognitive abilities and social skills. At this
age, children already possess basic skills for communication and interaction with their peers, but
they are still improving their emotional and social competences.

e Cognitive development: according to Jean Piaget, children 5-6 years old are in the preoperational
stage of cognitive development. They are beginning to develop symbolic thinking, which allows
them to use words and images to represent objects and events. However, their thought processes
are still limited by egocentrism, which means they find it difficult to see the world from the
perspective of others.

e Social development: At this age, children begin to form stronger friendships and participate in
group activities. They develop skills in cooperation, sharing and conflict resolution. However,
their social skills are still developing and they may have difficulty dealing with complex social
situations.

e Emotional development: according to Eric Erickson, children 5-6 years old are in the "initiative
vs. guilt" stage. They are motivated to explore and take initiative in various activities, but may
also experience guilt if their actions are not successful or are punished. This period is important
for the formation of self-esteem and a sense of competence .

1.4.2 Psychological characteristics in the context of aggression, discrimination and tolerance

o Aggression: Aggression in 5-6 year olds can be the result of a variety of factors, including
frustration, a need for attention, or patterns of behavior they have observed in their environment.
At this age, children often exhibit physical and verbal aggression as a way of expressing their
emotions and dealing with conflict.

o Discrimination: age 5-6 is a critical period for the formation of social perceptions and prejudices.
Children begin to understand the concept of groups and belonging, which can lead to the
emergence of discriminatory attitudes, especially if they are exposed to such patterns in their
environment. They may show preferences for certain peers and exclude others based on
differences.

o Tolerance: the development of tolerance is linked to the development of empathy and the ability to
understand and respect the feelings and perspectives of others. Despite the egocentrism that is
characteristic of this age, children can be taught empathy and tolerance through appropriate
nurturing methods and adult examples.

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
Human Resource Development Centre (HRDC). Neither the European Union nor HRDC can be held responsible for them.



Co-funded by )\’, NATIONAL AGENCY

the European Union 2 | FOR EUROPEAN EDUCATIONAL
P () PROGRAMMES AND MOBILITY

o Development of the psyche and the self: the development of the self in children aged 5-6 is linked
to the formation of self-esteem and a sense of identity. Children become aware of their abilities
and qualities as well as their place in the social group. They develop a sense of morality and
justice which can be channeled in a positive direction through appropriate education.

1.4.3 Opportunity for preventive work and interventions in the kindergarten

Preventive work and interventions in Kkindergarten are essential to promote positive child
development and reduce aggression and discrimination. Here are some strategies and good practices
supported by research and examples:

Social skills training: children can be taught effective social skills such as sharing,
cooperation and conflict resolution. Kimberly Schonert-Reichl and her colleagues in their
research emphasize the importance of social-emotional learning in developing social
competence and reducing aggressive behavior.

Fostering empathy: Through role plays and discussions, teachers can encourage children to
develop empathy and put themselves in others' shoes. Martin Hoffman's research highlights
the importance of empathy for moral development and reducing aggression.

Aggression management interventions: programmes such as Second Step are designed to
help children manage their emotions and develop self-control skills. Research shows that
these programs can significantly reduce aggressive behavior in kindergarten.

Creating an inclusive environment: teachers must create an environment that promotes
tolerance and respect for differences. Elizabeth Gershoff and her colleagues stress that
inclusive educational environments can reduce discriminatory attitudes and promote positive
social interactions.

Parental involvement: cooperation with parents is key to the successful management of
aggression and discrimination. Informing parents about the importance of emotional support
and positive parenting can improve children’s behavior both at home and in kindergarten.

Understanding the psychological characteristics of 5-6 year old children and linking them to
aggression, discrimination and tolerance is essential for teachers to work effectively in kindergarten.
Through preventative work and appropriate interventions, teachers can create a supportive and
inclusive environment that promotes children's positive development and reduces negative
behaviours.

Citations and References:

Jean Piaget, "The Language and Thought of the Child"

Erik Erikson, "Childhood and Society"

Albert Bandura, "Social Learning Theory"

Richard E. Tremblay, "Development of Physical Aggression from Early Childhood to
Adulthood"

Martin Hoffman, "Empathy and Moral Development: Implications for Caring and Justice"
Kimberly Schonert-Reichl et al, "Enhancing Social and Emotional Competence in Young
Children™

Elizabeth Gershoff, "The Role of Schools in Promoting Positive Peer Relationships and
Preventing Bullying"
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1.5. AGGRESSION MANAGEMENT
1.5.1. History of aggression management techniques and programmes

The problem of aggression in preschoolers is an issue that has long attracted the attention of
specialists in the field of child psychology. To deal with this challenging aspect of child
development, psychologists and educators have developed a variety of techniques and programs.

1. James Gardner: Known for his work on multiple intelligences, Gardner has provided important
guidance on the development of emotional intelligence in young children. His theory has been
important in developing programs to teach children to recognize and manage their emotions,
which can help combat aggression.

James Gardner's concept of child aggression fits into his general theory of multiple intelligences.
Gardner proposes that children's skills and abilities are not limited to the traditional mental
intelligences (logical-mathematical, language, spatial, etc.) but also include emotional intelligence.

According to Gardner, emotional intelligence is made up of several components, including the
ability to recognize and understand your own emotions, manage your emotions, recognize and
understand the emotions of others, and the ability to establish healthy and constructive relationships
with others.

Based on this concept, Gardner recommends several basic techniques and means of dealing with
child aggression:

1. Learning emotional awareness: children need to learn to recognise their emotions and
understand them. This includes learning terms for different emotions, as well as practical
exercises to recognise emotions in themselves and others.

2. Managing emotions: children need to learn effective strategies for managing their emotions,
especially in situations of stress or conflict. This may include calming techniques such as
deep breathing, visualizations or physical activity.

3. Developing empathy: Children need to learn to understand and empathize with the emotions
of others. This can be achieved through various perspective taking exercises, role play and
group discussions about emotions and relationships.

4. Developing social skills: children need to learn to communicate effectively, resolve conflicts
and work in a group. This includes exercises in sharing, listening to others and seeking
compromises.

5. Promoting positive behavior: educators and parents should support and encourage positive
behavior in children. This can be achieved through praise and reward systems and clear
rules and expectations.

Gardner's concept of childhood aggression and his proposed techniques and means of dealing with
it are based on an understanding of the importance of emotional intelligence and social skills to
children's development and well-being. They represent a holistic and integrated approach that
promotes the development of emotional awareness, empathy and social skills in children, which
helps them to cope with aggression and develop healthy relationships with others.

2. Howard Gardner:

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
Human Resource Development Centre (HRDC). Neither the European Union nor HRDC can be held responsible for them.



Co-funded by )\’, NATIONAL AGENCY

the European Union 2 | FOR EUROPEAN EDUCATIONAL
P () PROGRAMMES AND MOBILITY

The author of multiple intelligences theory has also explored the role of education in the

development of social skills and empathy in children. His work has been the basis for the
development of social-emotional learning programs in preschool.
Howard Gardner is famous for his theory of multiple intelligences, which is an integrative model for
understanding human intelligence, including emotional intelligence. In the context of childhood
aggression, Gardner discusses the importance of emotional intelligence and social skills in children's
development and in coping with aggressive behavior.

Gardner stresses that emotional intelligence is the key to successfully dealing with conflict and
aggression in children. He believes that teaching children to understand and manage their emotions is
critical to their social and emotional well-being. In one of his works, "Frames of Mind: The Seven
Intelligences of the Human Species," Gardner states:

"Children should be taught not only to read, write and solve math problems, but also to understand
their emotions, deal with conflict and cooperate with others."

According to Gardner, developing social skills is essential to dealing with aggression. He
recommends a variety of techniques and strategies that help develop children's empathy,
communication and conflict resolution skills. An example of this is the 'Problem Solving with
Friends' method, which consists of encouraging children to express their feelings, listen to others and
work together to find solutions to conflict situations.

Gardner also stresses the importance of play in developing social skills and managing
aggression. Through play, children learn to take on the roles of others, cooperate, and solve
problems. Thus, they develop empathy and understand the importance of sharing and tolerance.

In conclusion, Howard Gardner's concept of dealing with child aggression is based on an
understanding of the importance of emotional intelligence and social skills in children's development.
He suggests various methods and strategies that promote the development of empathy,
communication skills, and conflict resolution skills in children.

3. Daniel Goleman:

The author's concept of emotional intelligence and his book, Emotional Intelligence in Children,
provides valuable guidance for parents and teachers on how to support the development of
emotional intelligence and the management of aggression in children.

Daniel Goldman is a psychologist and science journalist known for his work on emotional
intelligence. In his book Emotional Intelligence in Children, Goldman discusses the importance of
developing emotional awareness in children and its impact on their behavior, including aggressive
behavior.

Goldman's key concept is that emotional intelligence is essential for successful coping with
emotions and interpersonal relationships. He views emotional intelligence as a combination of the
skills of recognizing, understanding, and managing one's own and others' emotions.

In the context of childhood aggression, Goldman stresses that emotional intelligence plays a key
role in preventing and dealing with it. He views aggression as a manifestation of a mismatch
between emotional needs and social contexts.
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One of the main techniques Goldman recommends for dealing with childhood aggression is the
development of emotional awareness and emotion management. He suggests various exercises and
strategies to develop these skills in children, such as:

1. Emotion recognition exercises: children are encouraged to recognise and identify their
emotions and those of others. This may involve games or exercises where children have to
identify the emotions of faces from pictures or talk about their own emotions.

2. Emotion management exercises: children learn to manage their emotions in a constructive
way. This includes methods such as breathing, visualizations, expressing emotions through
art or writing.

3. Exercises to develop empathy: Children are encouraged to understand and empathise with
the emotions of others. This can be done through games or role plays that encourage mutual
help and cooperation.

Emotional intelligence also supports the formation of healthy interpersonal relationships, which can
help prevent aggression. Goleman believes that when children understand and manage their
emotions in an effective way, they feel more satisfied and in control of situations, which reduces the
likelihood of aggression.

To quote Daniel Goldman, "Emotional intelligence is more important than 1Q in achieving success
in life, both professional and personal. "This confirms his belief in the importance of developing
emotional intelligence in children to help them successfully deal with aggression and achieve
harmony in their relationships.

1.5.2 Types of techniques for dealing with aggression

1. Teaching emotional awareness: this technique focuses on teaching children to recognize and
express their emotions in a constructive way. They learn to understand what makes them angry
or anxious and how to choose appropriate strategies to manage these emotions.

2. Social skills learning: social skills learning programmes aim to help children understand the
importance of sharing, cooperation and resolving conflicts peacefully. They learn how to
communicate effectively, listen to others and solve problems in a group.

3. Support for empathy and understanding others' feelings: preschoolers often need help in
understanding others' emotions and developing empathy. This technique focuses on
developing children's ability to empathize with others and understand their feelings.

4. Application of play therapy: play therapy is an important tool for developing social skills and
managing aggression in children. Through play, children learn to put themselves in the shoes
of others, to understand relationships and to develop conflict management skills.

Dealing with aggression in pre-school requires a complex and multi-pronged approach that involves
educating children, parents and teachers. Programmes based on contemporary psychological
theories and practices are essential to help children develop into empathetic and responsible
individuals. Your role as teachers is essential in shaping children's social skills and emotional
intelligence. We hope you find this guide useful and that it will give you the confidence and tools
you need to tackle aggression and create a positive and supportive learning environment.
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2.DESCRIPTION OF THE EDUCATIONAL APPROACH TO LEARNING
USING "CASE STUDIES" AND THE ADVANTAGES IT OFFERS IN
RELATION TO THE TRADITIONAL EDUCATIONAL METHODS

2.1. DESCRIPTION OF SUITABLE LAWS FOR PRE-SCHOOL EDUCATION

Teaching pre-school children about laws and rules lays the foundation for responsible citizenship
and good behavior. At this early stage, the focus is not on complex legal systems, but rather on
simple, age-appropriate principles that help children understand right from wrong, fairness, and
safety. By using stories, case studies, and classroom scenarios, teachers can introduce basic
concepts of law in ways that are engaging and easy to grasp. This approach helps children learn to
respect rules, understand consequences, and cooperate with others—skills that are vital both inside
and outside the classroom.

2.1.1. Criminal Offense THEFT
Introduction

In the Criminal Code, various types of criminal offenses related to theft are regulated in the special
section. Theft is understood as taking someone else's property for personal gain without the consent
of the owner. Here are a few examples of criminal offenses related to theft and their legal
consequences:

Theft: Anyone who takes someone else's property by moving, taking, using, or keeping it, will be
punished with imprisonment for up to five years.

Burglary (Aggravated Theft): If theft is committed using force, or if it is committed in a place
where there is a risk of permanent harm to health or life, or if it is done in a way that causes
particularly severe consequences, the perpetrator will be punished with imprisonment from one to
ten years.

Robbery: If the person committing the theft also uses or threatens to use a weapon or an object
similar to a weapon, or uses force against the person from whom the property is taken, they will be
punished with imprisonment from three to fifteen years.

The legal consequences for the perpetrators depend on the specific circumstances of the act and the
severity of the criminal procedure. The court takes into account the perpetrator's prior criminal
record, the circumstances of the act, and other relevant factors when making a decision.

Approach to Preschool Children

To explain the criminal offense of Theft to 5-6-year-old children, a language and explanations
tailored to their age and understanding can be used.

Here is an example of how it could be explained:
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"There is something important we want to talk about with all the little children. Do you know what
theft means? Theft is when someone takes something that doesn't belong to them without asking or
telling the owner.

For example, if someone takes a toy from another child without asking, it's like stealing.

In the laws of our country, there are rules about theft. They say that if someone takes something
from another, like a toy, and doesn't give it back or doesn't ask if they can take it, they might be
punished. The punishment can be jail, which means they might have to spend time away from their
friends and family.

There is also a more serious type of theft. If someone wants to take something using force, or if they
hurt someone while taking it, that becomes even more dangerous. For such cases, the punishment
can be even bigger."”

Important Lessons from the Brief Presentation of the Criminal Offense THEFT
The most important lessons that preschool children should learn are:

The difference between good and bad: Children can learn the difference between acceptable and
unacceptable actions. Through the characters in the presentation, it can be emphasized what is right
and what is not.

Consequences of actions: Criminal offenses often have consequences. Children can learn that every
action has its consequences, and they need to be responsible for their actions.

The importance of respecting others' property: Theft is a violation of someone else's property.
Children can learn the importance of respecting other people's possessions and why it's not allowed
to take things that don't belong to them.

Ethical thinking: Children can develop their ethical thinking by discussing the actions of the
characters in the presentation. What is right and what is wrong?

Developing empathy: By identifying with the characters and their actions, children can develop
empathy and understanding for the feelings and actions of others.

2.1.2. CRIMINAL OFFENSES AGAINST HUMAN AND CITIZEN RIGHTS AND
FREEDOM

Introduction

Violations of human and citizen rights and freedoms are addressed through a number of different
criminal offenses. For preschool children, the following two criminal offenses are most appropriate:

Violation of Equality of Citizens: Anyone who, based on gender, race, skin color, gender identity,
belonging to a marginalized group, ethnicity, language, citizenship, social origin, religion, political
affiliation, personal or social status, mental or physical disability, age, family or marital status,
property status, health condition, or any other basis provided by law or an international treaty,
denies or limits the rights of a citizen as defined by the Constitution of the Republic of Macedonia,
law, or an international treaty, or gives privileges to citizens based on these differences in violation
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of the Constitution of the Republic of Macedonia, law, or an international treaty, will be punished
with imprisonment from three months to three years.

Endangerment of Safety: Anyone who seriously threatens another person with an attack on their life
or body or the life or body of a close person, with the intent to disturb or scare them, will be
punished with a fine or imprisonment of up to six months.

Approach to Preschool Children

Explaining criminal offenses such as “Crimes Against Human Rights” to 5-6-year-old children is a
challenge due to their age and the conceptual complexity of the topic. In this context, the
presentation must be educational and understandable, while also entertaining for the children. Here
are some concrete lessons that could be included in the theatrical presentation:

Important Lessons from the Brief Presentation of the Criminal Offense Violation of Equality of
Citizens

The most important lessons that preschool children should learn are:

Understanding basic rights: Introducing the concept of fundamental rights that people have, such as
the right to life, the right to education, the right to play, etc.

Resolving problems through peaceful methods: Emphasizing the importance of solving conflicts
and problems through conversation and understanding, rather than using violence or unfair actions.

Respecting differences: Presenting different kinds of people and cultures, with a focus on respecting
and accepting differences among people.

Cooperation and teamwork: Emphasizing the importance of cooperation and teamwork in solving
problems and creating a community that protects the rights of all.

Awareness of the consequences of unjust actions: Highlighting how our choices and actions can
impact others and how fairness and equality should be important values.

Building ethical standards: Encouraging children to build ethical standards and values that will
guide them in everyday situations.

Creative expression and expressing opinions: Encouraging children to express their opinions, ideas,
and feelings, as well as being creative in finding solutions to problems.

2.1.3. CRIMINAL OFFENSES AGAINST THE ENVIRONMENT AND NATURE
Introduction
Appropriate criminal offenses for preschool children that can be understood include:

e Air Pollution: Causing pollution by throwing garbage or emitting smoke.

e Throwing Waste into Water: Disposing of waste in rivers and lakes.

e Cutting Trees Without Permission: Illegally deforesting areas without permission.

e Possible legal consequences may include:

e Sanctions such as mandatory obligations for cleaning and maintaining the environment.
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e Financial penalties for those who violate the rules.

Approach to Preschool Children

The topic is quite applicable and understandable for preschool children and can be presented
through an interactive study of cases where children can be part of decision-making. It's essential to
increase visualization by using examples accompanied by pictures and videos showing the
importance of environmental responsibility. Simple language and examples should be used to
demonstrate the negative effects of polluted air and waste.

Important Lessons from the Brief Presentation of the Criminal Offense Against the Environment
and Nature

The key lessons that preschool children should learn are:
Responsibility for nature: Highlighting the importance of collective care for the environment.

Individual influence: Understanding that each person has an influence and can prevent criminal acts
that harm the environment.

Preserving nature: Teaching children how to save energy, clean up after themselves, and reduce
waste.

2.1.4. CRIMINAL OFFENSES AGAINST PUBLIC SAFETY IN TRAFFIC
Introduction

Criminal offenses against public traffic safety that would be appropriate for presentation to
preschool children include:

e Incorrectly crossing roads without looking both ways.
e Riding a bike without a helmet.

e Jumping over a road without checking for vehicles.

e Not using traffic signals (for pedestrians or drivers).

e Riding a bicycle or driving a vehicle at high speed.

Consequences can be shown through playful and simple scenes illustrating the importance of traffic
lights and the physical consequences of these actions, such as injuries from falling off a bike.

Approach to Preschool Children

The approach should be playful, creative, and interactive. Children should be involved as actors in
case studies and experience traffic safety situations. Different props and costumes can be used to
present the scenes, while songs and games can help keep the children's attention.

Important Lessons from the Brief Presentation of the Criminal Offense Against Traffic Safety
Lessons from the presentation could include:

The importance of looking both ways before crossing the road.
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Using a helmet for safe biking.
Proper use of traffic signals as pedestrians and drivers.
Avoiding dangerous practices like speeding.

Through fun and interaction, children should become aware of the importance of safe behavior in
public traffic and develop respect for rules and safety measures.

2.1.5. CRIMINAL OFFENSES AGAINST LIFE AND BODY
Introduction

Criminal offenses against life and body refer to harmful actions that put a person’s health or life in
danger. While preschool children are not ready to understand complex legal definitions, they can
begin to learn the basic concepts of respect for others, personal safety, and the importance of non-
violence. These early lessons help develop empathy and understanding that hurting others is wrong
and that everyone deserves to feel safe and protected.

The following two offenses can be simplified for young children:

Bodily Harm: This includes hurting someone by hitting, kicking, or causing injury. In the criminal
code, this is punished with imprisonment depending on the severity of the harm.

Threats to Life or Health: Any serious threat to another person’s life or body is considered an
offense. In legal terms, this can result in a fine or imprisonment.

Approach to Preschool Children

Since children aged 5-6 are in a critical stage of emotional and social development, the concepts of
safety, care, and non-aggression must be taught in simple, engaging, and age-appropriate ways.
Learning can be introduced through interactive storytelling, role-playing, and theatrical
presentations where children can explore situations and respond to characters who face different
challenges involving conflict, accidents, or unsafe behavior.

Important Lessons from the Brief Presentation of the Criminal Offense Against Life and Body
Preschool children can absorb and apply the following important life lessons:

Understanding the value of life and health: Every person’s life and body are important and should
be treated with care and respect.

Keeping hands and words kind: Hitting, pushing, or using hurtful words is never the right way to
solve a problem. Kindness should guide behavior.

Solving problems peacefully: Teach children to use words, seek help from adults, and practice calm
communication during disagreements.

Recognizing danger and asking for help: Children should learn to recognize unsafe situations and
know to ask a teacher, parent, or trusted adult for help.
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Understanding the impact of actions: Actions have consequences. If we hurt someone, it affects
their feelings and safety.

Encouraging empathy and compassion: Activities should help children imagine how others feel
when they are hurt or frightened, building a strong sense of empathy.

Learning through play and creativity: Using art, songs, and imaginative play, children can express
what it means to be a kind and safe friend.

By introducing the topic of criminal offenses against life and body in a gentle, creative, and
meaningful way, preschool educators can foster the early development of moral awareness,
emotional intelligence, and respect for others—Ilaying the foundation for responsible behavior and a
safer community.

2.1.6. Criminal Offenses Against Public Order
Introduction

Criminal offenses against public order refer to actions that disturb peace, safety, and the proper
functioning of a community. While young children may not yet grasp legal terms, they can begin
learning the importance of following rules, being respectful in public spaces, and understanding
how their actions affect others around them. Teaching these ideas early on supports the
development of positive social behavior and respect for community life.

For preschool children, the following simplified examples of offenses are most relatable:

Disturbing Peace: This includes making loud noises, shouting, or acting aggressively in public
spaces, such as schools, parks, or neighborhoods.

Damaging Public Property: This involves breaking or drawing on public things like playground
equipment, benches, books, or school materials that belong to everyone.

Approach to Preschool Children

To help children understand what public order means, educators can relate it to classroom rules,
playground behavior, and shared spaces. Learning should be interactive and fun—using songs,
puppets, visual cues, and pretend play to show how being respectful in public helps everyone feel
safe and happy. These activities build habits that promote a peaceful and respectful environment.

Important Lessons from the Brief Presentation of the Criminal Offense Against Public Order

Preschoolers can begin to develop an understanding of their role in maintaining a peaceful and
respectful environment by learning these key lessons:

Rules Help Us All: Rules are important for keeping everyone safe and happy, whether at school, at
home, or outside.

Respect Shared Spaces: Parks, libraries, classrooms, and playgrounds belong to everyone. We must
use them carefully and kindly.

Quiet and Calm Is Sometimes Needed: In certain places like libraries or rest time at school, being
quiet helps others concentrate or relax.
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Anger Doesn’t Mean Breaking Things: When we’re upset, we can talk about our feelings instead of
throwing or damaging things.

We Clean Up Together: If we make a mess or cause a disturbance, it’s our responsibility to help
clean and restore order.

Being Part of a Community: We all share the space we live in. Helping to keep it clean, calm, and
respectful is part of being a good citizen.

Learning Respect Through Play: Games and stories can teach children how their behavior can help
or hurt the peaceful environment around them.

By teaching children about public order in a fun and engaging way, educators encourage them to act
respectfully in shared environments and build the foundation for responsible citizenship. Through
cooperative games, role-play, and creative storytelling, preschoolers learn that everyone has a part
in keeping the world around them clean, safe, and peaceful.

2.1.7. Accomplice in a Criminal Offense
Introduction

An accomplice is someone who helps another person do something wrong. In the adult world, this
is a criminal offense because helping someone commit a crime—Iike stealing or hurting others—is
also considered breaking the law. While preschool children are too young to understand legal
responsibility, they can begin to learn that helping someone do something bad is also wrong and
that it's always better to choose what’s right, even when friends make the wrong choice.

This lesson teaches children about the importance of making their own good decisions, being
honest, and learning how to say “no” when someone asks them to do something wrong.

Approach to Preschool Children

To explain this idea to children in a relatable and non-threatening way, educators can use stories,
role-play, and group discussions. These activities should involve simple scenarios where a character
is asked by a friend to do something wrong—Iike hiding a broken toy or not telling the truth.
Children can then discuss how to handle those situations and learn how to be brave and do the right
thing.

Important Lessons from the Brief Presentation of the Criminal Offense: Accomplice in a Criminal
Offense

Here are the key lessons preschool children should learn from this topic:

Helping with Wrongdoing Is Also Wrong: If someone asks us to help them do something bad (like
break a toy or hide a lie), and we say yes, we are also doing something wrong.

It’s Okay to Say “No”: We should not be afraid to say “no” to a friend if they ask us to do
something that hurts others or breaks the rules.

Telling the Truth Is Important: If we see someone doing something wrong, it’s better to tell a
teacher or a trusted adult than to hide it.
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Think Before You Help: Helping is good, but only when it’s for something kind and honest. We
should ask ourselves, “Is this the right thing to do?”

Friends Help Each Other Do Good Things: Real friends help each other make good choices, not bad
ones.

Consequences of Helping in Wrong Actions: Even if you didn’t start the problem, helping someone
else do something wrong can lead to trouble too. We all must be responsible for our actions.

Making Brave Choices: Doing the right thing isn’t always easy, but it helps keep us and others safe
and happy.

By using real-life scenarios in a playful and engaging way, children can begin to understand the
responsibility of their actions—even when someone else is leading the wrong behavior. This lesson
helps build early moral judgment, independence, and ethical decision-making, which are essential
for personal growth and community life.

2.1.8. Criminal Offenses Against Marriage, Family, and Youth
Introduction

Criminal offenses against marriage, family, and youth refer to actions that hurt or harm the people
we live with and love the most—our parents, caregivers, siblings, and friends. While preschool
children are too young to understand legal definitions, they can begin to learn the importance of
kindness, safety, trust, and love within families and communities. These lessons help children build
strong values and understand what a safe and respectful home and friendship should look like.

For young children, the following simplified topics can be explored:

Not Taking Care of Someone (Neglect): When an adult does not care for a child properly—Ilike not
giving enough food, attention, or protection—it is not okay.

Hurting Someone in the Family (Violence or Abuse): When someone in the family uses mean
words, yelling, hitting, or scaring others, that behavior is wrong and hurtful.

Approach to Preschool Children

To present this topic in a gentle and age-appropriate way, teachers and caregivers can focus on
positive family values, safe relationships, and trusting adults. Through storytelling, songs, circle
time, and guided discussion, children can learn what a safe and loving environment looks like and
what to do if they ever feel unsafe or see someone being treated unfairly.

Important Lessons from the Brief Presentation of Criminal Offenses Against Marriage, Family, and
Youth

Preschool children can begin to understand the value of family and community care through the
following lessons:

Family Is a Place of Love: Families should be safe, loving, and kind. Everyone in a family should
help and care for each other.
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All Children Deserve Care: Every child deserves to be fed, clothed, protected, and loved. Not taking
care of someone is not okay.

No One Should Hurt Others: It is never okay for someone to yell, hit, or scare someone else—
especially in a family.

Safe Adults Can Help: If something feels wrong at home or with someone they know, children
should talk to a trusted adult like a teacher, parent, or school counselor.

Feelings Are Important: Children should feel free to talk about their feelings and learn to solve
problems with words, not actions.

Respect Each Other at Home: Family members should speak kindly, listen to each other, and share
responsibilities.

We All Deserve to Be Safe: Every person—big or small—deserves to feel safe, cared for, and
respected in their home and school.

By focusing on positive examples and gentle guidance, preschool children can learn how families
and friends should treat each other and begin to recognize when something isn't right. These lessons
help children build emotional intelligence, strengthen trust in adults, and understand that they have
the right to feel safe, loved, and respected—at home and everywhere else.

2.1.9. Corruption - Criminal Offense
Introduction

Corruption is when someone uses their position or power to gain something for themselves in a
dishonest or unfair way—for example, by accepting gifts or favors in return for breaking the rules.
While preschool children are too young to understand this legal idea in full, they can begin learning
about honesty, fairness, and why it’s important to follow the rules, even when it’s tempting not to.

For young children, corruption can be introduced through simple examples such as:

Unfair Advantage: If someone gets a reward without following the rules—Ilike cutting in line or
getting a prize they didn’t earn.

Dishonesty: If a person lies or makes a secret deal to get something they shouldn't have.
Approach to Preschool Children

The best way to explain corruption to children is through stories, games, and interactive examples
that show the difference between fair and unfair behavior. Using role-playing and classroom rules,
teachers can help children understand how cheating, lying, or helping someone break the rules can
affect others and why it’s important to choose what is right.

Important Lessons from the Brief Presentation of the Criminal Offense: Corruption
Here are the essential values and lessons preschool children can begin to learn from this topic:

Honesty Is Important: Telling the truth and being honest helps people trust you and makes the world
a better place.
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Everyone Should Follow the Rules: Rules are made to keep things fair. We should all wait our turn,
share, and play by the same rules.

Cheating Hurts Others: Taking shortcuts or breaking rules might seem like a good idea, but it’s not
fair to others who are doing their best.

Doing the Right Thing Matters: Even if no one is watching, it’s still important to make good
choices and tell the truth.

Don’t Trade for Favors: Giving something to get unfair help—Ilike a treat to be the line leader—is
not the right way to behave.

We All Deserve Fairness: Everyone should have the same chance to learn, play, and succeed. That’s
what fairness means.

Speak Up if Something Feels Unfair: If a child sees someone not playing fair or breaking rules on
purpose, it’s okay to tell a teacher or trusted adult.

By introducing the idea of corruption through basic values of honesty, fairness, and rule-following,
children start to understand how their actions affect others. They learn that doing the right thing
builds trust and fairness in their classroom and community.

2.2.DESCRIPTION OF THE METHODOLOGY IN USING THEATRE PLAYS -
SCENARIOS

Introduction

Young children learn best through play, storytelling, and active participation. One of the most
effective and engaging educational methods for this age group is the use of theatre plays based on
case studies—especially when they are interactive, visual, and based on everyday situations
children can relate to. This combined methodology helps children develop moral reasoning,
empathy, communication skills, and problem-solving abilities in a fun and memorable way.

Theatre plays allow children to see real-life scenarios acted out in front of them. These
performances can include emotions, actions, and consequences, making abstract concepts—Iike
justice, respect, fairness, or honesty—more concrete and easier to understand.

Case studies, simplified for young learners, involve short, relatable stories where children are asked
to reflect on a situation, answer questions, or make decisions about what is right or wrong. These
can be drawn from everyday preschool life (e.g., sharing toys, telling the truth, helping a friend).

Combining both methods provides dual benefits: theatre stimulates imagination and emotional
understanding, while case discussions help develop critical thinking and decision-making skills.

Steps in the Methodology

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
Human Resource Development Centre (HRDC). Neither the European Union nor HRDC can be held responsible for them.



Co-funded by )&, NATIONAL AGENCY

the European Union 2 | FOR EUROPEAN EDUCATIONAL
P () PROGRAMMES AND MOBILITY

Selection of Topic: Choose a relevant value or legal concept (e.g., fairness, honesty, caring for the
environment) that matches the learning goals and is appropriate for the children's age and
comprehension.

Preparation of Theatre Play: Create a simple and engaging play or puppet show with clear
characters, a small conflict, and a positive resolution. Use humor, emotions, and repetition to hold
children’s attention.

Performance and Engagement: Act out the play in front of the children or involve them as
characters. Use costumes, music, or props to make it more exciting. Pause during key moments to
ask, “What do you think will happen?” or “Was that a good choice?”

Case Study Discussion: After the play, present a short, simple scenario related to the topic. Ask
guiding questions like:

What happened in the story?
Was that fair?

What would you do?

How did the characters feel?

Group Reflection and Role-Play: Allow children to take turns acting out different responses to the
case. Let them try solving the problem in their own way. Encourage empathy by asking how
characters might feel in the situation.

Reinforcement Activities: Use drawings, songs, or crafts to help reinforce the lesson learned. For
example, children can draw their favorite part of the play or a time they made a good choice.

Benefits of This Methodology

Improves Communication and Expression: Children learn to express thoughts, feelings, and
opinions more confidently.

Develops Moral Understanding: Through observation and participation, children begin to recognize
right from wrong.

Encourages Empathy: Watching and acting out others’ experiences helps children understand
feelings and emotions.

Boosts Engagement and Memory: Lessons taught through stories and actions are more easily
remembered.

Strengthens Social Skills: Working together in performances or discussions teaches cooperation,
patience, and respect for others’ ideas.

2.2.1.Methodology in using theatre plays - scenarios presenting law to kindergarten children

Introducing the concept of laws to children can be a challenging yet essential task in fostering an
understanding of social structures, rights, responsibilities, and justice. Children are often introduced
to rules and regulations in informal settings—such as in school or at home—but a deeper
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understanding of laws, their purpose, and their impact on society may require more structured and
engaging methods. One of the most effective and dynamic ways to teach children about laws is
through theatre plays.

Theatre, as an educational tool, provides an interactive and immersive learning experience, allowing
children to step into real-world scenarios where laws and their consequences come into play. By
watching or participating in performances, children not only learn about the existence of laws but
also engage with the underlying principles of fairness, justice, and the importance of rules in
society. This chapter explores the methodology behind using theatre plays as a tool for introducing
laws to kids, outlining how this approach fosters engagement, understanding, and moral
development.

The Power of Theatre as a Teaching Tool

Theatre is a unique medium that brings abstract concepts like laws into a tangible, emotional, and
visually engaging context. Through storytelling, role-playing, and performance, children can
experience laws in action and understand their importance in a way that textbooks or lectures alone
cannot achieve,

Interactive Learning through Role-Play and Participation

One of the most powerful aspects of theatre is its interactivity, particularly the opportunity for
children to actively engage in role-play. By stepping into the roles of characters within legal
scenarios, children can more deeply understand the consequences of their actions and the
importance of laws.

Laws are abstract and often difficult for children to grasp as they are typically presented in
theoretical terms. Theatre turns these abstract ideas into concrete, lived experiences. By watching
characters interact with one another within the confines of laws and regulations, children can see
firsthand how laws shape people's lives. Whether it's a play about a child learning about the
consequences of breaking a rule or a larger narrative that explores social justice and the legal
system, theatre makes laws come alive.

Through role-playing, children can be placed in the midst of ethical dilemmas or legal conflicts
where they must make decisions based on law and fairness. For example, a character may have to
choose whether to tell the truth in a situation where they could avoid punishment by lying. These
role-play scenarios give children the opportunity to evaluate the situation from various perspectives,
honing their decision-making skills while exploring the moral and legal implications of their
choices.

Engaging Multiple Senses

Theatre engages children through various senses—sight, sound, and emotion. The costumes, sets,
and characters provide visual context, while the dialogue and performances offer auditory
experiences. When combined with the emotional weight of the story, children can more effectively
internalize the lessons about laws and their social impact.
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Introducing Legal Concepts through Character Narratives

In theatre plays, children encounter characters who live under specific laws and rules, making it
easier for them to grasp the fundamental concepts of law. The characters’ decisions, behaviors, and
experiences provide opportunities to illustrate how laws work in practice.

Children can be introduced to both protagonists who follow the law and antagonists who break it.
Through the actions of these characters, children can observe the consequences of breaking the law
versus following it. For instance, a character who follows traffic laws might avoid harm, while one
who disobeys might face a penalty or cause an accident. These visual and emotional representations
help children connect their own lives to the laws of society.

Different laws can be explored through situational storytelling in theatre. For example, a play might
depict a scenario where characters must follow school rules, such as honesty during exams, or it
might explore broader societal laws, such as the legal rights of individuals. Through these
situations, children learn the "why" behind laws—how they serve to protect people, maintain order,
and promote fairness in society.

Teaching Consequences and Accountability

A crucial aspect of learning about laws is understanding the consequences of one’s actions. Theatre
is particularly effective in showing children the outcomes—both positive and negative—that stem
from following or breaking laws.

In theatre, children can witness the dramatic impact that breaking laws has on characters' lives. A
character might steal something, and the consequences could range from punishment to strained
relationships with family or friends. These consequences allow children to visualize and internalize
the results of unethical or illegal actions, highlighting the importance of personal responsibility and
the social contract.

The theme of justice—what is fair, right, or appropriate—is often central to theatre plays. By
watching or acting out legal proceedings, children can learn about accountability and how laws help
to maintain order and fairness. A character who steals might face a judge, be sentenced, or be
required to make restitution to the victim. These depictions illustrate the importance of
accountability in upholding laws and ensuring that justice is served.

Promoting Empathy and Social Responsibility

Theatre provides children with a chance to empathize with characters who are affected by laws,
both positively and negatively. This empathetic engagement helps children understand the human
side of the law and its effects on people's lives.

By acting out or watching characters struggle with legal and ethical dilemmas, children are invited
to see the world through others' eyes. A child playing the role of a character facing legal
consequences may better understand the challenges of law-breaking, while also reflecting on how
their own behavior can impact others. This promotes empathy, helping children internalize social
responsibility and fairness.

Theatre allows for the exploration of social justice, giving children the opportunity to discuss and
reflect on issues such as discrimination, equality, and fairness. Plays may depict characters
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struggling with laws that seem unjust, or they may explore how laws can be used to protect
marginalized groups. These discussions encourage children to think critically about how laws affect
individuals and communities, fostering a deeper understanding of the role laws play in shaping
society.

Fostering Critical Thinking and Problem-Solving

Theatre encourages children to think critically about the actions and decisions of the characters
within a play. As they watch or participate in scenes that involve legal issues, children are prompted
to ask important questions about justice, fairness, and the rule of law.

Children can analyze the actions of characters in the play and discuss whether those actions are just
or lawful. For example, a child might watch a play where a character is unjustly punished for a
minor crime, leading to discussions about the fairness of the legal system. This fosters critical
thinking about the role of laws in society, how they are applied, and how they could be improved.

Through interactive exercises, children can be given a problem where they need to figure out how
the law would apply. For instance, a situation might arise where a character is accused of a crime,
and the children must decide how the law should respond to the scenario. By solving these
problems, children learn about the complexity of legal issues and the importance of fair, equitable
decision-making.

Conclusion

Theatre plays offer an innovative and effective methodology for introducing laws and ethics to
children. Through interactive, character-driven storytelling, children can explore the complexities of
legal systems, experience the consequences of breaking or following the law, and develop critical
thinking skills that are essential for making ethical decisions. By engaging children emotionally,
intellectually, and socially, theatre not only educates them about the importance of laws but also
nurtures their sense of justice, fairness, and responsibility within society.

2.3. DESCRIPTION OF THE CHOSEN SCENARIOS FOR THE CASE STUDIES
Introduction

The case study method is an educational approach that uses real-world or simulated scenarios to
encourage active learning, critical thinking, and problem-solving. Instead of passively receiving
information through lectures, students are presented with a narrative or scenario—often based on
real-life events—requiring analysis, decision-making, and discussion. Here are examples of case
scenarios for different law offenses:

Scenario No.1 THEFT
Tom is gone
Characters:
Mom, Dad, Marco — son, Sasho — thief, Tony — thief, Mustafa — thief, Mite — police officer
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Betty — judge

Props and scenery:

car, Cat, picknick basket, Fence of a house, Trees and bushes, Court house - hammer for the judge

Costumes:

kids clothes, parents’ clothes, policeman clothes, judge clothes, wig for the judge

Scene 1l :

Early in the morning , the Markov family , mom , dad and son leave to go to the lake. They leave
their car, but they forget to take care of their pet, their cat Tom it stay in their garden.

Scene 2 :

Around noon , a group of boys pass by the house. They hear Tom’s meowing.

Sasho : Hey guys, listen , you can hear meowing from the garden?!

Tony : Yeah, that’s the Markov house, they have a persian cat. How come they left it outside?!
Mustafa : What a pretty little cat?!

I’11 jump over the fence and take it. They aren’t home , they left with their car just this morning.
Sasho : Go on, and take the cat , we’ll make sure no one sees you.

Sasho and Tony make sure no one sees them, while Mustafa takes the cat. They all run away.
Scene 3:

The family comes back home that morning and the son looks for the cat.

Marco : Tom, Kitty, come over here!

| brought you some fish! Where are you Tom?!

Marco doesn’t find Tom anywhere and calls his parents immediately while crying.

Marco : Mom! Dad! I can’t find Tom anywhere!

We must find him!

Mom : What do you mean Tom’s gone ?

He was just here this morning.

Dad : Yeah, he was here. Let me check the security cameras and we’ll see what happened.
They all watch the footage and realize that some boys stole their cat.
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Dad : Seems like some boys stole our cat. Let me call the police. Good evening, I’d like to report an
abduction of a rare animal. Our address is st. ,,1 May” number 7.The police comes and checks the
footage.

Police officer Mite : | know those kids, they’re trouble. I'll go and get your cat back.

Scene 4 :

The police officer finds the boys near a tree with the cat. They were arguing over the cat.

Police officer Mite : Good evening boys! Why are you arguing? Where did you get that cat from?
Sasho : The cat isn’t ours, sir. Mustafa took it from a garden.

Mustafa : | took it, but you were with me as well.

We stole it together.

Police officer Mite : | know, | saw everything through the cameras. Now, come with me to the
station, you ‘re all getting a criminal record.

The judge will decide your punishment and you’ll give the cat back.
Scene 5 :
They all go to the court room, judge Betty was already there.

Judge Betty : After looking through your criminal records, you ‘1l be judged for theft. I’'m imposing
a fine of 12 000 denars. If you repeat the same deed, you’ll get a year in juvie.

OWNERS OF PETS, TAKE CARE OF THEM LIKE FAMILY

Scenario No.2 CRIMINAL OFFENSES AGAINST PUBLIC ORDER
., AWALK IN THE PARK”
Characters:

Esma, Nade, Ilina, Toni, lle , Dime —children, Simona — teacher, Mite — the boy with electric
Scooter, Zora — police officer, Ali — the judge

Scene 1

Nice sunny day. The teacher Simona and hers kindergarten children, Esma, Nade, Ilina, Toni, lle
and Dime walk in the line of the sidewalk and arrive safely in the park.

Teacher Simona: Here we are children! We walk slowly and carefully and arrived in the park. Now
you can play freely, but be careful how you behave.

Children: Okay teacher, we will play carefully.
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Scene 2

Esma: Friends, do you want to play a game

“The kitten walks past you”?

Tony: Yes, that’s great Esma. Let’s choose who will be the kitten with counting-out rhyme.
Ilina: Come on Tony, tell us your favorite counting-out rhyme.

Tony: Eeny, meeny, miny, moe,

Catch a tiger by the toe.

If he hollers, let him go,

Eeny, meeny, miny, moe.

Ile: Nade will be the Kitten, let’s kneel in circle and let’s start the game.

Nade: Kitten walks beside you, be careful it doesn’t scratch you, keep the mouse’s tail from our
kitten. Come on Dime and catch me!

(Dime starts chasing Nade in circles and Nade sits in Dimes’s seat)

Dime: Now, I’m the kitten in the game.

Scene 3

The children are playing joyfully while the teacher is watching over them from the side. Suddenly,
Mite appears in the park driving an electric scooter.

Mite drives fast and has no control over the scooter. Mite loses control of the electric scooter and
instead of driving on the vehicle path, he starts moving into the lawn where the children are playing.

Teacher Simona: (walks towards him): Be careful boy, be careful where you drive! You will hurt
the children.

Scene 4
Mite: Oh, wow, wow! What are you doing here? Because of you, i fell! Stupid kids!

Teacher Simona: Hey boy, watch your words. It’s your fault and you put the children’s safety at
risk.

Mite: It’s not like that. You haven’t taught your children how to behave. I am hurt, not the children.
And my scooter is also broken.

Teacher Simona: You’re clearly overreacting. You are fine, and you’re just looking for someone to
blame for your own carelessness. Maybe you should have been more careful, instead of blaming
others. Now go home and learn how to behave.
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Mite runs home angrily, he takes the music system from home and returns in the park with loud
music.

The police officer Zora, who was on duty on that side of the city, was watching the whole situation
from far, when she decided to get closer to the lawn where the whole fight was.

Police officer Zora: Come on boy, can you turn down the music a little?
Mite: No, I don’t want to.

Police officer Zora: But you are destroying the public’s peace and order.
Mite: But, that woman was mean to me, her children broke my scooter!

Police officer Zora: Yes, but | was watching the whole situation. It was your fault and you will
receive a punishment for endangering public safety and causing public disturbance, for the scooter
incident and the loud music incident.

Scene 5
Teacher Simona, Mite , police officer Zora, judge Ali are in the court room.

Judge Ali: After receiving the penalty for endangering public safety and causing public disturbance,
in accordance with the law on obtaining penalties, the court will impose a money fine on the person
who, with his behavior or action, will disturb the public order and peace in a public place and
endanger the safety of citizens.

That is why, Mr. Mite, you will be issued a fine of 500 euros for your behavior in public places,
which has disturbed public order and endangered the safety of citizens.

THEREFORE, EVERYONE SHOULD BE CAREFUL ABOUT THEIR BEHAVIOR IN PUBLIC
PLACES.

Conlusion

EVERYONE HAS RESPONSIBILITY FOR THEIR OWN SAFETY AND THE SAFETY OF
OTHER PEOPLE IN PUBLIC PLACE

Scenario No.3 "BRIBERY AND CORRUPTION"

Characters :

driver,2 police officers ,judge

Props and scenery and costumes:
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2 costumes police, 1 fast car, 1 police car, Traffic lights, Road, Footpath, Jail, Handcuffs, A big
desk for judge

Gavel, Fake money

Introduction

The car drivers are from families who have a business and have a lot of money. One day the
children get in the car and start a ride in the city. They dare to exceed the speed limit and do not
respect the rules of safe road traffic. They don't stop at red lights, they don't stop on crosswalks and
they don't stop at stop signs.

Scene 1

Children — singing in the car, on a big road going on a roadtrip on a sunny morning
Police officer - sees the car going realy fast and not stopping on the traffic light
Scene 2 —

Police officer stops the car

Police officer - Sir, get out of the car and give me the documents

Children — Sorry sir, I don’t have a driving licence

Police officer -You drive really fast without a licence and its dangerous and against the laws and
have to pay a fine.

Children-Please don’t give us a fine I will give you more money — children give the money
Police officer get the money and said- Thank you, everything is fine, goodbye.

Scene 3

Children leave, but really fast and the 2nd police officer stopped them again

Police officer 2 - You are driving really fast ,I will give you a fine.

Children — Please, don’t give us a fine, we will give you more money

Police officer 2- What did you do ,it's not right, it's illegal and you will go to jail.
Children — Why not, the other police officer took my money , you can take it too.

Police officer 2- This is a violation of the law. Now you both will suffer punishment.

The 2nd police officer arrests the first policeman and the drivers and takes them to the court.

Scene 4
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The Police officer goes to the judge with the child and the other officer .

Judge- Welcome, we are here because you didn’t follow the law and took illegal money from
children. This is corruption because you took the money in order to not punish them. It's illegal and
you don’t honor your profession and you will have to go to jail. And the police officer should pay
2500 leva and go to the jail for 6 years. The children will have to pay 500 leva and | revoke the
right to drive for 2 years.

Children receive the fine , police officer puts on handcuffs.

Judge - This is corruption and its illegal and everyone should be punished and try to follow the
rules.

Judge hits the gavel and the lights go off.

Scenario No.4 ,,CRIMINAL OFFENSES AGAINST MARRIAGE, FAMILY AND YOUTH"
Family violence

(screenplay)

Characters :

Pavle, his wife-Maria, their children-Gjorgi and Fanny, policeman Umut, judge Nefes

Scene one (the street in front of Paul's house)
(Accompanied by a group of musicians, Pavle, drunk, barely moves on the way home)
Pavle: (sings)

Hick — hick

| drink wine, or brandy

I ride a horse, inexperienced.

A horse walks me up and down

Up, down through that field.

Hick...

It took me to a cold place

Up to three girls in between..

(His wife Maria welcomes him at the entrance to the house)
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Maria: (swings her slipper at his head)

Maidens, and even three. | will give you girls, you drunkard. Every night you sleep in bars, don't
you have a wife and children at home?

Pavle: (speaks nervously, but stammers)

Hick.. Get out of my way, woman! Who are you to lecture me!? Gather your rags and go, get out of
the house, you snake!

(A fight ensues with a physical attacks - plucking, kicking, hitting, which the children are also
present at. Screams and children’s cries are heard. Pavle kicks Maria out of the house. One of the
children, Gjorgi, secretly picks up the phone and calls the police, silently pressing and saying the
numbers 192.)

Gjorgi: (crying)

Hello police! Something terrible is happening on "Ohridska" street number 2. Dad is beating mom.
Help!

(Shortly after, a police car arrives with two policemen and they find them fighting.)
Policeman Umut: (after seeing that there is a physical altercation, points the gun)
Stop! Stop! Hands in the air!

(The policeman prevents Pavle from repeating the violence against his wife. He resists aggressively,
but the policemen handcuff him and take him to the police station.)

Scene Two (Police Station)

(Pavle spends the night in jail. The police file a report to the court.)
Scene Three (Courtroom)

Judge Nefes: (knocks)

After the submitted report, the proposed evidence and the statements of the witnesses, this court
finds that you, Pavle Stojanov, committed physical, mental and verbal abuse against your wife
Marija Stojanova, in an alcoholic state and in the presence of your two minor children. Following
the proposal of the Ministry of Internal Affairs, the court made a decision to impose temporary
measures for protection against domestic violence.

- You are forbidden to threaten to commit domestic violence;
- You are prohibited from harassing and disturbing your wife and children;

- You are forbidden to approach the residence of your wife and children at a distance closer than
100 meters;

- Mandatory treatment is ordered for you due to alcohol abuse.

The temporary measures have a duration of 12 months, and if necessary, they can be extended or
stopped.
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Conclusion:
- No one should ever be a victim of violence!

- No one should ever cause violence because PUNISHMENT follows!

Scenario No.5 ,,HUMAN RIGHTS VIOLATIONS"
( race, gender, ethnicity)
Characters:

Ivo, Zara, Naomi,Dimitri, - children, Georgi -police offcer

Introduction

The two children meet in the park by chance. As the girl Zara has dark skin and different hair. She
is from Marrakech. (Different external features).

Scene one:

Ivo: Hi. What's your name ?

Zara : Hi, my name is Zara, and you ?
Ivo: My name is Ivo.

Zara: Do you want to play together?

Ivo: Uh-oh (' Ivo looks at the girl and wonders). Zara you are very strange and different from me.
You're black.

Zara starts crying because Ivo has insulted her for being different and black.

Zara: Mommy come. Ivo insulted me for being black and different (the child is hurt and insulted).
The mother gets up angrily from the bench, while Ivo's father observes the situation.

Naomi: Come on, Zara we're going to ask Ivo's father why he called you that.

(mother holds Zara's hand)

Naomi: Hello.

Dimitri: Hello.

Naomi: Why did your child insult Zara?

Dimitri: Because, we don't want you here in the park playing with our children. You're different.
Go somewhere else to play. (The father yells and speaks in a loud tone).

Zara's mother feels discriminated and insulted and calls the police. The police arrive.
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Georgi (policeman): Hello! What happened?

The children’s parents start screaming and shouting.

George: Please stop shouting. I am warning you! Watch out!
Dimitri pokes Naomi with both hands.

Georgi (police officer): Sir you have violated this lady's human rights. You used both physical and
verbal aggression.

The policeman handcuffs Dimitri and takes him to the police station.

Scene two

Dimitri spends 24 hours in the police station. The police officer files a report with the court.

Scene three

The court decides that Dimitri has exercised both physical and verbal aggression and will be
detained in jail for one month.

And while Dimitri is still in police custody Naomi files a report with the Local Anti-Social
Behaviour Committee of the municipality. The commission decides to punish Dimitri with a
financial fine.

Conclusion:

-Nobody has the right to discriminate against others. We are all human beings and have equal
rights;

- No one should be a victim of verbal or physical aggression;

Scenario No.6 ,,VIOLENCE AGAINST BODY AND LIFE"

Street begging
(screenplay)
Characters:

mother and child, child beggar, adult, policeman, social worker
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Props and scenery and costumes:

Table ,chairs,cups,parking lot,old clothes for both father and child ,a bottle of wine,fake money, suit
for the social worker

Scene One (mall cafe)

(A mother and her child are sitting in a cafe. She is drinking coffee and the child is drinking juice.
There is music in the background. Suddenly a beggar child comes and starts to beg.)

The beggar child:

Aunty, if you have any money, please give me some. My mother is sick, | need money for
medicine.

The mother:

Really? Are you kidding me?

The beggar child:

No, aunty. (starts to cry.) | swear, I'm telling you the truth. Have mercy, give me some money!
The kid:

Mom, please, I'm begging you, give the child money! Look how sad it is! Here, I will give up on
buying the new toy. (doll, train, ...)

The mother:

All right son, I will listen to you, it just seems to me that the child is not telling the truth.
(The mother takes some money out of her bag and gives it to the child beggar.)

Scene two (the parking lot behind the cafe)

(The mother with the child gets up to go home. In the parking lot, between the vehicles, she hears
shouting and crying. An adult man is pulling the beggar child by the ears.)

The adult man:

Just that? What is this? Not even for one beer. Didn't I tell you to act better? Cry if you have to!
(pulls him even harder by the ears, even hits and kicks him. The mother with the child has already
realized that the child beggar was forced to beg in order to take money to his drunken father.
Luckily, at that moment, a policeman comes by.)

The mother:
Officer, please take action! (points to the man) This man is abusing this child.
The policeman: (addressing the child beggar)

Little one, what is this man to you?
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(The child beggar looks at the adult man with fear in his eyes.)
The policeman:

I'm here, don't be afraid, feel free to speak!

The beggar child: (stutters)

Well, that's my dad. Every day he makes me go to coffee shops and ask for money from person to
person. He also makes me lie that | need the money for my mother's medicine.And he hits me when
I don’t have enough money to give him.

(The police officer reports the situation to the Center for Social Works, after which a mobile team
with a social worker arrives.)

Scene Three (Center for Social Works)
The social worker: (addressing the parent)

Sir, are you aware of what you have done? Instead of earning a living for your family, you are
abusing your child for your own unjustified purposes. As a Competent Institution, we are obliged to
point out the consequences if you continue to lead your child to beg or use him for begging, then the
Center for Social Works will temporarily take your child away and initiate a procedure for the
deprivation of parental rights before a Competent Court and will file criminal charges against you
as a parent for abusing and neglecting your parental rights, thereby violating the rights of your
child.

Conclusion:

Human rights and freedom are for every one of us, wherever we are, whenever we are. No one
should have the right to violate them, if they do there is a heavy PUNISHMENT.

Scenario No.7 ,,CRIMES AGAINS ENVIRONMENT AND NATURE"
Characters:

Children Jovan and Aleks, forester ,the parents and police officers
Introduction

The action takes place in nature while family is on outgoing. While the parents prepared the food
and made the barbecue Jovan and Aleks were playing araund.Jovan was watching his father while
he was preparing barbecue and he came up with the idea together whith his brother Aleks to make
their own barbecue.

Scene 1:
Jovan: Aleks let’s go and make collect twings

Aleks:Why?
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Jovan: We will make our own barbecue
Aleks:Hey!!That’s are great idea! But how?

Jovan:l saw mom where she left the lighter I’11 take it and will be go!

While they were still cutting twings they moved awey from the parents.In a short time they lit the
twings and a fire was it.Nerby was the forest in his house.He had a small garden in front of the
house whish was was surrounded by a beautiful wooden fence.

The forester notice the fire and immediately went to them.The flame was bigger and Aleks and
Jovan were scared.The fire spred and engulfed part of the garden fence.

Forester:Children what have you done?Move awey!!He took the shovel from his house and began
to put soil on the fire which went out in a short time.

Forester:You mustn’t do something like this!Did you now?It is not allowed to light a fire in the
forest!

Aleks and Jovan:We just wanted to play

Forester:Whith who you are here?Are you alone ,is there adults with you?
Jovan and Aleks:With our parents !

Forester:Where are they?

In the meantime,the parents notised that Jovan and Aleks were gone and went to look for
them.Voices were heard ..Jovaaan ,Aleeeks where are you?

Jovan and Aleks:Here are dad and mum.Here we are!!!
When they saw them they immediately run towerds them.The forester told them what had happened

The parents:It’s good that everything ended well!!Thank you forester! And you two what you did
now,myst not be repeated another time.It is dangerous to play such a game.

Forester:Remember !!! You mustan”t reapet something like this in the future.It’s dangerous for you
and it can damage the whole forest to burn and we won’t have any more trees.This kind of think is
punished!But since you are still small your parents will pay a fine.Jovan and Aleks listened
carefullu.

Forester:l will have to call the police and report this.
The forester called them and police arrived in a short time.
Policeman1:What happened here?Who started this fire?

Parents:Our kids.They playing and wanted to make a barbecue themselves and that’s how this
happened.

Parent2:Luckily the forester was nerby and everything ended well.We are very grateful to him.
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Policeman2:That’s all right .and it’s good that he was here and helped her.But this crime is
punishable.We must make a record.

The children are minors ,but you as their parents will have to pay a fine for what happened.The
police wrote the record and gave to the parents and once again warned them to be careful next time.

Jovan and Aleks saw and heard all this. They were a little scared but learned that in the future they
should be very carefull and for a such or similar act you will be punished according to the law.

Scenario No.8 ,,CRIMINAL OFFENSES AGAINST PUBLIC SAFETY IN TRAFFIC"
"The red light™

Characters:
Anna, Jim , Policeman, Doctor, judge

Scenery and props:

Props and scenery:
Two cars, traffic light, ambulance , dostor’s bag, court house, mobile phone
Costumes:

everyday clothes for Anna and Jim, doctor’s clothes, judge’s clothes

Scene 1 - On the street, morning

Anna is driving her car. Her phone rings

Anna: Hello! Yes, boss, I’'m on my way to work... Yes, I know we have an important meeting.. |
will be there as soon as possible

At that point, the Red Light comes in and another car with Jim driving. Anna doesn’t see the red
light and the cars crash.

Jim comes out of the car scared and angry holding his arm.
Jim: What are you doing? Didn’t you see the red light?
Anna comes out of the car limping and very scared as well.

Anna: I’m so sorry..
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Jim: Sorry?? Look my arm!!! I’'m in pain! And my car is destroyed!

Anna: | know, my car is destroyed too and me leg is hurt. I didn’t want any of this to happen..
Jim (holding his arm): AAAAAAAHHHHHHHH!!

Anna: | will call an ambulance right now! (She takes her phone and calls for help)

Jim: And I will call the police! (Takes his phone and calls the police)

Scene 2 - Same place, minutes later

The ambulance arrives with the doctor.

Doctor: Good morning, people.

Jim: It’s not such a good morning for me. My arm hurts. Can you take a look, please?
Doctor: Of course. Please take a sit.

The doctor checks his arm.

Doctor: I’'m afraid | have some bad news.. You have a fracture in your bone.

Anna: You are a tennis player? And you have a tournament? Oh.. I’'m so sorry for everything...
(she starts crying)

Doctor: Pleas, miss, take a sit, because | have to examine you too. You look injured as well.
Anna still crying lets the doctor examine her.

Anna: Well, doctor?

Doctor: Bad news for you too.. You have a fracture as well..

Anna (turns to Jim): I’'m sorry for your tournament, but I will also loose my dance competition |
was preparing for the last year..

Jim: I’'m sorry for you, but you have to pay for your action.

Scene 3 - The policeman

Policeman: Good morning everyone! Or, maybe it’s no such a good morning for you.. What is the
situation here?

Jim: Mr, policeman, this lady violated a red light. My car is destroyed and plus | am injured and
now I’m missing my tennis tournament.

Policeman: Lady, is that true?
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Anna: Yes, | did. But | was hurrying to my job. My boss was pushing me too get there faster for an
important meeting... And you know, now I’'m missing my dance competition, plus I will have to
work on my holidays to make up for the lost time.]

Scene 4 - The judge

The judge comes
Judge: Please, ladies and gentlemen, approach.
Everyone goes close to him.

Judge: Miss Anna, you have violated the red light, you caused a car crash and an injury on mr Jim.
How do you plead?

Anna: | have to admit, I’'m guilty,

Judge: Thank you. Then here is your punishment. You will pay for mr Jim’s car, and we will take
your driving licence for 3 months! Case closed!

Policeman: Ok, lady, give me your driving licence.

Anna hands over the paper. With some music and a small choreography the scenery changes.

Scene 5 - epilogue
The judge alone on stage.
Judge: Criminal offenses against public transport safety

Participant in the traffic of the public authorities who does not comply with the regulations and thus
endangers the public traffic by endangering the people or the property of a significant scale , and
because of that person will be physically injured or has a significant property damage will result in
a fine or imprisonment for up to three years.

3. DESCRIPTION OF AN EDUCATIONAL APPROACH TO ADDRESS THE
PHENOMENA OF INCREASED AGGRESSIVENESS IN CHILDREN FROM
KINDERGARTEN

Innovative pedagogical techniques for dealing with aggression in preschool children

To effectively address aggression in preschool, it is critical for educators to act on three levels:
prevention, intervention, and rehabilitation. Each of these approaches has its specific role and
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importance in creating a positive and safe learning environment. Here is how these three levels can
be put into practice:

Level 1: Preventive work

Prevention work is aimed at creating an environment that prevents aggressive behavior before it
occurs. This can be achieved by developing social, emotional and assertive skills as well as
emotional intelligence in children.

Development of social skills:

Cooperative games: include games and activities that encourage cooperation and teamwork. In this
way, children will learn to work together and share resources.

Discuss social situations: have regular discussions about different social situations and how they
can be resolved in a positive way.

Development of emotional skills:

Emotional diaries: encourage children to keep diaries in which they record their emotions and how
they have dealt with them.

Emotion cards: use coloured cards that represent different emotions to help children recognise and
name their feelings.

Development of assertive skills:

Role plays: organize role plays in which children practice expressing their wants and needs in a
confident and respectful way.

Modeling behavior: demonstrate assertive behavior through your own example and encourage
children to emulate it.

Level 2: Interventions

When aggression is already present, it is important to respond quickly and effectively. Interventions
should include both setting a good example and offering alternatives for conflict resolution.

Setting a good example:

React calmly: When an aggressive situation arises, react calmly and with restraint to show children
how to behave in such moments.

Positive communication: use positive language and encourage children to do the same.
Proposing an alternative:

Talk to the child: discuss with the child what triggered the aggressive behavior and suggest
alternative ways of dealing with the situation.

Positive Strategies: Suggest specific strategies for dealing with stress and conflict, such as deep
breathing, counting to 10, or using a "quiet place."

Mediating conflict:
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Problem-solving: involve children in the conflict-solving process by helping them to identify the
problem, propose solutions and choose the best one.

Level 3: Rehabilitation

After an aggressive incident, rehabilitation is key to helping children recover and learn more
positive ways of interacting.

Discussion and reflection:

Reflective sessions: hold individual or group sessions in which children discuss the incident, what
they learned from it and how they can do better in the future.

Emotional expression: encourage children to express their feelings and thoughts about the incident
and share what could have been done differently.

Supporting activities:

Therapeutic play: use games and activities that promote emotional recovery and strengthen social
bonds.

Group Projects: Involve children in group projects that require cooperation and mutual help to
restore positive group dynamics.

Parent Training:

Workshops for parents: organize workshops and seminars for parents to discuss strategies to
support children at home.

Home support: provide resources and materials that parents can use to support children's social-
emotional development at home.

Working at three levels - prevention, intervention and rehabilitation - is essential to effectively
address aggression in the preschool stage. By creating a positive environment, responding quickly
and appropriately to aggressive situations, and providing support after incidents, educators can
significantly improve children's social and emotional well-being.

To effectively reduce aggression and discrimination and promote tolerance, it is necessary to use
specific techniques and systems of techniques at each of these three levels. The following sections
will present five exemplary techniques and systems of techniques that educators can implement in
their practice to achieve these goals. These examples will illustrate how prevention, intervention
and rehabilitation can be integrated into the everyday learning environment and how each child can
be supported in the best possible way.

3.1. "PLAY THERAPY FOR SOCIAL HARMONY"
Introduction

Play therapy is a proven method of working with children that uses play as the primary tool for
expressing and processing emotions (ITSH) that combines play therapy with social-emotional
learning and the promotion of empathy and tolerance. This technique is specifically designed to
work with preschool children and aims to reduce aggression and discrimination through structured
play sessions.

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
Human Resource Development Centre (HRDC). Neither the European Union nor HRDC can be held responsible for them.



Co-funded by )&’ NATIONAL AGENCY

the European Union 2 | FOR EUROPEAN EDUCATIONAL
P () PROGRAMMES AND MOBILITY

3.1.1. Core Principles of ITSH

Purpose: The games are carefully selected and structured to promote cooperation, conflict
resolution and understanding of differences.

Incorporate Empathy and Tolerance: each play session includes elements that encourage children to
put themselves in others' shoes and respect their feelings and differences.

Active Teacher Involvement: teachers play an active role as facilitators of the game sessions,
observing children's behavior and guiding post-game discussions.

3.1.2. Structure of ITSH

Introduction and Preparation:

The teacher introduces the game and explains the rules.

Children are encouraged to share their expectations and feelings before starting the game.
Game Session:

Games include cooperative tasks, role-plays and simulations that require children to work together
and solve problems collaboratively.

Examples of games:

Circles of Trust: Children are paired off and must lead their partner blindfolded through various
obstacles, which promotes trust and cooperation.

Role Play with Emotions: children play roles in which they have to express and recognise different
emotions. For example, one child plays the role of a sad friend and the other has to find a way to
help him.

Discussion and Reflection:

After each game, the teacher organizes a discussion in which the children share their experiences
and thoughts.

Questions for discussion:

How did it feel when you played together?

What did you do to help your partner?

How can you apply what you learn to your everyday life?

Daily Practice:

Teachers integrate ITSH principles into daily kindergarten activities and interactions.

Children are encouraged to use the empathy and tolerance skills they have learned in real situations.
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3.1.3. Examples from Practice

Example 1: In a kindergarten, teachers introduce the game "Circles of Trust". After the game, the
children said they felt confident and happy when their partners guided them gently. They discuss
how trust and attention to others can make play more fun and safe.

Example 2: In another group, the children are playing a role play in which they have to comfort an
"upset” child. Teachers observe how children use different techniques such as offering help,
hugging or sharing toys to help their friends. After the game, the children understand that they can
use these techniques when they see that someone is sad or angry.

3.1.4. Conclusion

"Play Therapy for Social Harmony is an innovative approach that uses the power of play to promote
empathy, tolerance and cooperation among preschoolers. This technique not only reduces
aggression and discrimination, but also creates a positive and supportive learning environment.
Through structured play sessions and an active role for teachers, ITSH offers a practical and
effective way to address challenges in preschools.

3.2. TECHNIQUE OF PEER SUPPORT
Introduction

The Peer Support technique involves creating a system where older or more experienced children
play an active role in helping and supporting their younger or less privileged peers in dealing with
conflict and aggression.

3.2.1. Basic Principles of the Peer Support Technique

Empathy and Solidarity: Older children learn to understand the emotions and needs of their younger
peers and provide support and understanding.

Leadership and Responsibility: Older children develop leadership skills by encouraging their
younger peers to engage in constructive and positive activities.

Cooperation and Respect: This technique promotes cooperation and respect among children,
creating a more harmonious and supportive environment in the kindergarten.

3.2.2. Structure of the Process
Peer Education:

Older children are trained by teachers or adults in helping their younger peers deal with conflict and
aggressive behavior.

Creating Mentoring Duets:

Peers are assigned to mentor duos where each pair consists of an older and younger child. They
work together in this format to help the younger ones deal with conflict.

Daily Meetings and Checks:
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Peers meet daily to discuss cases of conflict and aggression that have occurred in the kindergarten.
They exchange experiences and find joint solutions to the problems.

3.2.3. Examples from Practice

Example 1: Older children are taught how to be effective mentors and how to help their younger
peers. They learn how to listen and understand the emotions of others and how to provide support
and assistance.

Example 2: Peer duos work together in a variety of games and activities that promote cooperation
and empathy. They help each other resolve conflicts and deal with aggression while developing
bonds of friendship and trust.

3.2.4 Conclusion

The Peer Support Technique is an innovative and effective approach to dealing with aggression in
kindergartens. This technique promotes empathy, solidarity and cooperation among children while
developing leadership skills and responsibility.

3.3. TECHNIQUE FOR THE PEACEMAKER ROLE
Introduction

The Peacemaker Role Play technique is based on play scenarios that challenge children to use their
social skills and emotional intelligence to resolve conflict situations and create peaceful solutions.

3.3.1 Basic Principles of the Technique

Developing Empathy: Children are put in the role of different characters or characters who have
different motivations and needs. This helps them to understand the emotions and perspectives of
others.

Cooperation and Problem Solving: Through play, children learn to work together to find peaceful
and constructive solutions to conflict situations. They are encouraged to share ideas and seek
compromises.

Respect and Tolerance: every character in the game is unique, and everyone has the right to be
respected and felt. Children learn to treat differences between themselves and others with tolerance
and respect.

3.3.2 Implementation Process
Choice of Case Studies:

Teachers or educators choose game scenarios that simulate different conflict situations that children
might encounter in real life.

Playing the Role:

The children take on the roles of different characters and recreate the game scenario. They use their
social skills to deal with the conflict and find a peaceful solution.
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Reflection and Discussion:

After the game is over, the children gather to discuss their experiences. They look at what they have
learned from the game and what conflict management strategies they can apply in the future.

3.3.3 Examples from Practice

Example 1: "Role Play for Understanding” Children play the roles of different animals who have
conflict situations in the forest /It is possible to use familiar scenarios from fairy tales - The Wolf
and the Seven Billy Goats, Little Red Riding Hood, The Honeycomb, The Wolf, the Stork and the
Fox/. They must find a peaceful solution that will satisfy everyone.

Example 2: "Peace and Cooperation Team" Children are assigned to roles of participants in a
specific formal team / kindergarten staff, or construction crew / with a familiar storyline / where
they have to solve different problems, such as sharing resources or solving a problem / conflict
situation between participants.

3.3.4 Conclusion

The Peacemaker Role Technique is an innovative and fun way to deal with aggression in
kindergartens. This technique promotes empathy, cooperation and tolerance while developing
children's social skills.

3.4. SYSTEM OF TECHNIQUES - CIRCLES OF FRIENDSHIP
Introduction

In today's society, facing many challenges related to social dynamics, the development of
tolerance and respect for differences is essential. It is particularly important that this development
begins at an early age, when the foundations of children's moral and social attitudes are being
formed. In the preschool stage, children learn not only basic academic skills but also social
interaction and emotional intelligence. To support teachers in building a tolerant and inclusive
learning environment, psychologists developed the innovative educational approach 'Circles of
Friendship'. This technique not only promotes empathy and social skills, but also serves as an
effective form of prevention and intervention against aggression, intolerance and discrimination. In
the following pages, we will look at how Friendship Circles can be successfully implemented in the
preschool curriculum to create a better and more equitable environment for all children.

3.4.1. Objectives of the technique

Developing empathy and social skills in children.
Promoting inclusion and acceptance of differences.
Prevention of aggressive behavior and discrimination.
Creating a positive and inclusive learning environment.
3.4.2. Description of the technique: circles of friendship

Friendship Circles are a series of structured activities and games that encourage children to build
positive social relationships and learn empathy and respect for differences. Here's how they are
implemented:
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Creating a Circle of Friendship:

Gather the children in a circle so everyone can see and hear each other. Explain that a circle is a
place where everyone is equal and supports each other.

Introducing and sharing:

Start each day with a short sharing where each child can tell something about themselves - a
favorite toy, interest, feeling or experience. This encourages children to get to know each other and
connect with each other.

Empathy games:

Use games that encourage empathy and understanding of differences. For example, 'In the Other's
Shoes' - each child imagines they are in another child's 'shoes' and tells how they feel and what they
would do in a given situation.

Role plays and scenarios:

Conduct role plays that show situations of discrimination or aggression and encourage children to
find solutions through cooperation and understanding. This helps develop conflict resolution skills
and respect for differences.

Creative activities:

Organize art projects and group tasks that require collaboration and creativity. Children can draw,
model or create collages together, which promotes mutual respect and acceptance.

Discussing emotions:

Include regular discussions of emotions where children can share how they feel and learn to
recognize and respect the emotions of others. Use emotion cards or puppets to facilitate these
discussions.

A book about friendship:

Create a "Friendship Book" where children can record and draw moments of friendship and
kindness they have experienced or seen. This encourages positive behaviors and makes them visible
to all.

3.4.3 Conclusion

Friendship circles are an innovative technique that can transform the learning environment and help
prevent and intervene aggression, intolerance and discrimination in pre-school children. By
fostering empathy, understanding and cooperation, you create the foundations for a more tolerant
and inclusive society.

3.4.4 Recommendations for teachers
Be patient and persistent in applying the technique.
Encourage all children to actively participate in activities.

Pay attention to each child's individual needs and emotions.
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Involve parents in the process by informing them about the goals and activities of Friendship
Circles.

Celebrate successes and positive changes in children's behavior.

With this technique you will not only support the development of social and emotional skills in
children, but also create a more relaxed, supportive and tolerant learning environment.

3.5. PLAY TECHNIQUE

"Emotional Colors" is a game that helps children recognise and express their emotions, as well as
understand and respect the emotions of others.

3.5.1 Materials:

Colored cards, each representing a different emotion (e.g. red for anger, blue for sadness, yellow for
joy, and green for calm) /for younger children may include emoticons, for older children a caption
with the name of the emotion/

Pictures or images of different situations.
3.5.2. Instructions:
Introduction to colors and emotions:

The teacher presents the color cards to the children and explains which emotion each color
represents.

The teacher demonstrates how to use the cards, for example showing the red card and saying,
"When we are angry, we can use the color red."”

Emotion recognition:

The teacher shows pictures of different situations and asks the children what emotions can be
associated with these situations.

Children choose the appropriate color card for each situation and explain why they chose that color.
Expressing emotions:

The teacher encourages children to share their own situations in which they have experienced strong
emotions and to choose the color card that best represents their feeling.

Children can describe what they felt and why, thus learning to express their emotions verbally.
Managing emotions:

The teacher introduces emotion management techniques such as deep breathing, counting to 10, or
drawing.

Children practice using these techniques when experiencing strong emotions.

Role play:
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Children participate in role plays where they act out different situations of conflict or joy and use
the color cards to express their emotions.

The teacher guides the children to constructive ways of dealing with situations.
3.5.3. Benefits of the Emotional Colors Technique

Develops emotional awareness and the ability to express emotions.

Reduces aggressive behavior by providing alternative ways to express anger.
Increases tolerance and understanding of other children's emotions.

Improves communication and relationships within the group.

3.5.4. Conclusion

"Emotional Colors" is an effective technique for working with preschoolers that supports the
development of emotional intelligence and social skills. By recognising, expressing and managing
emotions, children learn to deal with aggression and intolerance in a positive way. This technique
can be easily integrated into the daily work of child teachers and psychologists as part of a broader
social-emotional learning programme.

4, DESCRIPTION OF THE BEST EDUCATIONAL METHODS FOR INCREASING
THE LEVEL OF TOLERANCE AND FOR THE PREVENTION OF THE
OCCURRENCE OF DISCRIMINATION AMONG PRESCHOOL CHILDREN

4.1. TOLERANCE - NATURE, MAIN ASPECTS AND SPECIFICITY IN PRESCHOOL

Tolerance is a social and moral virtue that plays a key role in modern societies. It is the ability of
individuals to accept and respect differences between people, whether they be differences in race,
culture, religion, gender, beliefs or other aspects. In the context of pre-school, tolerance is of
particular importance as children are in the process of forming their social skills and values.

Key aspects of tolerance

1. Accepting differences. Tolerance begins with understanding and accepting that people are
different and that these differences are normal and natural. Children must learn to see the value in
diversity and understand that each individual is unique and valuable.

2. Respect for others. It means treating everyone with dignity, regardless of their differences. In
preschool, this can be fostered by adults modeling respectful behavior and through games and
activities that encourage respect.

3. Empathy. Empathy helps children understand and appreciate the feelings and perspectives of
others, which can reduce the likelihood of conflict and discrimination.

History, research and authors related to children's tolerance
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Research on tolerance and its development in childhood has a long history, beginning in the early
20th century. Psychologists and educators have studied how children develop social and moral
skills and how these skills can be supported and encouraged in educational settings.

Pioneering Research:

Jean Piaget: The Swiss psychologist Jean Piaget was one of the first to study the development of
moral reasoning in children. According to Piaget, children go through different stages of moral
development, beginning with a self-centered approach and gradually developing the ability to
understand and respect the rules and rights of others .

Laurence Kohlberg: Laurence Kohlberg's work on the development of moral reasoning extends
Piaget's theories. Kohlberg identifies stages of moral development, emphasizing that children move
through preconventional, conventional, and postconventional stages as they learn to understand and
apply moral principles in social contexts.

Contemporary Research:

Elliot Turrill: Contemporary researcher Elliot Turrill explores how children understand social
norms and moral principles. Turrill examines how children distinguish between moral, social, and
personal rules and how these differences affect their tolerance and fairness. In his research, he
reaches several important conclusions:

Early development of moral and ethical understanding:Children develop moral understanding and a
sense of justice from an early age. They can distinguish between just and unjust behavior and show
a desire for fairness and equality.

Social categories and prejudice:Children become aware of social categories such as race, gender
and ethnicity relatively early. They may also pick up prejudices and stereotypes from their social
environment, including parents, teachers and the media.

Influence of the environment:The social and cultural environment plays a key role in shaping
tolerance and prejudice in children. Positive interactions with different social groups can promote
tolerance.

The role of education: education programmes that promote empathy and understanding of
differences can effectively reduce prejudice and increase tolerance among children. Teachers play
an important role in modeling tolerant behavior and creating inclusive learning environments.

Empathy and moral reasoning: developing empathy and the capacity for moral reasoning are critical
to fostering tolerance. Children who can put themselves in others' shoes and understand their
feelings and needs are more likely to exhibit tolerant behavior.

Group dynamics and identity: group identity and belonging can influence tolerance. Children who
identify strongly with a particular group may be less tolerant of out-group members, but may also
develop a sense of fairness and equality within their group.

Turrill's research highlights the importance of early childhood as a critical period for the formation
of tolerant attitudes and shows that interventions aimed at developing empathy and understanding
can have a long-term positive effect on society.
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Gustavo Carlo and Alex Pilovar are researchers who have also made significant contributions to the
study of child tolerance and moral development. Their research led to several key conclusions:

Development of prosocial behavior: Carlo and Pilovar emphasize that the development of prosocial
behavior, such as helping, sharing and cooperating, is closely linked to tolerance. Children who
exhibit more prosocial actions are more likely to be tolerant of others.

Influence of personality traits:Personality traits such as empathy and altruism play an important role
in promoting tolerance. Children with higher levels of empathy and altruistic tendencies are more
likely to exhibit tolerant behavior.

Parenting styles and parenting: Parenting styles and parenting are critical factors in the development
of tolerance. Parents who promote openness, empathy and social awareness have children who are
more likely to be tolerant.

Cultural and ethnic influences: cultural and ethnic context also plays an important role in the
development of tolerance. Different cultures may have different norms and expectations of
tolerance, which influence children's behavior.

Peer influence: children's peers and social groups have a significant influence on the development
of tolerance. Positive interactions with peers from different social groups can promote tolerance and
understanding of differences.

The role of education and interventions: educational programmes and interventions aimed at
promoting prosocial behavior and empathy can be effective in increasing tolerance among children.
Incorporating social-emotional learning into the curriculum is particularly useful.

Emotional and moral development: emotional and moral development are interrelated and play a
critical role in tolerance. Children who can regulate their emotions and understand the emotions of
others are more able to demonstrate tolerant behavior.

Carlo and Pilovar highlight the complexity of factors that influence children's tolerance,
emphasizing the importance of a combination of personality traits, family environment, social
relationships, and cultural contexts. Their research supports the idea that tolerance can be promoted
through targeted efforts in early childhood and within the education system.

Contributions of leading psychologists and educators who have addressed the topic of tolerance

1. Alfred Adler. According to Adler, nurturing social feelings in children is key to developing
tolerance and empathy.

2. Carl Rogers. He believes that children who feel accepted and understood are more likely to show
tolerance towards others .

3. Urie Bronfenbrenner. He emphasizes that tolerance can be fostered through positive interactions
in family, school, and community environments.

Tolerance is a key virtue that needs to be developed in early childhood. By accepting differences,
respecting others and developing empathy, children can learn to live and work harmoniously with
everyone around them. History and research on children's tolerance shows that positive social and
emotional education is the basis for creating tolerant and just societies. Educators and psychologists
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play a key role in this process by providing guidance and support to help children develop these
important skills.

4.2. PSYCHOLOGICAL SPECIFICITY OF PRESCHOOL AGE AND ITS RELATIONSHIP
TO TOLERANCE

Development of preschool children (3-6 years)

Preschool children (3-6 years) are in a critical period of rapid and multifaceted development. This
period is characterized by intensive development of cognitive, emotional and social skills. The
specifics of this development have a direct bearing on children's ability to develop tolerance.

1. Cognitive development. Jean Piaget, in his theory of cognitive development, emphasizes that
children at this age are in transition from the preoperational stage to the concrete-operational stage.
In this period, children begin to understand cause and effect relationships and can accept that
different people may have different thoughts and feelings.

2. Emotional development. Daniel Goleman, in his work on emotional intelligence, stresses the
importance of this period for the formation of emotional awareness and emotion management,
which is the basis for the development of empathy and tolerance.

3. Social development. According to Urie Bronfenbrenner, children's social development is strongly
influenced by the context of their environment, including family, school and the wider social
environment. He stresses the importance of these interactions in the formation of social norms and
skills.

The link between child development and tolerance
Tolerance is formed through the interaction of different aspects of development in preschool:

1. Empathy is a key component of tolerance. The development of empathy begins in early
childhood when children begin to recognize and understand the emotions of others. This skill
develops through the social interactions and patterns of behavior that children observe around them.
"Empathy develops when children can see the world through the eyes of others," says Carl Rogers,
who emphasizes the importance of empathy in the development of social skills.

2. Social skills and play. Through play, children learn cooperation, sharing, and conflict resolution.
According to Lev Vygotsky, social interaction is critical to children's cognitive development, and
play provides a context in which children can experiment with different social roles and develop
tolerance.

3. Modeling behavior. Adults play a key role in modeling tolerant behavior by demonstrating
respect and acceptance for all people. "Children learn more from actions than from words," notes
Albert Bandura in his social learning theory, emphasizing the importance of observation and
imitation in the learning process.

Reasons for lack of tolerance

Lack of tolerance in preschool can be the result of multiple factors interacting at the individual,
family, school and social levels. Understanding these causes is key to developing effective
strategies to promote tolerance and prevent discrimination and aggression.
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Egocentrism and cognitive limitations

"The child's thinking in the preoperational stage is limited by egocentrism, which inhibits his ability
to understand and respect the points of view of others"” Jean Piaget (Piaget, 1954).

Egocentrism: Preschool children often demonstrate egocentric thinking, which is a natural stage of
cognitive development described by Jean Piaget. Egocentrism means that children have difficulty
understanding the perspectives of others and often think that everyone sees the world the same way
as they do. This limits their ability to show empathy and accept differences.

Lack of social skills

"Moral development and social skills go hand in hand; lack of social skills often leads to moral and
ethical difficulties" Lawrence Kohlberg (Kohlberg, 1981).

Insufficient development of social skills: social skills such as cooperation, sharing and conflict
resolution develop gradually. Children who have not developed these skills may exhibit intolerant
behavior because they do not know how to interact positively with their peers.

Example: a child who does not know how to express their feelings and needs appropriately may
react aggressively or intolerantly when they do not get what they want.

Negative social patterns

"Children learn more from actions than words. Observation and imitation play a key role in social
learning" Albert Bandura (Bandura, 1977).

Parental and peer influence: children often imitate the behavior of adults and peers who are
important to them. If they witness intolerant or discriminatory behavior at home or at school, they
may adopt and reproduce these patterns.

Example: a child who sees his parents behaving in a discriminatory way towards people from a
different ethnic group may accept this behavior as normal and repeat it in his relationships with his
peers.

Lack of empathy

"Empathy is an essential component of emotional intelligence that is key to building healthy social
bonds and tolerance" Daniel Goleman (Goleman, 1995).

Underdevelopment of empathy: Empathy is the ability to recognize and understand the emotions of
others. Children who have not sufficiently developed this ability may have difficulty showing
tolerance because they do not understand or care about the feelings of others.

Example: a child who cannot put himself in the place of another child who feels isolated or different
is more likely to show intolerant behavior towards him.

Cultural and social influences

"Social contexts and cultural norms have a profound impact on child development and social
attitudes™ Urie Bronfenbrenner (Bronfenbrenner, 1979).
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Social norms and prejudice: Social and cultural norms can significantly influence children's
behaviour. Children who grow up in environments with strong prejudices or stereotypes may adopt
these attitudes and manifest them in their behavior.

Example: in cultures where there is a clear racial or ethnic prejudice, children may exhibit
discriminatory behavior towards peers from different ethnic groups.

Emotional and behavioral problems

"Emotional traumas in childhood can lead to behavioral problems and difficulties in social
adjustment” Anna Freud (Freud, 1965).

Emotional disturbances and trauma: Children who have experienced trauma or suffer from
emotional disturbances may have more difficulty showing tolerance. They may show aggression
and hostility as a way of dealing with internal conflicts.

Example: a child who has witnessed domestic violence may exhibit aggressive and intolerant
behavior towards peers as a way of expressing their trauma.

"Emotional traumas in childhood can lead to behavioral problems and difficulties in social
adjustment” Anna Freud (Freud, 1965).

Lack of tolerance in preschool is a complex phenomenon that can be influenced by various factors
related to the cognitive, emotional and social development of children. Understanding these causes
is essential for developing effective strategies to promote tolerance. Educators, psychologists and
parents need to work together to create a supportive and positive environment in which children can
develop social skills, empathy and respect for differences.

Programmes and research related to tolerance in preschool children

Research and programmes aimed at promoting tolerance in pre-school children are essential to
creating a positive and supportive learning environment. These programs are often based on
theories and approaches developed by leading psychologists and educators who study children's
social and emotional development.

1. Social-Emaotional Learning (SEL) Programs

Social-emotional learning (SEL) is an approach that focuses on the development of key social and
emotional competencies in children. The concept of SEL involves building skills in self-awareness,
self-regulation, social awareness, relationship management, and responsible decision-making. By
integrating these skills into the curriculum, children learn how to recognize and manage their
emotions, establish and maintain positive relationships, and make ethical and constructive
decisions.

Example: a social-emotional learning program for preschoolers might include daily sharing circles
where children discuss their feelings and experiences, as well as role plays that help them develop
conflict resolution and cooperation skills. Research shows that children who participate in such
programmes demonstrate better social skills, higher levels of empathy and lower levels of
aggression.

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
Human Resource Development Centre (HRDC). Neither the European Union nor HRDC can be held responsible for them.



Co-funded by )\’, NATIONAL AGENCY

the European Union 2 | FOR EUROPEAN EDUCATIONAL
P () PROGRAMMES AND MOBILITY

"Social-emotional learning is essential to children's overall development, helping them build
healthy relationships and become more tolerant and compassionate individuals” (Durlak et al.,
2011).

2. Buddies not Bullies Programme

Buddies not Bullies is a program aimed at promoting friendships and preventing bullying through
positive social interactions and building a supportive school community. The program includes
activities and lessons that teach children how to be good friends, recognize and respond to bullying,
and support their peers.

Example: In preschool, children participate in activities that encourage teamwork and cooperation,
such as creating projects together or participating in group games that emphasize the importance of
friendship and support. Children also learn how to identify and respond to bullying, using strategies
to reduce conflict and protect vulnerable peers.

Quote, "Programs such as Buddies not Bullies play a key role in building a positive school culture
that promotes tolerance and compassion among children” (Olweus, 1993).

3. Intercultural Education Programmes

Intercultural education aims to promote respect and understanding of different cultures and ethnic
groups. These programmes include learning materials and activities that represent cultural diversity
and encourage children to respect and accept differences.

Example: the Cultural Bridges programme includes lessons about different cultures, holidays and
traditions, as well as activities that encourage children to share their cultural experiences. This helps
children develop tolerance and respect for differences.

A quote. “Intercultural education is key to promoting tolerance and cultural awareness in children,
helping them to adapt and interact positively in multicultural settings™ (Banks, 2009).

4. Research and programme effectiveness

METHODOLOGY AND RESULTS: Much research has focused on evaluating the effectiveness of
programs to promote tolerance and social-emotional learning. These studies often use methods such
as observations, questionnaires and interviews to assess changes in children's behavior and
attitudes.

Example: research conducted by the Collaborative for Academic, Social, and Emotional Learning
(CASEL) shows that children participating in social-emotional learning programs demonstrate
significant improvements in social skills, academic achievement, and reductions in problem
behaviors.

A quote.... "The results of our research indicate that social-emotional learning programs have a
significant positive impact on children's behavior and attitudes by promoting tolerance and reducing
aggressive behavior" (CASEL, 2013).

5. Peace Education Programme
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Peace Education is a programme aimed at promoting peaceful relations and conflict resolution
through training in nonviolent communication and mediation. The program includes lessons and
activities that teach children peaceful ways to resolve conflict and respect for others.

Example: In the preschool group, children participate in role plays and conflict resolution
discussions where they learn listening skills, expressing their needs and respecting others' points of
view.

A quote.... "Peace education is essential for building tolerance and conflict resolution skills in
children, helping them to create more peaceful and positive social relationships” (Harris &
Morrison, 2012).

In conclusion, programs and research aimed at promoting tolerance in preschool children have
shown significant benefits for their social and emotional development. These programs and
approaches emphasize the importance of developing empathy, social skills, and cultural awareness,
while providing concrete strategies and activities to promote tolerance and respect for differences.

4.3. DISCRIMINATION AND LACK OF TOLERANCE AS FORMS OF AGGRESSION

Discrimination and lack of tolerance are two phenomena that not only disturb social harmony, but
often manifest themselves as forms of aggression. In preschool children, these manifestations can
have long-term negative consequences on their social and emotional development. Analyzing these
forms of aggression is essential to understanding and developing effective methods for dealing with
them in the educational environment.

4.3.1 Nature of discrimination and lack of tolerance

Discrimination is negative or unfair treatment of individuals or groups based on various
characteristics such as race, gender, age, social status, religion, etc. In the context of preschool,
discrimination may manifest itself as exclusion from play, teasing, or aggressive actions toward
children who are perceived as different.

Lack of tolerance is the unwillingness or inability to accept and respect differences between people.
This can include cultural and ethnic differences as well as individual characteristics such as
appearance or behavior. Lack of tolerance in children's environments often leads to conflict and
aggression.

4.3.2. Discrimination as a form of aggression

Discrimination can be seen as a form of aggression because it involves actions intended to harm
or humiliate others. It can be overt (physical or verbal attacks) or covert (exclusion, ignoring).
Children who are victims of discrimination often experience feelings of isolation, lowered self-
esteem and anxiety.

A quote. "Discrimination in childhood is particularly harmful because it forms the basis of future
social and personal relationships. Children who are subjected to discrimination often develop
aggressive behavior patterns as a way of coping with stress” (Sue, 2010).
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Example: in a pre-school group, a situation may occur where a child is excluded from play because
of a different ethnic background. This leads to tension and aggressive reactions both on the part of
the excluded child and on the part of the discriminating group.

4.3.3. Lack of tolerance as a form of aggression

Lack of tolerance often leads to aggressive actions because children who cannot accept
differences often react with hostility. The inability to put themselves in others' shoes and understand
their feelings and points of view leads to conflict and aggressive behavior.

"Intolerance is at the root of many forms of aggression. When children are not trained to understand
and respect differences, they are more likely to react aggressively toward those who do not meet
their expectations or standards” (Allport, 1954).

Example: a situation may arise in kindergarten where a child with different abilities or needs is the
target of teasing and aggressive behavior from other children. This lack of tolerance leads to
increased aggression and the creation of a hostile learning environment.

4.3.4. The link between discrimination, lack of tolerance and aggression

Discrimination and lack of tolerance are interrelated phenomena that often lead to aggression.
When children are not taught to accept and respect differences, they are more likely to use
aggressive methods to deal with disagreement or fear of the unknown.

A quote.... "Aggression is often the result of children's inability to understand and accept
differences. Educational programs aimed at promoting tolerance and empathy can significantly
reduce childhood aggression" (Bandura, 1973).

4.4 PRACTICAL TECHNIQUES
4.4.1. Programmes and approaches to address discrimination and lack of tolerance

1. Tolerance education programmes: programmes aimed at promoting tolerance, such as
intercultural education and social-emotional learning, play a key role in reducing discrimination and
aggression.

Example: the Peaceful Kids programme includes lessons and activities that teach children skills for
peaceful communication, empathy and conflict resolution. Children learn to recognize and respect
differences, which reduces discrimination and aggression.

2. Involving parents and the community

Involving parents and the community in the process of tolerance education is essential. Parents
can support teachers' efforts by promoting positive social models at home.

A quote.... "Parent and community involvement is key to successfully promoting tolerance and
reducing aggression among children. When everyone is actively involved in the process, the results
are much more sustainable and long lasting” (Epstein, 2001).

Example: organizing joint events and celebrations that highlight cultural diversity can help create a
more tolerant and supportive community.
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In conclusion, discrimination and lack of tolerance are forms of aggression that can have profound
negative consequences for preschool children. Through the implementation of appropriate
educational programs and the involvement of parents and the community, we can promote tolerance
and reduce aggressive acts in the childhood environment.

4.4.2. Education in values, empathy and assertiveness
1. General characteristics

Education in values, empathy and assertiveness plays a key role in children's overall development
and their social and emotional well-being. Through the nurturing process, children learn basic moral
principles, develop their capacity for compassion and learn to express their needs and feelings in a
healthy way.

Values: values are basic principles that guide an individual's behavior and relationships with others.
Education in values such as honesty, respect, responsibility and tolerance is fundamental to the
development of an ethical and moral person. Laurence Kohlberg, in his theory of moral
development, emphasizes the importance of stages of moral reasoning and how education can
promote the transition to higher levels of moral consciousness.

Empathy: Empathy is the ability to understand and share the feelings of others. The development of
empathy is critical to social competence and the ability to build healthy relationships. According to
Martin Hoffman, empathy plays a central role in moral development and the formation of
conscience.

Assertiveness: assertiveness is the ability to express one's thoughts, feelings and needs in an open
and honest way without infringing on the rights of others. Albert Bandura notes the importance of
social learning and how children can learn assertive skills by observing and modeling the behavior
of adults.

2. Values education, empathy and assertiveness in the context of discrimination and tolerance

Discrimination: teaching values such as tolerance and respect for differences is critical to
preventing discrimination. By developing these values, children learn to accept and respect
differences between people, which reduces prejudice and discriminatory behavior. Elizabeth
Gershoff emphasizes that an inclusive kindergarten environment can reduce discriminatory attitudes
and promote positive interaction among children.

Tolerance: values and empathy education promotes tolerance by helping children understand and
respect differences between people. Tolerance is an important aspect of social competence and
contributes to building harmonious relationships. Howard Gardner, in his theory of multiple
intelligences, stresses the importance of interpersonal intelligence, which includes the ability to
understand and interact with others.

3. The educational function of the kindergarten

Kindergarten plays a critical role in the social and emotional upbringing of children. It provides a
structured environment where children can learn values, develop empathy and assertiveness through
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directed activities and daily interactions. Teachers are key figures in this process, modeling positive
behavior and creating opportunities for social-emotional learning.

3.1. Structured programmes, good practices and activities: educational programmes specifically
designed for social-emotional learning, such as Second Step and Roots of Empathy, play an
important role in the development of values, empathy and assertiveness.

Second Step Program: this program focuses on teaching children social and emotional skills.
Through interactive lessons, children learn empathy, emotion management and conflict resolution.
For example, teachers use puppets and role plays to demonstrate conflict situations and show
appropriate ways to resolve them. Research has shown that children who have participated in this
programme demonstrate improved social skills and reduced aggressive behavior.

Roots of Empathy Program: this program involves regular visits to a baby and his/her mother in the
classroom, which helps children develop empathy and understanding. Children observe the
interactions between the infant and his mother, which stimulates discussions about the emotions and
needs of others. Experiments show that children who participate in the program demonstrate
increased levels of empathy and decreased aggression.

Daily interactions and behavior modeling: kindergarten teachers have the opportunity to model
positive behavior through daily interactions with children. This includes using appropriate
communication techniques, showing respect and tolerance, and encouraging children to express
their feelings and needs in healthy ways.

Example of modeling behavior: when a conflict arises between two children, the teacher can help
them to understand each other's feelings and find a compromise solution. For example, if two
children are arguing over a toy, the teacher can encourage them to express their feelings and suggest
taking turns using the toy, thus demonstrating the importance of sharing and fairness.

Creating a supportive and inclusive environment: the kindergarten should create an atmosphere that
fosters a sense of belonging and acceptance for all children, regardless of their differences. This
includes actively promoting tolerance and respect for differences in culture, religion, abilities and
family structures

Example of inclusive practice: organizing multicultural days where children and their families
present their cultures through food, clothing, music and dance. These activities promote
understanding and respect for cultural differences and create opportunities for children to learn
more about the world around them.

Integrating values into the learning process: teachers can integrate values education into different
aspects of the learning process. This can include discussions of moral dilemmas, reading stories that
highlight the importance of values, and projects that encourage collaboration and mutual aid.

An example of integrating values: using children's books that illustrate the importance of honesty,
friendship and empathy. After reading the story, the teacher can organize a discussion with the
children about how the characters acted and how they themselves can apply these values in their
daily lives.

Preventive work and interventions in kindergarten are essential to promote values, empathy and
assertiveness in children. Through structured programmes and modeling positive behavior, teachers
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can create a supportive and inclusive environment that promotes children's positive development
and reduces negative behaviors such as aggression and discrimination.

Citations and References:

Lawrence Kohlberg, "The Philosophy of Moral Development”

Martin Hoffman, "Empathy and Moral Development: Implications for Caring and Justice"

Albert Bandura, "Social Learning Theory"

Richard E. Tremblay, "Development of Physical Aggression from Early Childhood to Adulthood"

Elizabeth Gershoff, "The Role of Schools in Promoting Positive Peer Relationships and Preventing
Bullying"

Howard Gardner, "Frames of Mind: The Theory of Multiple Intelligences"

Kimberly Schonert-Reichl et al, "Enhancing Social and Emotional Competence in Young Children”

4.4.3. Opportunity for preventive work and interventions in the kindergarten

Preventive work and interventions in Kkindergarten are essential to promote positive child
development and reduce aggression and discrimination. Here are some strategies and good practices
supported by research and examples:

Social skills training: children can be taught effective social skills such as sharing, cooperation and
conflict resolution. Kimberly Schonert-Reichl and her colleagues in their research emphasize the
importance of social-emotional learning in developing social competence and reducing aggressive
behavior .

Fostering empathy: Through role plays and discussions, teachers can encourage children to develop
empathy and put themselves in others' shoes. Martin Hoffman's research highlights the importance
of empathy for moral development and reducing aggression .

Aggression management interventions: programmes such as Second Step are designed to help
children manage their emotions and develop self-control skills. Research shows that these programs
can significantly reduce aggressive behavior in kindergarten .

Creating an inclusive environment: teachers must create an environment that promotes tolerance
and respect for differences. Elizabeth Gershoff and her colleagues stress that inclusive educational
environments can reduce discriminatory attitudes and promote positive social interactions .

Parental involvement: cooperation with parents is key to the successful management of aggression
and discrimination. Informing parents about the importance of emotional support and positive
parenting can improve children's behavior both at home and in kindergarten.

Understanding the psychological characteristics of 5-6 year old children and linking them to
aggression, discrimination and tolerance is essential for teachers to work effectively in kindergarten.
Through preventative work and appropriate interventions, teachers can create a supportive and
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inclusive environment that promotes children's positive development and reduces negative
behaviors.

Citations and References:

Jean Piaget, "The Language and Thought of the Child"

Erik Erikson, "Childhood and Society"

Albert Bandura, "Social Learning Theory"

Richard E. Tremblay, "Development of Physical Aggression from Early Childhood to Adulthood"
Martin Hoffman, "Empathy and Moral Development: Implications for Caring and Justice"
Kimberly Schonert-Reichl et al, "Enhancing Social and Emotional Competence in Young Children”

Elizabeth Gershoff, "The Role of Schools in Promoting Positive Peer Relationships and Preventing
Bullying"

5.APPLICATION OF OER SUITABLE FOR CHILDREN OF PRESCHOOL AGE

5.1. Application of OER Suitable for Children of Preschool Age

Introduction to Open Educational Resources (OERS) in Early Childhood Education

Open Educational Resources (OERs) are free, accessible, and openly licensed learning materials
that can be used, adapted, and shared by educators and institutions to support learning at all levels.
In the context of early childhood education, OERs provide a flexible and innovative way to
introduce complex social and emotional concepts in an engaging and age-appropriate manner. By
utilizing OERs, educators can foster inclusive, culturally sensitive, and developmentally relevant
experiences for children, while also promoting collaboration among teachers across different
regions.

The Kids & Laws project leverages OERs to support the development of legal awareness, emotional
intelligence, tolerance, and respect for human rights among preschool-aged children. These
resources combine storytelling, interactive activities, visual aids, and real-life scenarios to ensure
meaningful learning. By focusing on values such as fairness, empathy, and cooperation, the OERs
used in this project provide foundational life skills that children will carry into primary education
and beyond.

Moreover, the adaptability of OERs means that educators can modify content to suit diverse
classroom needs, accommodate various learning styles, and reflect cultural and linguistic
differences. Their open-access nature also fosters transnational cooperation, enabling the sharing of
best practices across countries and education systems.
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5.2. Understanding and Managing Emotions: Developing Emotional Intelligence

Emotional intelligence (El) is the capacity to recognize, understand, and manage one's own
emotions and the emotions of others. For children aged 5 to 6, the development of El is essential for
fostering emotional security, pro-social behavior, and healthy peer relationships. The OER
'‘Developing Emotional Intelligence: Understanding and Managing Emotions' is specifically
designed to help children build emotional literacy and regulation strategies through engaging

and relatable activities. This resource introduces the concept of emotions as internal experiences that
influence our actions. Children are guided to explore their own feelings through concrete
experiences such as:

e Drawing emotion faces and practicing expressions in mirrors.

e Keeping a 'feelings journal' to track emotional ups and downs.

e Creating calming tools like glitter jars and sensory bottles.

e Participating in charades that teach empathy and body language reading.

In addition to these activities, the resource provides structured discussion prompts that help children
articulate their feelings and understand those of their peers. Role-playing and storytelling sessions
allow for the safe exploration of emotions such as anger, fear, happiness, and sadness. This process
cultivates a classroom environment where emotional expression is normalized and supported.

Educators using this OER have observed significant improvements in classroom climate. Children
exhibit greater self-regulation, improved conflict resolution skills, and stronger connections with
classmates. The resource’s versatility also allows integration into daily routines, reinforcing its
principles throughout the school day.
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5.3. Understanding Anger and How to Deal With It

Anger, though a normal and natural emotion, often poses difficulties for young children who are
still developing language skills and self-control. The OER 'Understanding Anger and How to Deal
With It' equips preschool educators with structured strategies to teach children about anger in a
healthy and constructive way.

The OER begins by defining anger in relatable terms and offers vivid examples that children
encounter, such as toy-sharing conflicts or frustration during games. Children learn to recognize
signs of anger—tight fists, loud voices, or stomach aches—and then connect these signals to
specific triggers.

Key techniques introduced include:
Breathing exercises such as 'smell the flower, blow the candle'.
Visual anger thermometers for children to describe their emotional intensity.

Problem-solving stories and puppet shows to explore cause and effect.
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Designated 'peace corners' in classrooms with calming tools.

Group activities like the 'Feelings Circle' allow children to discuss emotions in a structured,
supportive setting. Teachers are encouraged to model healthy emotional expression and guide
children through resolving peer conflicts peacefully. Over time, the children learn that anger can be
managed through thoughtful actions rather than aggressive reactions.

This OER not only supports the child's emotional regulation but also empowers educators with a
systematic approach to managing classroom behavior and promoting empathy among students.
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explanations, relatable examples, and practical strategies to teach kids how to handle anger positively. It is
enhanced with supporting materials, including videos, images, and documents, to engage young learners and

reinforce key concepts. Evaluations

Subject: Early Childhood Development

Level: Preschool No evaluations yet.

Material Type: Lesson, Lesson Plan, Module, Teaching/Learning Strategy Add important feedback and evaluate this

Author: George Charonides
Date Added: 08/05/2024

resource.

License: Public Domain Dedication

Tags (0)
Language: English
W Add New Tag:

Please find it here: https://oercommons.org/courseware/lesson/118727/student/438892

5.4. Understanding and Combating Discrimination

Discrimination, exclusion, and unfair treatment can take root in early childhood if not addressed
proactively. The OER 'Understanding and Combating Discrimination’ aims to cultivate fairness,
equity, and inclusion by introducing preschoolers to the concept of differences and the importance
of treating everyone with respect.

The resource uses interactive, developmentally appropriate methods to teach children about:

e Racial differences and respect for all skin colors.
e Gender stereotypes and the freedom to choose any activity.

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
Human Resource Development Centre (HRDC). Neither the European Union nor HRDC can be held responsible for them.
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e Physical and cognitive disabilities and inclusive behavior.

Activities include:

e Storytime readings featuring diverse characters and inclusive communities.
¢ Role-playing scenarios of exclusion and kindness.

e Art projects celebrating personal and group identity.

e Games adapted to include all abilities.

Teachers are provided with scripts and visual aids to lead discussions that deconstruct stereotypes
and promote empathy. These lessons are reinforced by classroom rules emphasizing kindness,
fairness, and shared responsibility. Children learn that everyone deserves to be treated with dignity
regardless of how they look, move, or speak.

Implementation of this OER has shown to increase inclusivity during playtime, reduce bullying or
teasing, and empower children to be allies for their peers. It plays a vital role in laying the
foundation for democratic values, social justice, and civic engagement later in life.
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Status: Published © Un-publish
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Description
Overview: This educational resource aims to help children aged 4-10 understand and recognize discrimination. No Alignments yet.
Discrimination is when people are treated unfairly because they are different in some way. The resource focuses on Please align this resource to your standards.
three main types of discrimination that children might encounter: race, gender, and disability. Through engaging
videos, stories, and activities, children will learn about the importance of inclusivity, empathy, and fairness. By
understanding these concepts, children can promote a kind and inclusive environment in their daily interactions. Evaluations
This resource includes practical examples, solutions, and interactive activities to reinforce these lessons.
Subject: Early Childhood Development No evaluations yet.
Level: Preschool Add important feedback and evaluate this
Material Type: Lesson, Lesson Plan T
Author: George Charonides
Date Added: 08/06/2024
Tags (0)

License: Creative Commons Attribution

=
Language: English © Add New Tag:

Please find it here: https://oercommons.org/courseware/lesson/118760/student/438892
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6. DESCRIPTION OF THE ETWINNING PLATFORM AND THE POSSIBILITIES IT
OFFERS FOR THE TRANSFER OF GOOD PRACTICES AND THE REALIZATION OF
COOPERATION WITH COLLEAGUES FROM OTHER COUNTRIES

6.1 GETTING STARTED WITH ETWINNING: TOOLS FOR TEACHERS ACROSS
BORDERS

6.1.1 What is eTwinning?

eTwinning is an online platform provided by the European Union for teachers and schools to
collaborate across borders and enhance teaching and learning through digital project work. It is part
of the Erasmus+ program and is open to teachers and schools in Europe and partner countries.

Main Features of eTwinning:

Enables teachers to find partners, create and run joint educational projects.
Offers a safe and secure virtual environment for project implementation.
Supports language learning, cultural awareness, and interdisciplinary education.
Encourages creativity, innovation, and the use of digital tools in education.

Main Benefits:

e Encourages international collaboration between schools.

e Enhances students' motivation through real-world connections.
o Offers professional development opportunities for educators.

e Promotes values of inclusion, tolerance, and diversity.

'Y L

fj’; eTwinning

Figure 1: eTwinning
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6.1.2 Creating and Managing Your eTwinning Account
Step-by-Step Registration Guide:

Creating an account on eTwinning is the first step to collaborate with teachers across Europe and
engage in shared educational projects. Follow these steps to register and set up your profile:

Step 1: Visit the eTwinning Website
Go to the official eTwinning website:

https://school-education.ec.europa.eu/en/etwinning

Step 2: Register a New Account

Click on the "Create an Account™ button in the upper right corner to begin the registration
process.

H European I ﬁ English o Login 6 Create account Search for content Search ‘

Commission

European School Education Platform

Home About v Discover v Learn v Teach v Connect v eTwinning v

Home > eTwinning

About eTwinning

eTwinning is a community for schools, an online space where schools can
collaborate. eTwinning provides a safe and free platform for teachers and *
pupils across Europe to work together on projects, discuss in online groups, * .

and develop their professional skills. ‘@ .): cTwi n n i ng
|

Figure 3: eTwinning Home Page
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About eTwinning

eTwinning is a community for schools, an online space where schools can
collaborate. eTwinning provides a safe and free platform for teachers and
pupils across Europe to work together on projects, discuss in online groups,
and develop their professional skills.

ffi‘; eTwinning

Fradad by tan Foimmana | lafan V7

. frrim mmdl mmininnn svmeannad sen basnins dhann fdbs sedbhoen cb s ds m o necessarily reflect those of the European Union or the
Figure 2: Create an Account
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Fill in the required information:
Full Name: Enter your first name and last name.

Email Address: Use an email address you check regularly.

Create an account

Help for external users

First name

Last name

email

Confirm email

email language

English (en)

[ By checking this box, you acknowledge that you

have read and understood the privacy statement

cance'

Figure 4: Registration Form

Step 3: Email Confirmation

After completing registration, you will receive a confirmation email.
Open your inbox and click the link to activate your account.

Step 4: Complete Your Profile

After confirming your email, log into your eTwinning account.
Complete your profile by adding:

Your role within the school.

The educational level you teach.

The name of your school.

The subjects you teach.

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
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Join eTwinning
Connect with European colleagues with similar interest by joining eTwinning

* indicates a required field

1. Add school*

Search by specifics (country + region)
Please note that you'l only see organisation types that match the role you selected Please
choase from these options

Country Region

Selact country F Select region v

Clear fiters

2. Your role within the school

Subject(s) of teaching

Vocational subject{s) of teaching

Age from * Ageto*

- None v None - v

Available for eTwinning project

Figure 5: Steps to complete your profile

Step 5: Confirm your profile details and finalize your registration
Step 6: Become an eTwinner

At the end of the registration form, it is very important to tick the box that says you want to
become an eTwinner. If this step is skipped, your account will not be validated.

Click Submit to send your request for validation.

Account Validation

After submitting your registration:

Your local or national eTwinning Support Service (NSS) will review your account.
You may receive an email asking for more information or school verification.
Once validated, you will receive a confirmation email.

You can now log in to eTwinning Live and start creating or joining projects.

6.1.3 How to Start and Manage a Project
Before Starting

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
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Connect with at least one partner teacher from another eligible country.
Discuss your project idea with potential partners.

Decide on the main theme, objectives, tasks, and tools.

Ensure all partner teachers have validated eTwinning accounts.
Creating a Project

Go to eTwinning > Projects > Create a Project

Fill out the form including:

Project title and abstract

Goals and expected outcomes

Activities planned and tools to be used

Involved teachers and subjects

Assessment and evaluation methods

Select your partner(s) from your contacts.

Submit your application for approval.

New Project

® s :

Select school Select partner Project description Review

Figure 6: Steps to Create a New Project

Project Activation and TwinSpace

Once the project is approved, a dedicated TwinSpace is automatically created.
All approved partners are added as administrators.

Use TwinSpace to structure and run your project.

Project Maintenance Tips

Regularly add updates and resources.

Engage students with diverse tasks.

Communicate with partners and evaluate progress often.

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
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6.1.4 Navigating TwinSpace: Tools, Tabs, and Features

TwinSpace is the central collaborative workspace for all approved projects. It's private, secure, and
only accessible to project participants.

TwinSpace

2%

L7 Safe4Waste

Home Pages Matenals Forum Online meetings Members Support

Figure 7: Twinspace Features

Key Tabs and Features:
Home

The Home section is your project’s central hub. It gives you an overview of everything that’s
happening in your TwinSpace.

Project Overview: You’ll see a summary of your project, including key details such as the project
name, description, and main objectives.

Recent Activity: This section shows the latest updates, such as new posts, files uploaded, and
events.

Upcoming Events and Deadlines: View and track important dates, such as deadlines, meetings, or
project milestones.

Quick Access: From here, you can quickly navigate to other parts of TwinSpace like the Pages,
Forum, or Materials section.

Pages

The Pages section allows you to create and organize content for your project in a structured way.
This is a place to share detailed information, updates, and results in an organized manner.

Create Pages: You can create different pages for specific parts of the project, like "Project
Introduction,” "Results," or "Research Findings."

Edit and Organize: Pages can be edited in real-time by team members, so you can collaboratively
write and design the content.

Multimedia Content: Add photos, videos, or even interactive elements to make your pages more
engaging. This helps in presenting the project clearly to other teachers and students.

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
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G

Navigation: Pages are accessible from the main navigation bar, and can be grouped under sections
for easier access, such as “Resources,” “Project Details,” or “Collaborative Work.”

Pages

1 Activities in January 2023 ~

1.1 Introducing project partners
schools

1.2 Introducing students teams
(Video)

2 Activities in February 2023 ~

3 Activities in March 2023

Figure 8: Examples of pages on the eTwinning platform, where project
partners can organize and document their activities for each month

Materials

The Materials section is where you upload, organize, and share documents, files, and other learning
materials related to your project.

Upload Files: You can upload documents (Word, PDF, PowerPoint, etc.), images, and videos to be
used by your project partners.

Collaborative Files: Some files can be co-edited, depending on the tools integrated within
TwinSpace (like Google Docs or Padlet). This is useful for real-time collaboration on project
documents.

Resource Library: All uploaded materials are stored here, making it easy to find and reuse them.
You can categorize the files into folders, for example, “Lesson Plans,” “Reports,” “Research,” or
“Student Work.”

Access Control: You can control who has permission to view or edit certain files. For example, you
might allow only project leaders to edit certain documents, while other members can view them.

Materials

L] > )

Images Videos Files the

Fur

Figure 9: Highlighting different content types that can be uploaded
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Forum

The Forum is an essential tool for ongoing discussions, idea-sharing, and problem-solving within
your project. It’s a place where teachers and students can ask questions, share experiences, and
discuss the project’s progress.

Create Discussion Topics: You can create new topics in the forum for different aspects of the
project, such as planning, feedback, or specific project milestones.

Post and Respond: Team members can post messages or reply to others. This creates an ongoing
conversation about the project, making it easier to track feedback and ideas.

Organize Threads: The forum is usually organized into different sections, so you can keep your
discussions focused. For example, one section could be dedicated to "Project Ideas,” another for
“Upcoming Events,” and another for “Technical Help.”

Search Function: You can search the forum for specific discussions or keywords, so you don’t
miss any important messages.

FOI’U m More Options

Search

Online Meetings

The Online Meetings feature allows you to schedule and conduct virtual meetings with your
project partners directly within TwinSpace. This is particularly useful for international projects
where partners might be located in different countries.

Schedule Meetings: Set up virtual meetings through the calendar feature. You can select a date and
time that works for everyone and send invitations to all participants.

Video Conferencing: Conduct video calls with your partners. You can discuss ideas, give
presentations, or hold team discussions in real-time.

Screen Sharing: During online meetings, you can share your screen to present documents, slides,
or any other material that might help facilitate the discussion.

Meeting Notes: Keep track of the key points discussed during your meetings. Some meetings may
have a note-taking feature to ensure all participants are on the same page after the session.

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
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Online meetings

Meetings Chat room

Members

The Members section is where you manage the participants involved in your project. Here you can
view, invite, and assign roles to members.

Add Members: You can invite other teachers, students, or even external experts to join your
project by sending them an invitation link. Once they accept, they’ll be part of the project.

Assign Roles: You can assign different roles to members based on their responsibilities. For
example, a member could be a project leader, a content creator, or a researcher.

View Profiles: Each member has a profile where you can view their contact information, role in the
project, and their activity within the TwinSpace.

Manage Permissions: You can control who has access to certain sections of the TwinSpace. Some
members may have full access to edit content, while others may only be able to view materials.

Support

The Support section offers access to resources and assistance to help you troubleshoot issues or
learn how to use the platform more effectively.

Help Center: Access a wide range of tutorials, FAQs, and guides on how to use the platform. This
is an excellent resource for getting quick answers to common questions.

Contact Support: If you encounter technical issues or need more personalized assistance, you can
contact the eTwinning support team through the support portal. They provide help with login issues,
technical glitches, or questions about specific features.

Training Materials: In addition to the help center, you’ll find training resources like videos,
webinars, and articles that guide you on using TwinSpace and other eTwinning tools.

Community Forum: Engage with other educators in the eTwinning community forum. Here you
can ask questions, share ideas, and get insights from experienced project leaders.

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
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6.1.5 TwinSpace User Roles and Permissions

Role Permissions

Administrator Full control of all project features, users, and content

Teacher Create/edit pages, moderate forums, add materials, guide students
Pupil Limited content contribution rights, view pages, post if allowed
Guest View-only access, ideal for external evaluators or parents

Admins can assign and change roles through the Members tab.

6.1.6 How to Communicate and Collaborate in TwinSpace

Main Communication Tools:

Forums: For written discussions, idea sharing, and asynchronous communication.
Blog: Used like a journal or news feed to share project milestones.

Live Tool: For virtual meetings and presentations.

Comments: Enable feedback directly on pages and blog posts.

Messages: Private messaging between members within eTwinning Live.

Collaboration Activities ldeas:

Digital poster competitions (Canva, Genially)
Joint quizzes using Kahoot or Quizizz

Shared documents via Google Docs
Multilingual storytelling

Cultural presentations ("My City/My School™)

6.1.7 Uploading and Managing Media & Files
Supported File Types

Documents: .docx, .pdf, .pptx

Images: .jpg, .png, .gif

Videos: .mp4, YouTube embeds

Audio: .mp3, .wav

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
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Best Practices:

Organize files in folders by topic/date

Label files clearly (e.g., "Student_Poster_TeamA.pdf")
Use only copyright-free or student-made content

Keep file sizes under 20MB

Media Collaboration Tips:

Create digital exhibitions or timelines

Encourage students to record audio/video

Use TwinSpace to showcase final products

6.1.8 Digital Safety, Privacy, and Online Etiquette
Safety Guidelines

Use nicknames or pseudonyms for students

No public sharing of student photos without consent
Monitor student interaction and content

Privacy Settings

TwinSpace is only visible to invited users

Admins control visibility of pages/posts

Make only selected pages public (optional)

Online Etiquette Tips

Use polite, respectful language

Provide constructive feedback

Respect cultural differences

6.1.9 Troubleshooting & Frequently Asked Questions

Common lssues and Fixes:

Problem Cause Solution
Can't upload file File too big or unsupported Resize or convert file
TwinSpace not accessible Project not approved yet Check eTwinning Live dashboard

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
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Problem Cause Solution

Forum/Blog not saving Browser cache issue Clear cache or use incognito mode
Students can't log in Wrong username/password Reset via Members tab

Live tool not working Browser settings Enable camera/mic permissions
Embedded tool not working  Blocked by school network Try external device or contact IT
Can't add partner Partner not validated szspartner to check their profile
Pages not saving Poor connection or session expired Refresh and try again

6.1.10 National Quality Label

The National Quality Label (NQL) is an official recognition awarded by a country’s National
Support Service (NSS) to eTwinning projects that have demonstrated outstanding performance in
planning, implementation, collaboration, and outcomes. It acknowledges the work of teachers and
students who have contributed meaningfully to a project.

What is the National Quality Label?
A digital certificate awarded to teachers involved in high-quality eTwinning projects.

Recognizes efforts in areas such as pedagogical innovation, curriculum integration, and impact on
students.

Serves as a step toward applying for the European Quality Label and the eTwinning Prizes.

Why Apply for a National Quality Label?

Validates the educational value of your project.

Motivates teachers and students.

Enhances your school's and project's reputation.

Increases your chances of winning national or European awards.
Criteria for Awarding the National Quality Label

Projects are evaluated based on:

Pedagogical Innovation — creative teaching methods.

Curricular Integration — alignment with learning goals.
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Communication and Collaboration — between partner schools.

Use of Technology — effective and safe digital tools.

Results, Impact, and Documentation — quality of outcomes and student involvement.
How to Apply for a National Quality Label

Complete your project in TwinSpace.

Ensure that all project materials, activities, and outcomes are well-documented.

Log in to eTwinning.

Go to Projects > My Projects.

Choose the relevant project.

Click on Apply for Quality Label (if visible — only available to validated partners).
Fill in the evaluation form, describing:

Project goals and how they were achieved.

Collaborative efforts between teachers and students.

Examples of student work.

Evidence of impact on learners.

Submit your application.

= LEARNING AND TEACHING OF .
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Project details

Initial information Links 10 any project outcomes availab

Average age of your pupils participating in the project

Aow  Memben  megeguey  Numberof Ppupils from your class/sc hool participatin 9 In the project

Wy labels & awards R —
i i et e ot A2 e
Apply for the National Quality Label Use of technology Curricular integration

Project description

Collaboration between partner schools *
Bsbambtn SN goRerond conucicaten Fleant dhecbe - Results and documentation -

- -

Pedagogical approaches

Figure 12: Forms required to apply for the National Quality Label

Tips for a Strong Application

Highlight student involvement and ownership.
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Show clear evidence of collaboration (joint products, meetings, shared pages).
Include multimedia artifacts (videos, posters, interactive content).

Refer to project evaluation and feedback.

After Submission

Your National Support Service will assess the application.

If approved, the Quality Label certificate will appear in your profile.

You may be contacted for clarification or feedback.

6.1.11 References

The content of this user manual is primarily based on personal knowledge and experiences gained
while using the eTwinning platform. No external sources were directly cited, but the manual reflects
insights, observations, and practical knowledge developed through regular use of the platform.

In addition, the official eTwinning platform was actively used as a reference during the creation of
this manual to ensure accuracy and relevance.

For further details or updates, please refer to the following:
eTwinning Platform Official Website:

https://school-education.ec.europa.eu/en/etwinning

eTwinning Help and Support: Available within the platform interface for user assistance and
troubleshooting.

For additional resources or updates, always check the official eTwinning documentation or
community forums.

1. ANNEX: CREATED 24 PREPARATORY NOTES FOR 25-MINUTES CLASSES
FOR “CASE STUDIES” EDUCATIONAL APPROACH (DESCRIPTION OF
PRACTICAL WORK WITH STUDENTS IN REGULAR PRE-SCHOOL
CLASSES)

LESSON 1-team 1 -2 urok 1 lesson 3

AGE OF KIDS

5-6Y

DURATION OF THE LESSON maximum
duration in minutes

30 minutes

SUBJECT

All Equal — All Diferrent
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The topic of the lesson

SUB-SUBJECT Difference, Friendship , Inequality,

. Discrimination, Tolerance
Key words and aspects of the topic

ACTIVITIES Create a team work, Discussion, playtime,

Work methods and techniques used storytelling, painting

ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-
emotional and cognitive development. Which values, moral and ethical norms will be understood and
respected?

Exposure and introduction of children to concepts such as: tolerance, partnership, respect,
accepting, children's rights, etc.

TECHNOLOGY AND DESIGN Introduction to the topic, study of the
children’s attitudes, explanation by the

Main points and roles in the lesson scenario teacher and evaluation

ATTAINED IDEAS AND WORDS Contact and acquaintance of children with
concepts such as, tolerance, partnership,

New concepts and words introduced during the . . .
respect , accepting ,children’s right.

lesson and their specific definitions

MATERIALS Fairy tales, songs, cards with The Rights of
the Child (https://www.living-
democracy.com/textbooks/volume-5/part-
3/documents-and-teaching-material-4/ )

A complete list of materials needed in the course of
the lesson - stage set/decoration, costumes, other
materials and supplies, etc.

FLOW OF THE LESSON

Engage part:

The teacher sits with the children in a circle and tells them the next story, as if it was in her own
classroom when she was a child in school:

Nako is a new kid in the class from Nigeria who doesn't speak good Greek yet. During class, when
the teacher is writing on the blackboard, George and Spyros scribble on his notebooks and take his
pencils. Nakos knows that his parents can hardly provide him with the notebooks and pencils he
needs, because their jobs are still not stable. Nako tries to approach a classmate to share his fear but
no one will talk to him.

The teacher asks the children what they think of this story. She asks why they believe that the other
kids behaved like that towards Nako.
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She then introduces the term of immigration (= leaving our country and home because we cannot
live there any more, but not because we want it) and xenophobia (= fear of foreigners that come to
our country and are different than us)

Exploring part:

The children gather in a circle and listen to the song: Spyros Lambrou Children's Choir - If All the
Children of the Earth | Official Audio Video (HQ) —
https://www.youtube.com/watch?v=X1YWyxQvdhQ

wondering what would happen if all the children of the earth joined hands and what the children's
world would be like.

What do we mean by saying “All different, all equal”?
Explanation part:

The  teachers reads  them the  story: "Elmer, the Parthian Elephant”
https://www.slideshare.net/slideshow/elmer-the-elephant-ppt/75247842#3

Then they are asked to answer questions such as: do we all in the class have the same colour, the
same external features? Do we like the same things? What would our world be like if we were all
the same? Would we like that?

Then the teacher talks about diversity (= variety of people with different skin, cultural backgrounds,
religions, lifestyles). Do the children know anyone who is different? Do they know different
countries, religions, lifestyles?

Elaboration part:

The teacher now refers back to Nako the child from Nigeria. Tells them that they became friends and learnt
from him stories of Africa, new types of food and clothing as well as games. She says how happy she felt
that he was her friend.

She then talks about Nako’s right to be part of a class. Everyone has rights. Do they know what their rights
are? She distributes cards with the Rights of the Child to the children, they observe them, describe them, try
to trace the Right and finally try to represent it with a mime.

Evaluation part:
Now the children are familiar with the terms of immigration, xenophobia, diversity and rights.

They all say again ALL DIFFERENT, ALL EQUAL and dance with the song Spyros Lambrou Children's
Choir - If All the Children of the Earth | Official Audio Video (HQ) - YouTube.
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AGE OF KIDS 56Y
DURATION OF THE LESSON maximum 30 minutes
duration in minutes

SUBJECT Agression

The topic of the lesson

SUB-SUBJECT

Key words and aspects of the topic

Physical Agression

Verbal Agression

Relational Agression

ACTIVITIES Methods — visual and verbal: Discussion , Role

playing

Work methods and techniques used

ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional
and cognitive development. Which values, moral and ethical norms will be understood and respected?

Students will learn :
what aggression is,
recognize different types of aggressive behavior,

understand the consequences,

and develop strategies to manage and respond to aggression in a positive way

TECHNOLOGY AND DESIGN
Introduction to the topic, study of the children’s

Main points and roles in the lesson scenario attitudes, explanation by the teacher and evaluation

ATTAINED IDEAS AND WORDS empathy, conflict resolution, and positive
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New concepts and words introduced during the lesson communication skills.
and their specific definitions

MATERIALS

A complete list of materials needed in the course of the | Scenarios for role-playing
lesson - stage set/decoration, costumes, other materials

and supplies, etc. Video about aggression

Chart paper and markers (for listing strategies)

Scenario /Enter the concrete course of the lesson. Give sample questions, actions, lines for each of the planned roles/

Engage part:

The teacher greets the students and introduce the topic of the lesson: "Today, we're going to talk
about aggression. We'll learn what it is, how to recognize it, and what to do when we see it."

Ask the students if they know what "aggression" means.

Provide a simple definition: "Aggression is when someone acts in a way that can hurt or scare
others. It can be with words, actions, or even gestures."

Exploring part:

[ Discuss the different types of aggression:

e Physical Aggression: Hitting, pushing, kicking.
e Verbal Aggression: Name-calling, yelling, threats.
e Relational Aggression: Excluding someone, spreading rumors.

[ Ask the students to give examples of each type.

Role-Playing:

e Divide the class into small groups.
e Give each group a scenario to act out that involves aggression. For example:
o A student pushing another student in line.
o Someone calling another student a mean name.
o A group of kids excluding someone from a game.
e After each role-play, discuss as a class what type of aggression was shown and how it made
the people involved feel.
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Group Discussion:

Discuss what can happen when someone is aggressive. Talk about feelings (e.g., hurt, anger, fear)
and social consequences (e.g., losing friends, getting in trouble).2. Story Time:

e Show a video where a character learns about the consequences of being aggressive.

The angry elf/ anger management

https://www.youtube.com/watch?v=bJTz2J1BUHM

e Discuss the story with the kids, focusing on what the character learned and how they
changed their behavior.

Explanation part:
Teach kids simple strategies to manage their own aggression and respond to others:

Taking deep breaths.

Walking away to cool down.

Using "I" statements to express feelings (e.g., "I feel upset when you push me.").
Seeking help from a teacher or adult.

o O O O

Elaboration part:
e Have kids practice these strategies in pairs. One kids pretends to be aggressive, and the other

practices using a strategy to handle it.
e Rotate roles so everyone gets a chance to practice both parts

Evaluation part:

e Teacher ask kids to share one thing they learned about aggression and how to handle it.

e Remind kids that it's okay to feel angry or upset, but it's important to deal with those
feelings in a way that doesn't hurt others.

e Encourage kids to make a commitment to use the strategies they've learned when they feel
aggressive or when they see someone else being aggressive.
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LESSON 3 - team 1 -1 lesson 1
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AGE OF KIDS

5-6Y

DURATION OF THE LESSON maximum

duration in minutes

25-30 minutes

SUBJECT
The topic of the lesson

"Different but friends"

SUB-SUBJECT
Key words and aspects of the topic

Individuality, difference, friend, discrimination
and tolerance

ACTIVITIES
Work methods and techniques used

Methods- /visual and verbal/- discussion
scene, lecture;

Informative- explanation; Explanation
Technigues- hands-on, games, teacher
demonstration and child demonstration;

ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional and
cognitive development. Which values, moral and ethical norms will be understood and respected?

Objectives:

To Affirmation of children’s individuality when comparing with others;

Developing skills to identify similarity and difference between people;

Inclusion of cultural differences;

Demonstrating tolerance to different people;

TECHNOLOGY AND DESIGN

Main points and roles in the lesson scenario

Objectives:

Demonstrate tolerance for those who are
different from us;

To develop knowledge of ethnicity;

Understanding and relating children's belonging
to ethnic community;
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Values:
Personal - showing empathy for others;

Moral - to affirm children's individuality in
comparison with other children;

Ethical - Establishing friendly relationships
between different children - acceptance, respect
and empathy

ATTAINED IDEAS AND WORDS .
New concepts and words introduced during the lessonand | Tolerance - patience, respect for the other
their specific definitions person's differences, support, understanding

Discrimination - limiting or denying human
rights on the basis of color, language
Individuality - Each of us has distinctive
qualities-character, different physical and
mental traits.

MATERIALS Costume imitating different skin color, wig-
A complete list of materials needed in the course of the curly, multimedia, flags with yes/no or
lesson - stage set/decoration, costumes, other materials smiling/frowning man.

and supplies, etc.

FLOW OF THE LESSON

Engage part:
Introductory / Introductory part: /5 min./

We introduce the children to the theme through a song about children around the world.
Link to the song:

[ https://www.youtube.com/watch?v=cD10-gk Ldgs

I ask clarifying questions after they have listened to the song and our discussion begins. | may ask
them - Did you like, the song or the poem? Did you find out who the characters are in the song? Did
you know the celebration of all the children in the world? Do you remember when we celebrate
Children's Day? In which month? And on what date? Where did you celebrate then? How did you
feel? Were you happy? Do you love this holiday?

Exploring part: /8 min./

After the talk is over | invite our guests (toys) -heroes- a boy named Ivo and a girl named Zara. |
use two puppets for the skit. They start talking:

I: Hello, Zara? How are you?
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H: Hello, Ivo. Good.

I: Zara, did you come to our kindergarten yesterday for the first day?
H: Yes, lvo mom and dad brought me.

I: You know I noticed you right away, you're very pretty.

H: Thank you, Ivo.

I: But something made a strong impression on me and I'm going to ask you- Ah, why is your skin
dark like chocolate? Are you different from the rest of us?

H: No, Ivo I'm just dark-skinned and my dad and mom come from the Negro-Australoid race. I'm
not different, I'm just like you kid. I like to play, draw, dance, ride my bike. And you love doing any
of those things right?

I: Yes, | also like to draw a lot.

H: I'm from Morocco and my hometown is described in the Tales of a Thousand and One Nights its
name is Marrakech.

I: How nice and | am from Bulgaria and my hometown is Velingrad.

H: Yes, Ivo thank you. That's right. Even though | have different skin and hair color I want us to be
friends and play together.

I: Yes Zara and | want to be your friend because like me you want to play, you have friends, you
love your family and you love to draw like me.

H: Then let's play together.

Explanation part- /5 min./

Teacher: Children, how do you think Zara felt when she was asked if she was different from
the other children? Did Zara feel sad and offended? Or does she feel calm again and answer her
friend lvo calmly? Children, do you understand now that people sometimes look different in
appearance but we should always be tolerant and kind to their differences- they have different skin
colour, different hair, facial features and speak different languages. Can any of you tell me what it
means to be tolerant of each other? If the children can't answer | will give them a hint by asking
them again. In your opinion, did Ivo and Zara fight in their conversation or were they tolerant of
each other?

Here the teacher explains the concept of tolerance.

Zara's differences are only in appearance, as we are all human and friends and should not
discriminate or shun those different from us. Now let me ask you, do you know what discrimination
is? If the children are struggling | will ask them: if let's say Ivo and Georgi are dark skinned and
Mitko is fair skinned and Ivo and Georgi don't want to play with Mitko because he has a different
skin colour is that discrimination in your opinion? If they can't answer the teacher intervene and
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explain the concept of discrimination. Friends like Ivo and Zara are very rich because together they
are always nice and positive - they play together, draw together and can learn many interesting
things about their cities, sights and holidays. And remember every person on our planet Earth is an
individual in their own right. Now let's say what individual means and explain the term individual.
And did you know that each of you is an individual? What does it mean to be an individual? Each
of you is individually beautiful. Mimi has very beautiful eyes; Goshko has very beautiful eyes. Each
one of you has individual abilities- Yvonne can sing very well; Vanka can paint; Each one of you is
good at a certain thing; That means individuality;

Elaboration part: /5min./

At the end the teacher has prepared a game for you (a presentation with pictures, where there are
different children with different skin color, different eyes, different hair and speak different
languages, a child who is in a wheelchair. Showing each of the pictures I ask the children should we
be tolerant of these children? Should we accept them with their differences? Should we play with
them or shun them? Why? What do you think? When answering, the children are allowed to choose
which of the two flags to raise with a yes/no or a smiley/frowny face. | have prepared and
distributed the flags to the children in advance.

Evaluation part: /2 min/

Well done, kids! You did great, now you know that there are people-children who are
different looks, speak different languages, live in different countries, but we are all friends and we
want to play and communicate together. Remember to be kind, to communicate and help, to be
tolerant of children who are different from us. And most importantly never shun or discriminate
against them because they are your friends.

LESSON 4 team 1- urok 3 lesson 2

AGE OF KIDS 5-6Y

DURATION OF THE LESSON maximum 25-30 minutes

duration in minutes

SUBJECT "My family through thick and thin"
The topic of the lesson

SUB-SUBJECT
Key words and aspects of the topic Family, rights in the family, patterns’ of behavior

and punishment

ACTIVITIES ) ) )
Work methods and techniques used Methods - visual and verbal- discussion scene,

lecture;

Informative- explanation;
Technigues- hands-on, games, teacher
demonstration and child demonstration;
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ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional and
cognitive development. Which values, moral and ethical norms will be understood and respected?_

Objectives:

- To build knowledge about rights and responsibilities in the family;

- Identify positive and negative patterns of behavior in the family;
- Summarize the knowledge about family members and mutual relations in the family;

TECHNOLOGY AND DESIGN
Main points and roles in the lesson scenario

Values:

Personal- showing understanding towards family
members, acquiring knowledge about rights and
responsibilities in the family;

Moral - to affirm family unity;

Ethical- to establish good positive family relations,
respect, affection and empathy

Objectives:
- Distinguish who the family members are;

- Understand and use positive family behavior
patterns;

- Understands that there are responsibilities in the
family where they must comply;

ATTAINED IDEAS AND WORDS
New concepts and words introduced during the lesson
and their specific definitions

Family- a group of people who live together with
commitment to each other and care for each other:;

Rights in the family- regulation of the rights and
obligations arising from family relationships.

Duties in the family- family members have
assigned tasks to do

Behavior- nature of deeds, actions, conduct;
Punishment- imposing something negative or
unpleasant on a person

MATERIALS
A complete list of materials needed in the course of

thread puppets/ play puppets/ theater puppets -
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the lesson - stage set/decoration, costumes, other mother, father and children); cards illustrated with
materials and supplies, etc. rights and responsibilities in the family;

FLOW OF THE LESSON

Engage part:
Introductory / Introductory part: /5 min./

Through a skit of invited characters-family members - Mother- Child- Father like thread puppets/
play puppets/ theater puppets.

Exploring part: /8 min./

Then, the teacher invited our characters forward: Moni: Hello, Moni.

Dad: Hi, Dad

Mother: When you came home from school, why didn't you tidy your room?

D: I don't know I didn't feel like tidying up.

M: You had promised me that you would tidy them up.

D: Yes, Mommy but | don't want to now.

M: Yes, but promises are kept.

D: It's okay, I'll sort them tomorrow.

M: Then | forbid you to go out, watch children's movies and play with your toys.
D: Ooh, no mommy.

T: Wait a minute, | think Moni is now, a big and obedient boy and he needs to sort out his toys.
D: Eee, daddy I don't feel like tidying up now.

T: But, Moni, see these are your toys. You've been playing with them. Let's go and get the toys
together and sort them out. Don't you think by arranging the toys the room will look more spacious
and nicer.

D: Okay, Dad, let's get to work.

B: We did a wonderful job because we arranged everything together. We are all one family and one
team, so we should help each other - not hurt each other either with words or actions. Now no one is
unhappy anymore and each of us has managed to establish proper and good rules of conduct in the
family. In our family, there are already rules established that we should follow and not break.

Explanation part- /5 min./
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They talk confusedly after which the teacher intervenes and asks them what happened. Discussion
begins-Who is this? What are they doing at home? Are they helping each other? What do they help
each other with? Do they only help each other when someone is in trouble or always? /Each
member explains, therefore, what things they are responsible for at home, what they do, do they
follow the rules at home or not, explain the concepts of rights and duties in the family.

We start a short discussion with the children about who did what? Is it right? Does the child feel
better now the room is tidy. Was the mother right to punish the child? How did the child feel about
receiving the punishment? How did the child feel when the room was tidied? Did the father, as the
head of the family, give a good solution to the case? Were both parents of the same opinion? At
home, do we often find the two parents to be of a different opinion? And should they be of the same
opinion? Why?

Elaboration part: /smin./

The teacher suggested a game with illustrated cards about the rules and responsibilities of the
members in a family. ( Illustration of the cards- a mother shouting at a child; a child throwing toys;
a tidy nursery;) Everyone draws a card says what is drawn on it and judges whether it is right or
wrong to do at home and in a family.

Evaluation part: /2 min/

Well done, kids! You did great, now you know what the roles of the members of a family
are, who does what. You know what the rights and duties are in a family. You know that it is good
to stick to them and respect them, so that there is peace and love in every family. Remember you
must follow the rules and be responsible for your actions otherwise you will have to.

LESSON 5 - team 2- lesson 1

AGE OF KIDS 5-6Y

DURATION OF THE LESSON maximum 25 minutes

duration in minutes

SUBJECT Aggression
The topic of the lesson

SUB-SUBJECT
Key words and aspects of the topic Emotions, self-control, respect, team, help,
friendship, accepting

ACTIVITIES Video, discussion, role playing, pantomime, paintings
Work methods and techniques used

ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional and
cognitive development. Which values, moral and ethical norms will be understood and respected?
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Emotional development and acknowledge, being in others shoes, team work, friendship, helping

each other, emotional control

TECHNOLOGY AND

DESIGN
Main points and roles in the lesson
scenario

Discussion, video watching, team working, using materials for the
presentation

https://youtu.be/qvmBbdNzJJU?feature=shared

ATTAINED IDEAS AND

WORDS

New concepts and words introduced
during the lesson and their specific
definitions

Acceptance: the action of understanding, loving and including
the others just like they are, without trying to change them or
exclude them or treat them in a bad way

Tolerance: the ability or willingness to tolerate the existence of
opinions or behavior that one dislikes or disagrees with.
Self-control: the ability to control oneself, in particular one's
emotions and desires, especially in difficult situations

Respect: behavior that allow the others to feel free to express
their emotions and opinions, and an attitude of not insulting them
but treating them equally

Discrimination: bad treatment of different categories of people
usually because of their ethnicity, religion, age, (dis)ability etc.
Aggression: feelings of anger resulting in hostile or violent
behavior

Kindness: the quality of being friendly, generous, and
considerate

MATERIALS

A complete list of materials needed in
the course of the lesson - stage
set/decoration, costumes, other
materials and supplies, etc.

One laptop/PC

6 colors and 2 papers for teach team that will paint
Cards of emotions and actions that show:
-happiness

-sadness

-anger

-jealousy

-fear

-loneliness

6 human puppets

FLOW OF THE LESSON

Engage part: The children are sitting in a circle and talking about the main human emotions,
bringing some examples and expressing them on their faces. Then they sit on their chairs and watch
a video (mape about aggressive behaviors. The teacher is involved in the process of the video too.

Exploring part: After the video, they return to the circle and one by one they say what they
understood, ask questions and the teacher either answers herself or lets the other children answer
and talk about what they think of this topic. Also they can say if they have ever experienced some
of these behaviors, how this made them feel and how they tried to manage it.
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Some of the questions of the teacher could be:

“Which emotions did you notice during the video?”

“Which of them were negative and which were positive?”

“Have you ever felt any of these? And what did you do with the negative ones?”
“Which of the actions do you think were aggressive?”

“Have you ever experienced any of these aggressive behaviors? What did you do to help yourselves
or the others?”

Explanation part: The teacher explains to the kids with words, images, cards, and examples what
aggression means and how we can avoid this and control our emotions. Also, she gives them advice
on how they can help each other either to control their bad and intense feelings or manage an
aggressive behavior from someone else.

Types of aggression: physical, emotional, verbal, mental, bullying
How to face aggressive behaviors:

-asking for help from people we trust, for example teachers, parents, siblings or other relatives,
friends

-if something or someone bothers us we can try to be calm, express the annoyance to them with
simple words, talk about how this makes us feel and suggest a solution

-if the anger that we feel is really high let’s find a harmless way to express it:
a) go in a quiet place and scream

b) punch our hand tight and count until 10

c) hit a ball or a balloon or anything soft that is harmless for everyone

d) take a pencil and a paper and draw something so fast and hard

e) leave the place and go alone somewhere quiet

Avoid aggression:

-including and “hugging”

-accepting and respecting

-kind actions, teamwork and helping

-being in others’ shoes
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Elaboration part: In the end the children are separated in groups of 2 and the teacher decides in
which way they will represent an aggressive behavior and a solution of this problem. The '5 of the
children will paint, the %5 will do role playing and the last 5 will play pantomime.

Evaluation part: Finally, all of them discuss how these activities made them feel, what they
learned and how they can apply the positive and social behaviors in their classroom. The teacher
can understand the evaluation of this project if she sees positive energy, kindness, smiles, joy,
students playing all together or in groups etc.

LESSON 6- team 2 - urok 6 lesson 2

AGE OF KIDS 56 Y
DURATION OF THE 20-25 minutes
LESSON maximum duration in

minutes

SUBJECT Tolerance

The topic of the lesson

SUB-SUBJECT
Key words and aspects of the topic Acceptance: the action of understanding, loving and including

the others just like they are, without trying to change them or
exclude them or treat them in a bad way

Respect: the behavior that allows the others to feel free to
express their emotions and opinions, and an attitude of not
insulting them but treating them equally

Tolerance: the ability or willingness to tolerate the existence of
opinions or behavior that one dislikes or disagrees with

Discrimination: bad treatment of different categories of people
usually because of their ethnicity, religion, age, (dis)ability etc.

ACTIVITIES Conversation, painting
Work methods and techniques used

ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional and
cognitive development. Which values, moral and ethical norms will be understood and respected?

Friendship, emotional development, team spirit

TECHNOLOGY AND DESIGN
Main points and roles in the lesson scenario The children play in groups and they help

each other
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ATTAINED IDEAS AND WORDS Accepting, understanding, respect

New concepts and words introduced during the lesson and their
specific definitions

MATERIALS One paper, one drawing brush and five
A complete list of materials needed in the course of the lesson - colors for each child for painting, 3 balls
stage set/decoration, costumes, other materials and supplies, etc.

FLOW OF THE LESSON

Engage part: The children are sitting in a circle and the teacher mentions the meaning of difference
and discrimination, so all together they can talk about many differences between people, ex. skin
color, disability, religion, gender, body, height, emotional expressions etc

Exploring part: They look around and notice each other concerning these differences between
them and they talk about how they feel for each of these. They also talk about some positive or
negative experiences they may have had on occasion, a difference they have and how these made
them feel.

Explanation part: After that they are seperated in couples and the one has to act like he/she has
some disability or a difference that may cause difficulty for an action and the other one has to help
him. The actions could be:

-being short and reaching a ball from a tall shelf
-dancing without the ability of hearing

-painting without hands

-pretending the opposite gender while walking
-walking without the ability of vision

Next, one by one they are sitting on the ground and they paint on a paper how they felt during this
helping action. The ones will express their feelings based on the experience that they helped and the
others that they were helped.

Elaboration part: They will show their paintings to all the classrooms and explain the reason they
feel this way. Plus they have to notice differences between these experiences and emotions and
discuss them.

In the end, the teacher talks about the importance and value of diversity, acceptance, helping,
teamwork, tolerance and that at the end of the day all the people have the same feelings and needs.

Evaluation part: In general all together they talk about how all these activities made them feel and
think, which new values they learned and ideas from the kids of how we can increase the tolerance
in our school.
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Violence
AGE OF CHILDREN 5-6 years old
LESSON LENGTH maximum duration in 15 min

minutes

SUBJECT

Lesson topic

Violence and bullying by a teacher in
kindergarten

SUPPLEMENT
Keywords and aspects of the topic

Violence, aggression, bullying, , feelings

ACTIVITIES 1.

Methods and techniques used

Setting up a problem situation- the teacher comes to the
children and starts shouting and punishing them.

2. Talking about the situation- How did the children feel? Did
they feel guilty for the teacher to do that? Was the teacher's
behaviour towards the children right? What made the teacher
behave that way?- Building a sense of empathy- putting yourself in
the other person's place.

3. Game: "Tell me so | can understand you"- A child talks
about his feelings and another tries to understand and explain why
the child felt that way and how he can change his mood.

CHILDREN'S ACHIEVEMENTS/RESULTS

Specific knowledge skills and competencies that we seek to improve in children in the context of
their social-emotional and cognitive development. Which values, moral and ethical norms will be

understood and upheld?

Constructing an image of aggression and harassment of another human being as unacceptable and

reprehensible behavior.

Form an understanding of one's own feelings and the feelings of others.

Form an understanding of tolerance and empathy.
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TECHNOLOGY AND
DESIGN

Key points and roles in the
lesson scenario

o Aggressive behavior and bullying of a child by a teacher
« Demonstration of tolerance and empathy

IDEAS AND WORDS
ACHIEVED

New concepts and words
introduced during the lesson
and their specific definitions

Violence - aggressive behavior towards another human being

Tolerance - tolerance and respect for differences as an act of
support and understanding

Empathy - Ability to empathize with the emotions, feelings, and
thoughts of others.

MATERIALS

Full list of materials needed
for the lesson - stage set,
costumes, other materials and
supplies

non

FLOW OF THE LESSON

1. Setting up a problem situation - the teacher comes with the doll and starts shouting and

punishing it.

2. Talking about the situation - How does the doll feel? Did they feel guilty for the teacher to
do that? Was the teacher's behaviour towards the children right? What made the teacher behave that
way? What did the teacher feel to behave this way with the doll? What did they feel and where in
their body did they feel a change when the children observed such unwanted behavior? Did you feel
a need, a desire to intervene in the situation you observed? What did they feel like doing? What
different behavior could the teacher have demonstrated? - Building a sense of empathy- putting

yourself in the other person's place.

3. Game: "Tell me so I can understand you"- A child talks about his feelings and another tries
to understand and explain why the child felt that way and how she/he can change his mood.

LESSON 8- team 3- urok 11 lesson 3

PROJECT TEAM- Law

Violence
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AGE OF CHILDREN

5-6 years old

LESSON LENGTH maximum duration in minutes

15 min

SUBJECT

Lesson topic

Aggression between children

SUPPLEMENT

Keywords and aspects of the topic

Aggression, bullying, tolerance, feelings

ACTIVITIES
Methods and techniques used

1.Talking to children about emotions and feelings. What
emotions they know, how they feel in different situations. How
we should treat each other. What is aggression between children.
What makes us aggressive.

2.Presentation- different situations between children in the park
and in the kindergarten. The children have to tell the situation by
picture and explain the actions of the children- whether they are
right or wrong, why they act that way and what made them act
that way,

3.Game- "Show me how you feel"- Setting up a problem
situation on which children have to reflect- with the help of
painted faces that depict different emotions, children have to
describe their feelings and tell what made them feel that way.

CHILDREN'S ACHIEVEMENTS/RESULTS
Specific knowledge skills and competencies that we seek to improve in children in the context of
their social-emotional and cognitive development. Which values, moral and ethical norms will be

understood and upheld?

Build an understanding of the different feelings and types of emotions we might experience in a

given situation.

Build an understanding of aggression and bullying of another human being as unacceptable and

reprehensible behavior.

Form an understanding of one's own feelings and the feelings of others.

Form an understanding of tolerance and empathy.

TECHNOLOGY AND
DESIGN

Key points and roles in the
lesson scenario

1. Knowing one's own feelings and emotions.

2. Distinguish between right and wrong actions due to
emotional state.
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3. Aggressive behavior and bullying of a child

4. Tolerant behavior towards difference

IDEAS AND WORDS
ACHIEVED

New concepts and words
introduced during the lesson
and their specific definitions

Feelings-an individual's relationship to the environment. Feelings
can be positive, negative and indifferent.

Emotions-a different mental state of an individual influenced by
a subject or circumstances.

Aggression- behavior directed at harming another or oneself.
Tolerance-tolerance and respect for the differences of others

MATERIALS

Full list of materials needed for
the lesson - stage set, costumes,
other materials and supplies

Photos with different actions between children,
Painted faces depicting different emotions

FLOW OF THE LESSON

1. Talking to children about emotions and feelings. What emotions they know, how they feel in
different situations. How we should treat each other. What is aggression between children? What

makes us aggressive?

2.Presentation - different situations between children in the park and in the kindergarten. The
children have to tell the situation by picture and explain the actions of the children- whether they
are right or wrong, why they act that way and what made them act that way,

3.Game - "Show me how you feel"- Setting up a problem situation on which children have to
reflect- with the help of painted faces that depict different emotions, children have to describe their
feelings and tell what made them feel that way.

LESSON 9- team 3- urok 10 lesson 2

PROJECT TEAM- Law

Violence

AGE OF CHILDREN

5-6 years old

LESSON LENGTH maximum duration in minutes | 15 min

SUBJECT

Violence and bullying in the family
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SUPPLEMENT

Keywords and aspects of the topic

Violence, aggression, bullying, , feelings

ACTIVITIES

Methods and techniques used

1.Pictures of different families showing parent to child
actions.

2. Discussion on the pictures - children tell what is shown
on the picture, whether it is right or wrong. What feelings
do the pictures evoke in them?

3.Game- "Right - wrong"- Teacher imitate different
actions and children have to explain why they are right or
wrong.

4. Talk. Why should we NOT show aggression and
violence? Why are violence and aggression punishable
acts?

4. Game -"Good behavior"- ball game. The children sit in
a circle, the child holding the ball says something nice to
the child standing on one side and passes him the ball.

CHILDREN'S ACHIEVEMENTS/RESULTS

Specific knowledge skills and competencies that we seek to improve in children in the context of
their social-emotional and cognitive development. Which values, moral and ethical norms will be

understood and upheld?

Constructing an image of aggression and harassment of another human being as unacceptable and

reprehensible behavior.

Form an understanding of one's own feelings and the feelings of others.

Form an understanding of tolerance.

TECHNOLOGY AND DESIGN

Key points and roles in the lesson
scenario

1. Aggressive behavior and bullying of a child

2. Right and wrong actions in the attitude of parents
towards the child.

3. Positive attitude and display of tolerance.

IDEAS AND WORDS ACHIEVED

Aggression - harming another in order to make them feel
bad.
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New concepts and words introduced | Bullying - Intentionally inflicting mental or physical pain
during the lesson and their specific | on someone through the actions of someone who is
definitions physically stronger.

Violence - aggressive behavior intended to cause harm.

MATERIALS Photos of actions by a parent towards a child.Ball

Full list of materials needed for the
lesson - stage set, costumes, other
materials and supplies

FLOW OF THE LESSON
1. Pictures of different families showing parent to child actions.

2. Discussion on the pictures - children tell what is shown on the picture, whether it is right or
wrong. What feelings do the pictures evoke in them?

3.Game -"Right - wrong"- Teacher imitate different actions and children have to explain why they
are right or wrong.

4. Talk. Why should we NOT acting out by aggression and violence? Why are violence and
aggression are punishable acts? The teacher opens a discussion on how to accept anger as a basic
emotion without expressing it through violence and aggression towards ourselves and others.
Examples are given of expressing-taking out anger in a non-violent way.

4. Game -"Good behavior”- ball game. The children sit in a circle, the child holding the ball says
something nice to the child standing on one side and passes him the ball. The teacher should
encourage children to look for, see and express positive things/ sides/ traits/ characteristics.

The conclusion is drawn that violence and aggression hurt ourselves and others. In difficult
situations we should ask for and seek help to deal with anger, to accept the situation and to seek the
best and healthiest way to express negative feelings and emotions.

LESSON 10- team 3- urok 9 lesson 1

PROJECT TEAM- Law | Corruption

The law you turn to Law

AGE OF CHILDREN 5-6 years old

LESSON LENGTH 15— 20 min
maximum duration in
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minutes

SUBJECT Corruption, illegal activity, law, punishment, justice, moral values

Lesson topic

SUPPLEMENT Talk to children about illegal activities and their consequences.

Explanation on the topic of people's rights and respect for the law.
Keywords and aspects of

the topic What should we do if we witness an illegal act? What is morality as a
quality in a person?

Show pictures as a presentation of legal and illegal activities.

Situation - a teacher takes a toy from a child and offers another child, a
witness to the illegal act, to give him something, and in return the child
remains silent.

Discussion with the children about the situation and condemnation of
the illegal and improper action of the child. How did the child act?
How the child-witness of the incident should act. How does the child
from whom the toy was taken feel?

CHILDREN'S ACHIEVEMENTS/RESULTS

Specific knowledge skills and competencies that we seek to improve in children in the context of
their social-emotional and cognitive development. Which values, moral and ethical norms will be
understood and upheld?

Building an understanding of the concepts of "corruption”, "illegal activity", "justice”, "law",
"moral values?

Formation of a negative attitude towards illegal activities and abuse

Forming a positive attitude towards moral values and justice

TECHNOLOGY AND DESIGN 1. lllegal activities for gain, using power
Key points and roles in the lesson or fraud
scenario

2. The rights and duties of a person and

their observance.

3. Illegal activities and consequent
punishment when they are committed.

4. Moral values and ethical conduct.

Funded by the European Union. Views and opinions expressed are however those of the authors only and do not necessarily reflect those of the European Union or the
Human Resource Development Centre (HRDC). Neither the European Union nor HRDC can be held responsible for them.




Co-funded by
the European Union

) NATIONAL AGENCY
2 | FOR EUROPEAN EDUCATIONAL
() PROGRAMMES AND MOBILITY

IDEAS AND WORDS ACHIEVED
New concepts and words introduced
during the lesson and their specific

definitions

Corruption-abuse of power for personal gain
Law- rules of conduct
Justice-means of protection and justice

Punishment-imposed when a crime is committed
Moral values- rightly distinguishing right or wrong
actions, deeds, decisions and making right decision.
Means rightness and goodness

MATERIALS

Full list of materials needed for the
lesson - stage set, costumes, other
materials and supplies

Photos of correct and incorrect activities

FLOW OF THE LESSON

Talk to children about illegal activities and their consequences. Explanation on the topic of people's

rights and respect for the law.

What should we do if we witness an illegal act? What is morality as a quality in a person?

Show pictures as a presentation of legal and illegal activities.

Situation - a teacher takes a toy from a child and offers another child, a witness to the illegal act, to
give him something, and in return the child remains silent.

Discussion with the children about the situation and condemnation of the illegal and improper
action of the child. How did the child act? How the child-witness of the incident should act. How
does the child from whom the toy was taken feel?

LESSON 11- team 4- urok 13 lesson 1

PROJECT TEAM - LAW
The law you are addressing

Law on public transport

AGE OF KIDS 56 Y

DURATION OF THE LESSON maximum duration in 25 min.

minutes

SUBJECT “How to behave on the bus”

The topic of the lesson

SUB-SUBJECT
Key words and aspects of the topic

Rudeness, aggression, empathy,
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tolerance
ACTIVITIES Methods: puppet etude, conversation, games;
Work methods and techniques used Techniques: oral-guiding questions, instructions,

partial and summative assessment.
Methodological tools - demonstrating to the
teacher,demonstrating to the children.

ATTAINMENT OF KIDS
Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional and
cognitive development. Which values, moral and ethical norms will be understood and respected?

Knowledge,skills and competences.

-Formation of knowledge of proper behavior, skills of respectful attitude towards people in
accordance with moral norms/

-Prevention of aggressive behaviors in the child/

-Reinforcing positive models of behavior in a spirit of empathy and tolerance/

-Nurturing a positive attitude and respect for all passengers on the bus/

TECHNOLOGY AND DESIGN
Main points and roles in the lesson scenario Introduction to the topic,study of children’s attitudes,

explanation by the teaching part, evaluation.

ATTAINED IDEAS AND WORDS Rudeness - impoliteness,
New concepts and words introduced during the Aggression - actions that cause harm.
lesson and their specific definitions Tolerance - support, understanding, respect. Empathy-

the ability to understand the pain of others.

MATERIALS Paravan for puppet theater, puppets-3 numbers-
A complete list of materials needed in the course boy,girl,women;for the game Be a respectful
of the lesson - stage set/decoration, costumes, passenger-uniform of a driver,conductor, tickets

other materials and supplies, etc.

FLOW OF THE LESSON

Engage part: 10 min.

Teacher: Children, I know how much you love riddles. Listen and guess - What a strange house out
travels, wears rubber shoes and eats gasoline, what is it? - /bus/. Bravo, you guessed it. And now |
will present a puppet show about an incident on the bus, watch it and then we will discuss it.

“One day Nicole and Jean decided to take a ride on the bus. When the bus arrived at the bus stop,
Jean rushed in, pushing an elderly woman, took Nicole by the hand, they got on and sat down. After
a while the old woman with the cane slowly managed to get up and asked Jean to give her a seat.
Please, my leg hurts a lot, can | sit down. Jean got up reluctantly and shouted rudely - if you had
stayed at home when you couldn’t walk. The woman got sad and cried, looking at Nicole,but she
didn’t protect her either.

Exploring part: 3 min.
Teacher: Children, did you like the story? | see some of you got sad?
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o What mistakes in children’s behavior have you found?
e Why are they behaving like this,what are they?

e How did the old woman feel?

« Do you think Jean and Nicole’s actions are good?

e And how would you do it?

Explanation part: 2 min.
Teacher: Today we will learn how to be kind to each other,to support each other, to understand each
other’s pain, not to be rude, not to hurt, to help each other.

Elaboration part: 9 min.

Teacher: We will play the game “Be a respectful passenger”. We’ll build a bus, and everyone takes
a seat, so two of us will make seats. We will choose a driver and a conductor who will sell and
check the tickets. Here are the rules of the game - when you get on the bus you have to be careful,
don’t push and shout. If someone gets sick, offer them a seat in front. The conductor passes and
each child buys a ticket to be a regular passenger. At my signal the bus leaves, nobody gets up from
the seat, rides culturally, behaves politely, does not shout and insult./Followed by a specific
assessment by the teacher regarding the rules of the game/.

Evaluation part: 1 min.

Children, bravo! You followed the rules of the game, you showed that you respect your teammates,
you support each other, you help each other, you are not rude, you are considerate and caring.
Remember, when you see elderly or sick people on the bus - help them, say kind words to cheer
them up.

LESSON 12- team 4- urok 14 lesson 2

PROJECT TEAM - LAW
The law you are addressing

AGE OF KIDS 5-6Y

DURATION OF THE LESSON maximum 30 min

duration in minutes

SUBJECT Tolerance

The topic of the lesson

SUB-SUBJECT
Key words and aspects of the topic Accepting and respecting the differences, work as

a team, cooperate

ACTIVITIES Create a team work of art, use balloon games to
Work methods and techniques used cooperate, theater games of communication
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ATTAINMENT OF KIDS
Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional and
cognitive development. Which values, moral and ethical norms will be understood and respected?

Understand what being different means
Develop social skills
Accept every form of difference

Respect the difference and try to cooperate with different people

TECHNOLOGY AND DESIGN
Main points and roles in the lesson scenario Introduction to the topic, study of the children’s

attitudes, explanation by the teacher and evaluation

ATTAINED IDEAS AND WORDS Different, cocooperate, acceptance, respect, try to
New concepts and words introduced during the lesson | collaborate, create a team piece of art

and their specific definitions Being unique in the group

MATERIALS Balloons half the number of the children , music,
A complete list of materials needed in the course of the papers as many aa the children, colors (markers or
lesson - stage set/decoration, costumes, other pastels in different colors) , glue

materials and supplies, etc.

Lesson flow

Engage part: The teacher asks the kids to look at each other and see how they are different. Make a
discussion of how people can be different, talk about languages, color of the skin, physical and
mental disabilities. At the same time, for each difference the children are trying to mime the
differences with their body and voice.

Exploring part: The teacher asks the children to make groups of two. Each group takes a balloon.
They put the balloon in their bellies and try to move together without the balloon falling down.
They do that while music is playing (6tva I'm Still Standing - Taron Egerton | Sing: Original
Motion Picture Soundtrack) When the music stops, the teacher gives different directions. For
example, one of the couple is shorter than the other, or one of the couple has one leg, or one of the
couple is blind, or one of the couple cannot tolerate much contact with other people, one of the
couple cannot stop moving, etc. The game continues, until every child has experienced the
difficulties of a disability.

Explanation part: The teacher now talks with the children and asks them to speak about their
experience, how it was difficult for them and how they managed to work it out. She/he says that any
kind of difference is like speaking a different language. Let's make a small theater game to
understand it. Again in couples the teacher gives a secret mission to one child (for example to ask
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for some orange juice) but asks them to speak with each other in gibberish. The goal is to
understand each other.

Elaboration part: After we have accepted our differences it’s time to create something together.
The kids sit in a circle and each one has a piece of paper and some colors. The theme of the painting
is TOGETHER. They start painting. When the teacher rings a bell, they pass their drawing to the
next child and continue to paint. The project ends when a circle is complete. The teacher can use
some music to inspire the children (https://www.youtube.com/watch?v=wnacdOIoTBQ )

After they finish they glue their paintings in a bigger piece of paper and they decide the title of their
work of art.

Evaluation part: The teacher asks the kids how they felt when they saw their painting being
painted by others too. How they feel that they are all part of a bigger painting with all those
differences and how beautiful they feel their work is. This is how beautiful our world is with all
those different kinds of people.

LESSON 13-team 4- urok 15 lesson 3

PROJECT TEAM - LAW

The law you are addressing THEFT

AGE OF KIDS 56 Y

DURATION OF THE LESSON maximum duration 30 min

in minutes

SUBJECT “Mine and someone else's”

The topic of the lesson

SUB-SUBJECT

Key words and aspects of the topic Personal property, foreign property, theft,
punishment

ACTIVITIES Methods-evaluation; talk;games;

Work methods and techniques used Techniques - practical,gaming;

Priyomi - lips/ guidance questions, instructions, partial
assessment, summary evaluation;

Methodological tools - demonstrating the teacher,
demystifyng children.

ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional and
cognitive development. Which values, moral and ethical norms will be understood and respected?

Knowledge, skills, competences: children become aware of the difference between “mine” and
“someone else’ s; forming children’s ideals about the concepts of ”honesty” and “lying”; getting
used to following rules; analyzing social behavior and that of others; understanding the concepts of
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property,theft,punishment.
Values:

-Personal: Showing empathy and evaluation of your actions;
-Moral: Establishing own rules of conduct, self-control and mutual control over their observance;
-Ethical: Establish friendly relationships between children through acceptance, respect and

empathy.

TECHNOLOGY AND DESIGN
Main points and roles in the lesson scenario

Introduction to the topic, study of children’s attitudes,
explanation by the teaching part, evaluation.

ATTAINED IDEAS AND WORDS
New concepts and words introduced during the
lesson and their specific definitions

Yours - it belongs to you;

foreign - belongs to another;

A good deed for the benefit of the people;

Bad - improper dangerous wrong behavior;
Property - a legal right of every person;

Theft - taking someone else’s property without their
consent;

Penalty - imposed for unacceptable and harmful
behavior-non compliance with law.

MATERIALS

A complete list of materials needed in the course
of the lesson - stage set/decoration, costumes,
other materials and supplies, etc.

Costumes of fairy tale character - Little Red Riding
Hood, crow, rabbit/policemen/,police car for children.
For the game “What has changed”- hair bands, hair
clips, tiaras, small prams, children’s phones, children’s
wrist watches, eye patches, glasses.

For the game “Cold-warm” - a table with different
things-phone, purse, keys and others.

FLOW OF THE LESSON

Engage part: 5 min.

Teacher: Kids, today our guests are characters from fairy tales, they will present a skit. Watch and
listen carefully, then tell me which character you think is good and which is bad and why.

Scene: Little Red Riding Hood carries a basket of food to her sick grandmother. He meets the crow
in the forest, who brags that she stole a shiny ring from a little girl. Little Red Riding Hood says that
this is a bad deed, so she makes the child sad, and advises her to return the ring because it is not her
property and it is theft. She refuses and continues to brag about the stolen item,then Little Red
Riding Hood shouts loudly: “Help, there is a thief in the forest!”. At that moment a forest police
arrives/a child dressed as a policeman rabbit and driving a police car. She tells the crow that she has
committed a theft, arrests her and takes her to the forest police, and Little Red Riding Hood is

happy because the sad girl will get her ring.

Exploring part:5 min.

Teacher: Kids, did you guess the characters, who are they, list them!

Talk:/with questions/

1.What is Little Red Riding Hood, why did she call for help?
2. What is the crow, is the ring her property and should she take it for herself?
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3. Think about how the girl felt when the crow took her ring, should we appropriate someone else’s
property?

4.Who helps Little Red Riding Hood to get back the stolen ring? What is the rabbit and his
profession?

Explanation part: 5 min.

Teacher: Children, as you have already guessed, today we will learn about right and wrong, that
everyone’s property should be respected and theft should be punished. You saw the actions of the
characters in the skit and found out which ones did good deeds and which ones did bad deeds. The
crow stole, theft is a crime, everyone must answer for their actions and be punished. Think about it,
is it right to take other people’s toys and things without their owner’s permission, why?

Teacher’s summary: Children, taking other people's belongings is a crime that is punished severely.
How do you feel when someone takes your favorite toy?/reply to/.

Elaboration part:14 min.

Teacher: I know all children love games, I suggest today we play a new game called "What
changed”.

The rules are as follows: You will all stand in a circle blindfolded, I will choose one child with a
counting stick to follow my instructions. You all need to take a good look around before I blindfold
you. On my signal at the end of the game, you will remove the blindfolds and each person in turn
will answer what has changed about them and how they feel. The child passes by and takes
something from each of them: from the girls-schoolgirls, tiaras, bracelets, glasses, and from the
boys- a watch children’s phone, a pram/ collect them in a box/. At the teacher’s signal, the children
take off their bandages, each look at themselves and others and say what has changed.

The teacher asks: Nikol, what has changed? /she answers what she misses and how she fills/. The
teacher makes an assessment after each answer, guiding the children to their feelings and emotions.
The child returns the taken things, the children are happy, the teacher makes an assessment: "Never
take other people’s things, you make people sad!”

Teacher: ”And now we will learn how to act when we find someone else’s belongings by playing
the game “Cold and Warm”.

The teacher explains the rules: There are lost items on the table: phone, wallet, keys, ID. The first
player goes to the table, picks up an object and says what he would do with it. If the answer is
incorrect,we say “cold” and if the answer is correct, we say”’warm”.

For example: A child sees a lost phone and says "I’Il get it and look for the owner”, and we answer
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”cold”, the correct answer 1s ”Don’t touch it, call the police”- “warm”.

Evaluation part: 1 min.

Teacher: Childrenqin today’s lesson you learned new and interesting things - you met characters
from fairy tales who showed you good and bad behavior. You have learned what is yours and what
is someone else’s, that everyone has the right to his own property, and when someone takes
something away from him without his consent-that is theft.

Stealing is a crime that is severely punished. Remember that if you love your relatives and friends,
you must be honest with them, lying to them or stealing will make them sad. Let us all turn to each
other and with hand on heart show that we love each other. In the next lesson we will learn new
intelligent games.

LESSON 14 -team 2
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AGE OF KIDS 5-6Y

DURATION OF THE LESSON maximum | 20 minutes

duration in minutes

SUBJECT Social and Emotional Intelligence

The topic of the lesson

SUB-SUBJECT Emotions, empathy, friendship, communication,
Key words and aspects of the topic self-regulation

ACTIVITIES Circle time, role-playing, movement game,
Work methods and techniques used drawing, storytelling

ATTAINMENT OF KIDS | The children will improve their ability to

Specific knowledge, skills and competencies you
aim to improve in children in the context of their
socio-emotional and cognitive development.
Which values, moral and ethical norms will be
understood and respected?

identify emotions, express feelings in a healthy
way, and show empathy. They will understand
the importance of respecting others' emotions
and cooperating in group settings.

TECHNOLOGY AND DESIGN
Main points and roles in the lesson scenario

The lesson is based on active engagement,
emotional expression and interaction. Teacher
guides through storytelling, discussion, game
instructions and emotional reflection.

ATTAINED IDEAS AND WORDS
New concepts and words introduced during the
lesson and their specific definitions

Emotion — how we feel inside (happy, sad,
angry, etc.)
Empathy — trying to feel what someone else is
feeling

Self-regulation — calming down when we’re
upset

MATERIALS

A complete list of materials needed in the
course of the lesson - stage set/decoration,
costumes, other materials and supplies, etc.

- Emotion cards (with happy, sad, angry, scared
faces)

- A large paper
- Crayons or colored
- Soft music for calming exercise

heart
markers

GfcdanarpdaEméek tldesdncrete course of the lesson. Give sample questions, actions, lines for each

Engage part

The teacher gathers the children in a circle and shows them emotion cards one by one.
She asks: 'Can you show me your happy face? What makes you feel happy?'

'Can you show me a sad face? What makes you feel sad?'

Children mimic the emotions and talk briefly about when they’ve felt this way.

Exploring part

Game 1 — Emotional Statues: The teacher plays music and children dance freely. When the music

stops, the teacher holds up an emotion card.
Children freeze in a statue showing that emotion.

Then the teacher asks: 'Why do people feel this way? Can we help someone who feels this way?"

Explanation part

The teacher tells a short story about a bunny named Lilo who got sad when no one wanted to play

with him.

She asks: 'How do you think Lilo felt? What could we do to help him?'
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She introduces the word empathy and explains: 'Empathy is when we try to feel what our friend is

feeling.'

Elaboration part

Game 2 — Heart Drawing: The teacher shows a big paper heart and says: ‘This is our friendship
heart. Let’s draw inside it something kind we can do for a friend.'
Children draw or scribble kind actions (hug, share a toy, say a kind word).

Evaluation part

Children sit back in a circle. The teacher says: "What did we learn today about feelings?'
'Can you tell me one thing you can do when you're angry or sad?'

They finish with a calming activity: slow breathing with soft music.

Each child names one feeling and how to deal with it positively.

LESSON 15-team 4- urok 16 lesson 4

PROJECT TEAM - LAW
The law you are addressing

AGE OF KIDS 56 Y
DURATION OF THE LESSON maximum 30 min
duration in minutes

SUBJECT Aggression

The topic of the lesson

SUB-SUBJECT
Key words and aspects of the topic

Feelings, empathy, friendship, acceptance, anger
management

ACTIVITIES
Work methods and techniques used

Circle of friendship,
Discussion. Pantomime games, music games,
painting

ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional and
cognitive development. Which values, moral and ethical norms will be understood and respected?

Promote empathy and social skills

PreventionPrevention and intervention against aggression, intolerance and discrimination

Values: empathy and evaluation of ones’ actions, self-control, respect
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TECHNOLOGY AND DESIGN
Main points and roles in the lesson scenario Introduction to the topic, study of the

children’s attitudes, explanation by the
teacher and evaluation

ATTAINED IDEAS AND WORDS Accepting, feeling angry, sharing emotions,
New concepts and words introduced during the lesson and acknowledge each emotion, managing anger,
their specific definitions self-control

MATERIALS Emotional cards, mirror, music, paper for

A complete list of materials needed in the course of the lesson [ each child, markers
- stage set/decoration, costumes, other materials and supplies,
etc.

FLOW OF THE LESSON

Engage part: The teacher asks the children if they have ever experienced any bad feelings. Can
they name them? Can they understand what a feeling is?

We have six basic feelings: happiness, sadness, anger, disgust, fear, shame. They talk about how
actions create feelings, positive or negative. For example, someone brings flowers, someone pushes
us etc. The teacher writes down the actions and the feelings, in order for her/him/him to remember
what the kids proposed, later.

Exploring part: Kids make drawings of the actions they talked about and choose from the emotion
cards the card that reflects the emotion that occurs from that action. The teacher puts them on a
board, or a table, or even on the floor (depending what is more convenient in each classroom)

Explanation part: Now the teacher explains the feelings, using emotional cards and a mirror. Each
child picks up a card, and tries to express the feeling by using the mirror. The teacher helps the
children separate the positive and negative feelings. Then, they talk about which actions provoke
the negative feelings.

Elaboration part: The teacher and the kids sit in a circle, the Circle of Friendship. In the beginning
they make a pantomime game. Each child mimics a feeling and the child next to him/her has to
make the exactly same face.

The teacher asks the children to take a look at who sits next to them. Then she plays a music The
Benny Goodman Orchestra - Sing Sing Sing (With a Swing) and children must move around and
dance. When the music stops, they have to sit in the circle but next to a different child than before.
Then they play the same mimic game again.

After a couple of times of that game, the teacher asks the children to tell a story in which they have
experienced a negative feeling. Then she/he asks the other children in the circle to stand up and play
the story. At the end the teacher asks the child who played the lead part to share how they felt and
propose solutions and ways to control the negative emotions.
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At the end, each child can say if they ever experienced a negative feeling in the classroom and how
the class can now prevent such experiences.

Evaluation part: The teacher now talks about feelings, identify them with the children, talk about
actions and feelings they provoke and talk about solutions and self control.

LESSON 16

ACTIVITIES Me in the mirror, Tree of Diversity, Footbell
Work methods and techniques used

ATTAINMENT OF KIDS
Specific knowledge and skills that we want you to improve in children to enrish overall development.

Promote empathy and social skills
acceptance of diversity

TECHNOLOGY AND DESIGN

Main points and roles in the lesson scenario Prevention and intervention against insult,
humiliation, ridicule,

ATTAINED IDEAS AND WORDS Values: Sharing and accepting differences,
New concepts and words introduced during the lesson | avaluating some actions, respect, frienship.
and their specific definitions. Introduction to the topic: respect for children’s

views, explanation by the teacher, evaluation.
Anger, insult, violence, ridicule, emotions of sadness and
anger

MATERIALS Mirror, different colors, ball
A complete list of materials needed in the course of the
lesson - stage set/decoration, costumes, other materials
and supplies, etc.

Scenario /Enter the concrete course of the lesson. Give sample questions, actions, lines for each of the planned roles/
Engage part:

We have six basic feelings: happiness, sadness, fear, anger and rejection. They teach how our actions
create feelings. E.g. : Someone telles us that we have a beautiful complexion, someone says that we are
black.

Research part:
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Children look in mirror and disribe their face: hair color, eyes, complexion, gender...They discover

that everyone looks diffrent.

Explanation part:

The teacher the children to draw their palm and color it is they wish, but everyone shold choose a
diffrent pattern and color.Together they make a Tree of diversity.

Elaboration part:

The teacher divides the children into two teams of boys and girs and gives them a ball to play

soccer. Boys are happy to play a ,,boys,, game, but the girls group beats them.

At the end, every child can say if he knows from another country who is different from him in some

characteristic.

Evaluation part:

The teacher talks with the children about the feelings caused by discrimination.

LESSON 17- team 4-urok 17 lesson 5

AGE OF KIDS

5-6Y

DURATION OF THE LESSON maximum

duration in minutes

25-30 minutes

SUBJECT
The topic of the lesson

Tolerance

SUB-SUBJECT

Key words and aspects of the topic

tolerance, acceptance, respect, feeling,
friendship

ACTIVITIES

Work methods and techniques used

Tree of tolerance - drawing poster

Story The Ugly Duckling (emotions, feelings,
throughout the story)

Cards with emotions - discussion, find the
appropriate card according to the part of the story
This world - an individual art game for the
different view of the child
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ATTAINMENT OF KIDS Children should understand and learn that there are differences in the
world. Each of us is different and special in our own way. Children should know that tolerance is
important for their socio-emotional and cognitive development. Through play, they will learn to
respect those who are different from them, and to respect and appreciate each other.

Children should learn to respect each other, in order to be respected by others. Children should
learn to recognize when someone from their immediate environment needs support and help in
connection with some of his characteristics that make him different from them.

TECHNOLOGY AND DESIGN Promote empathy and social skills

Main points and roles in the lesson scenario Prevention and intervention against intolerance
Values: acceptance and evaluation of some
actions, respect, friendship

ATTAINED IDEAS AND WORDS Introduction to the topic, respect for children's
New concepts and words introduced during the lesson views, explanation by the teacher and evaluation
and their specific definitions Acceptance, respect, sharing emotions
MATERIALS The Ugly Duckling picture book, emotion cards,

A complete list of materials needed in the course of the | Tree of Tolerance poster, scissors, drawing paper,

lesson - stage set/decoration, costumes, other materials Rainbow coloring book, wooden crayons
and supplies, etc.

Engage part:

Talk about emotions:

We distinguish several types of emotions - happiness, sadness, fear, shame.

Discussion:

Tell a incident in which you were happy.

What makes you happy?

Tell an incident in which you were sad.

What caused your sadness?

Conclusion from the discussion: There are different emotions. Everyone has the right to feel differently
in a situation. Every feeling should be respected.

Research part:

Children draw their friend with whom they are happy when they play or the friend who makes them sad
in the game, but they still want to play together. The drawing cut in the form of a leaf is hung by each
child on the Tree of Torrelance.

Explanation part:

Expressive reading of the story "The Ugly Duckling”. Asking questions about the content and through
conversation to evaluate whether the children understood the content of the story.

Questions:

How is the duckling different from the members of his family?

What color are the duckling's feathers?

Why is the duckling sad?

How did the duck survive the winter?

What happened to the ugly duckling at the end of the story?

How did the ugly duckling feel when it turned into a swan?

Telling the story in parts, discovering the emotion that is revealed in that part and connecting a card with
the corresponding emotion.

Elaboration part:
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The children are divided into two groups. Children receive coloring books with a rainbow. One
group should choose colors that remind of happiness. And the other group chooses colors that
remind of sadness.

Each group colors their rainbow with the colors they have chosen.

At the end of the activity there are two different colored rainbows.

Evaluation part:

At the end, every child can say if they have ever been in such a situation.

The teacher talks with the children about the feelings caused by tolerance.

AGE OF KIDS 5-6Y

DURATION OF THE LESSON maximum 25-30 minutes

duration in minutes

SUBJECT "My family — my home"
The topic of the lesson

SUB-SUBJECT _ N
Key words and aspects of the topic The family as a concept, types of families,

types of behaviors in the family, aggression in
the family, punishment as prevention

LESSON 18 team 1- urok 4 lesson 5

ACTIVITIES _ _ _
Work methods and techniques used Methods- visual and verbal- discussion scene,

lecture;

Informative- explanation; Explanation
Technigues- hands-on, games, teacher
demonstration and child demonstration;

ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional
and cognitive development. Which values, moral and ethical norms will be understood and respected?

Objectives:
- To develop the emotional security, protection and acceptance in the family;

- To develop and nurture them positive emotions, such a all: love, joy, happiness, satisfaction,
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relaxation and reliability;
- To train for perception and manifesting some nuances in the emotional communication;

- To encourage positive emotional relationship to family members, developing feelings of
belonging and mutual trust;

TECHNOLOGY AND DESIGN Introduction to the topic, respect for children's
Main points and roles in the lesson scenario views, explanation by the teacher and evaluation

Acceptance, respect, sharing emotions

ATTAINED IDEAS AND WORDS recognizing, accepting and sharing emotions,

New concepts and words introduced during the lesson feeling angry, coping with anger, self-control
and their specific definitions

MATERIALS children's song, emotion cards, Emotion

A complete list of materials needed in the course of the | Barometer, in the calming corner: pillows,
lesson - stage set/decoration, costumes, other materials hourglass, punching bag
and supplies, etc. ’

balloons and balls on which "faces

FLOW OF THE LESSON

Engage part:

We introduce the children to the theme through a song about family. Link to the song:
https://www.youtube.com/watch?v=vtPaJHTtwIM

Introductory / Introductory part:

After they have listened to the song we start a conversation with the children about their families
and their homes. The teacher  explains to  them that when people  live  in one place together it
is a family. The teacher explained to them that family is important and that they should respect family
members.We continue the conversation by discussing that each of us has the right to live in a safe
family environment and express our emotions. Then we play "Circle of Emotions”. The goal is for
children to relax, look inward and freely express their strongest emotions when they are at home
and recognize them on the emotion cards.

Exploring part:
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We are introduced to the emotion of anger by asking questions and giving answers.
-Those who have ever felt this emotion should raise their hands!

-In addition, we can remove the children who did not raise their hand to clarify the emotion itself -
probably these children confused the emotion with another because they do not really recognize it
in whole or in part.

The following are the questions:
-What do we look like when we experience this emotion? Our body, our face? Show with gestures!

-Are we energized or relaxed when we experience this emotion? Does our body have fast or choppy
movements, or rather not? Does our speech become louder, do we speak faster - or rather not?

Explanation part:
Game: “Emotion barometer

The emotion barometer is represented by four emotion colors. First, they name the colors, and then
they line up angry red "men" next to the red zone of the barometer, happy smiling ones - next to
yellow, sad ones - next to blue, and calm ones - next to green zone. In that way, they also
distinguish balloons and balls on which "faces" are drawn, expressing different emotions.

Elaboration part:

Then | ask them how to deal with our anger? First, imagine what we look like when we are angry. |
describe to them a red face, he also mentions the crazy racing of the heart which "races like a horse
and we have to calm it down". Here's the tip - take a deep breath, count to 10 so you don't hurt
someone verbally or physically, and go to the Emotion Corner.

Evaluation part:

It is important for children to be aware that this is not a punishment or an upgrade, but on the
contrary — an opportunity to think in a peaceful and calming environment, to release negative
energy in order to ultimately make positive decisions.

LESSON 19 -team 2 -urok 8 lesson 4
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The topic of the lesson

AGE OF KIDS 56Y
DURATION OF THE LESSON maximum 20min
duration in minutes

SUBJECT Tolerance

SUB-SUBJECT
Key words and aspects of the topic

Tolerance,empatie,social consciousness

ACTIVITIES
Work methods and techniques used

observation, conversation, story role-playing
games;

ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional
and cognitive development. Which values, moral and ethical norms will be understood and respected?

C Forming an understanding of tolerance and empathy.

C Developing an active attitude towards this problem as an element of personal culture.

TECHNOLOGY AND DESIGN

Main points and roles in the lesson scenario

Garbage disposal in the lake
Involvement of child, parent, police officer

The plot involves 5 children

ATTAINED IDEAS AND WORDS

New concepts and words introduced during the lesson
and their specific definitions

aggression, emotion

MATERIALS

paper, police uniform

A complete list of materials needed in the course of the
lesson - stage set/decoration, costumes, other materials
and supplies, etc.
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Scenario

Engage part: The teacher asks the children to make a circle.After the children
have arranged themselves in a circle, the teacher shows them cards with different

people - for example, an adult and a young child. Then discuss how they differ. Discuss how nice it
is that we are alike and yet each of us is unique. Mention fingerprints, comment on the feelings we
experience, the sensations our bodies feel in the cold, heat, etc.

Exploring part: The children see the cards and begin to discuss among themselves what the people
on the cards look like. They also talk about some positive or negative experiences, and how they
felt.

Explanation part: After the cards, the teacher offers to read a story to the children.A book with a
story involving different characters with different idiosyncrasies.How to play. What would happen
if ... Imagine a story where all the characters were the same - would it be interesting?

Elaboration part: This way the children will express their thinking to everyone in the group and
explain why they feel the way they do. They should also notice the differences between these
experiences and emotions and discuss them.

Finally, the teacher talks about the importance and value of diversity, acceptance, support,
teamwork, tolerance, and that ultimately all people have the same feelings and needs.

Evaluation part: In general, everyone together talks about how they felt and thought during these
activities, what new values they learned and what are the children's ideas on how we can be more
tolerant towards our fellow children.

LESSON 20- team 2- urok 7 lesson 3
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ACTIVITIES
Work methods and techniques used Storytelling, role-playing, drawing, "I Am"
card game
PROJECT TEAM - LAW
The law you are addressing
AGE OF KIDS 5-6Y
DURATION OF THE LESSON maximum 20min
duration in minutes
SUBJECT Aggression

The topic of the lesson

SUB-SUBJECT
Key words and aspects of the topic

Feelings, empathy, friendship, acceptance,
sympathy, support

ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional
and cognitive development. Which values, moral and ethical norms will be understood and respected?

[ Children will learn :
what aggression is,

recognise aggressive behaviour,

understand the consequences, games to deal with aggression

TECHNOLOGY AND DESIGN
Main points and roles in the lesson scenario

Introduction to the topic, exploration of the
children, teacher explanation and assessment

ATTAINED IDEAS AND WORDS

New concepts and words introduced during the lesson
and their specific definitions

Acceptance, manipulation, ignoring +
aggression

MATERIALS
A complete list of materials needed in the course of the
lesson - stage set/decoration, costumes, other materials
and supplies, etc.

role plays, the story of the aggressive child in
the group related to aggression, paper and
marker, "'l am" cards

FLOW OF THE LESSON
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Activate the part: a child from the group behaves aggressively towards the children from the
group. The teacher asks the child why he is behaving so badly with his playmates. Can the child
name the feelings he/she is having ?

We have six basic feelings: happiness, sadness, anger, disgust, fear, shame. The teacher turns to the
children in the group and asks them what feelings does the aggressive child evoke in them? They
talk about how actions create feelings - good or bad. For example, someone hugging us, someone
pushing us, etc. The teacher records the actions and feelings.

Exploring part:The teacher gives the children the task of taking a piece of paper and a marker, then
drawing their own face and how they feel.

Explanatory part: The teacher takes cards called 1 am. She/He draws a card and tells a story about
the given emotion. E.g. She/He draws "tired" and tells, "Today, (my child's name) and | played on
the playground. We chased each other a lot, we swung on the swing (you tell what you actually did
with the child) and after playing so much | feel tired.” If you use real situations that the child has
been a part of this game will also help him/her realize how stories are told. The children then draw a
card, and begin to tell about the particular emotion that occurred to them. The teacher helps the
children separate the good and bad feelings. They then talk about which actions trigger the bad
feelings.

Elaboration part:

Discuss why drawings of anger and annoyance are different in different children. Let children know
that everyone feels anger and irritation differently in different situations. Let them know that it is
important to pay attention to situations, reasons for feeling a certain way, and people's reactions.

Evaluation part:
Let's ask the Wise Men to tell us what aggression is, and how to deal with it.

That it is important to know how an aggressive child feels so that we can help them.

LESSON 21

LESSON PLAN — DEALING WITH ANGER FROM DISCRIMINATION, REJECTION OR
REFUSAL

AGE OF KIDS 5-6Y

DURATION OF THE LESSON maximum | 20 minutes
duration in minutes

SUBJECT Social and Emotional Learning
The topic of the lesson
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SUB-SUBJECT
Key words and aspects of the topic

Anger, Rejection,
Inclusion, Respect

Discrimination,  Feelings,

ACTIVITIES Role-playing, storytelling, breathing exercise,
Work methods and techniques used drawing, circle discussion
ATTAINMENT OF KIDS | Children will develop emotional awareness,

Specific knowledge, skills and competencies you
aim to improve in children in the context of their
socio-emotional and cognitive development.
Which values, moral and ethical norms will be
understood and respected?

especially recognizing and managing anger
related to rejection and discrimination. They will
learn to express emotions safely, seek support,
and show inclusion and empathy toward others.

TECHNOLOGY AND DESIGN
Main points and roles in the lesson scenario

The lesson includes emotional identification,
naming and expression, followed by concrete
actions to manage anger. The teacher models

empathy and  respectful  communication
throughout.
ATTAINED IDEAS AND  WORDS | Anger — A strong emotion felt when something
New concepts and words introduced during the | is unfair or hurtful
lesson and their specific definitions Rejection — Being left out or told ‘no’

Discrimination — Being treated unfairly because
of who we are
Inclusion — Making sure everyone feels welcome

MATERIALS

A complete list of materials needed in the course
of the lesson - stage set/decoration, costumes,
other materials and supplies, etc.

- Emotion flashcards (especially anger, sadness,

fear)

- Soft stuffed toy for storytelling (e.g., Teddy the
Bear)

- Blank paper and crayons
- Calm music

- “Anger toolbox™ picture cards (deep breath,
hug, ask for help, go to safe space)

Sheeepdanand @ ricelrethe concrete course of the lesson. Give sample questions, actions, lines for each of

Engage part
The teacher welcomes children in a circle. She shows an ‘'angry face' card and asks:
'What does this face feel like? When do you feel angry?'

Children take turns sharing simple examples. The teacher normalizes the feeling: 'It’s okay to feel
angry. What matters is what we do with our anger.’

Exploring part

Storytelling: The teacher introduces a soft toy (Teddy) and tells this short story:
"Teddy wanted to play, but the other toys told him no because he looked different. Teddy felt very
angry and alone.’
Children are asked: 'How would you feel if that happened to you? What could Teddy do instead of
yelling or hitting?'
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Explanation part

The teacher introduces the concept of discrimination and rejection using child-friendly language:
'Discrimination means treating someone unfairly because of how they look or where they’re from.'
‘Rejection is when someone doesn’t want to play or share with you.
She then shows 'Anger Toolbox' cards (deep breathing, asking for help, hugging, using kind words).
She guides the children in a deep breathing exercise: 'Let’s smell the flower... blow the candle. ..

Elaboration part

Creative activity: Children draw themselves helping someone who feels rejected.
The teacher encourages them: 'Can you draw yourself being a good friend to Teddy?'
Children describe what they drew: 'l gave Teddy a hug.' 'l asked Teddy to play.'
The group discusses: 'How can we help friends feel included?"

Evaluation part

The teacher summarizes:
‘We all feel angry sometimes — especially when someone is unfair. But we can calm down and
choose kindness.'

Each child completes the sentence: 'When I feel angry, I can... (breathe, talk to teacher, hug my
friend)'
Final activity: soft music plays while children place a hand on their heart and say: 'l can choose
peace.’

LESSON 22- OER urok 22

AGE OF KIDS

5-6Y

DURATION OF THE LESSON maximum

duration in minutes

45 minutes

SUBJECT
The topic of the lesson

Early Childhood Development

SUB-SUBJECT
Key words and aspects of the topic

Understanding Tolerance: Empathy and
Positive Attitude

ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional and
cognitive development. Which values, moral and ethical norms will be understood and respected?

Enhance children's empathy, positive attitude, and problem-solving skills while fostering values of
tolerance, respect, kindness, and inclusivity, supporting their socio-emotional and cognitive
development in a compassionate and community-minded way.
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ATTAINED IDEAS AND WORDS
New concepts and words introduced during the lesson and their specific definitions

Description

The OER "Understanding Tolerance: Empathy and Positive Attitude” is designed for children aged
4-10 to teach them the importance of tolerance through empathy and maintaining a positive attitude.
This resource helps young learners understand and respect differences, fostering a kind and
inclusive environment. It includes engaging activities such as storytelling with "The Invisible Boy"
by Trudy Ludwig, role-playing scenarios to practice empathy, and creating gratitude journals and
positive affirmations to build a positive outlook. Additionally, it provides practical examples and
craft projects like a "Tolerance Tree" to encourage daily acts of kindness. The OER also offers
printable activity sheets and resources for parents and teachers to support continuous learning at
home and in the classroom. The framework is supported by materials from Learning for Justice and
Charity For Change, ensuring a comprehensive and research-backed approach to teaching these
essential life skills.

Introduction
Hey kids! Today, we’re going to learn about a super important topic called tolerance. Tolerance

means accepting and respecting everyone’s differences. It’s about being kind and

understanding to others, even if they are different from us. Let’s dive into what empathy and a
positive attitude mean, and how they can help us be more tolerant.

What is Tolerance?

Tolerance is like being a superhero friend. Imagine if everyone was the same, it would be so boring!
Tolerance makes our world colorful and fun because we get to learn and grow with different kinds
of people. It’s about accepting and celebrating these differences.

Understanding Empathy

Empathy is when we try to understand how others feel. Think about a time when you were sad or
happy. Now, imagine how your friend might feel in those moments. When we show empathy, we’re
saying, “I care about how you feel.”

Example: If your friend falls and hurts their knee, you can show empathy by helping them up and
asking if they are okay. You could say, “I’m here for you.”
Activities:

Story Time: Let’s read "The Invisible Boy" by Trudy Ludwig. In the story, Brian feels invisible at
school. How can we help someone like Brian feel included?
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Role-Playing: Pretend to be different characters. One person shares a story about feeling sad or
happy, and others show how they would respond with empathy.

Developing a Positive Attitude

A positive attitude is like a bright sunny day in your mind. It’s all about looking for the good
things around you and in other people.

Example: If you didn’t win a game, instead of feeling bad, think about how much fun you had
playing and learning new skills.

Activities:

Gratitude Journal: Every day, draw or write about something that made you happy or something
you are thankful for. Maybe it’s a hug from mom or playing with your favorite toy.

Positive Affirmations: Stand in front of a mirror and say, “I am kind,” “I am a good friend,” and “I
love to share.” These words help you feel good about yourself and others.

Practicing Tolerance in Everyday Life

Being tolerant is something we can do every day. It’s in the small things like sharing your toys,
listening when someone talks, and being kind.

Example: When you see someone playing alone, invite them to join your game. It makes everyone
feel included and happy.

Activities:

Circle Time Discussion: Let’s talk about a time you were Kind to someone or when someone was
kind to you. How did it make you feel?

Craft Project: Create a "Tolerance Tree." Each leaf on the tree represents an act of kindness or a
time you were tolerant. Write or draw these acts on paper leaves and stick them on the tree.

Parents and Teachers Corner

For Parents: Encourage open conversations about feelings with your child. Model empathy by
showing understanding and respect in your daily interactions. Praise your child when they display
tolerant behavior.

For Teachers: Incorporate diverse stories and activities in your classroom that highlight the beauty
of different cultures and perspectives. Create a classroom environment where every child feels
respected and valued.
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Conclusion
Tolerance, empathy, and a positive attitude are the keys to making our world a better place. By

understanding and practicing these values every day, we can all become superheroes of kindness
and understanding. Remember, every act of kindness makes a big difference!
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LESSON 23- OER

AGE OF KIDS 5-6Y

DURATION OF THE LESSON maximum duration in 45 minutes

minutes

SUBJECT Early Childhood Development

The topic of the lesson

SUB-SUBJECT
Key words and aspects of the topic Understanding Anger and How to Deal
With It
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ATTAINMENT OF KIDS

Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional and
cognitive development. Which values, moral and ethical norms will be understood and respected?

This resource teaches young children how to recognize and manage anger through simple
explanations, relatable examples, and practical strategies like deep breathing, talking about feelings,
and kindness, helping them develop peaceful, caring behaviors in their daily interactions.

ATTAINED IDEAS AND WORDS
New concepts and words introduced during the lesson and their specific definitions

Overview

This Open Educational Resource (OER) is designed for young children, particularly those in
kindergarten and early elementary school, to help them understand and manage feelings of anger.
The resource provides simple explanations, relatable examples, and practical strategies to teach kids
how to handle anger positively. It is enhanced with supporting materials, including videos, images,
and documents, to engage young learners and reinforce key concepts.

Anger can sometimes make us do things that hurt others, like yelling or hitting. This educational
resource helps kids understand what anger is, why we feel it, and how to handle it better. Kids will
learn how to deal with anger through simple explanations and fun examples and become more
caring and peaceful.

1. What is Anger?

Anger is a strong feeling that can make us feel upset or mad. Everyone feels angry sometimes, and
that’s important to know how to handle anger without hurting others.

2. Why Do We Get Angry?

Feeling Upset

Sometimes, we get angry because we feel upset when things don’t go the way we want.
Feeling Frustrated

We can also feel angry when we are stuck or can’t do the scanning we want to do.
Copying Others

If we see other people, like friends or family, getting angry and acting out, we might think it’s okay;
it's the same.
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3. What Happens When We Get Angry?

Words That Hurt
When angry, we might say mean things that hurt other people's people's
Actions That Hurt

Sometimes, we might hit, push, or do other things that can hurt others.

4. Examples of Angry Situations

Example 1: School Playground

Jenny feels angry when another child takes the toy she was playing with. She yells at the child and
tries to grab the toy back.

Example 2: Car Ride

When the car ride takes too long, Tom gets really angry. He starts yelling and kicking the seat in
front of him.

5. How Can We Handle Anger?

Take a Deep Breath

When you feel angry, try taking a few deep breaths to calm down.

Talk About It

Tell a teacher or an adult how you feel. Talking about your feelings can help you feel better.
Walk Away

If something makes you angry, try walking away and finding a quiet place to calm down.
Think of Happy Things

Think about something that makes you happy, like your favorite game or a fun day you had.

6. Helping Each Other

Be Kind
If you see someone else feeling angry, be kind and try to help them feel better.

Share and Play Fair
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Sharing and playing nicely with friends can help everyone feel happy and avoid anger.
Use Words, Not Fists

Always use your words to express how you feel instead of hitting or pushing.

7. Real-Life Example: How We Solved a Problem

In our school, some kids were feeling angry and yelling during playtime. We started a "Feelings
"circle” where everyone could talk about their feelings. Soon, everyone learned to share and play
nicely, and our playtime became much more fun!

8. Conclusion

Anger is a normal feeling, but it's important to handle it in a way that doesn’t hurt others. By taking
deep breaths, talking about our feelings, and being kind, we can all learn to manage our anger and
make our school happier.
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AGE OF KIDS 5-6Y

DURATION OF THE LESSON maximum duration in 45 minutes

minutes

SUBJECT Understanding and Combating
The topic of the lesson Discrimination

SUB-SUBJECT
Key words and aspects of the topic

ATTAINMENT OF KIDS
Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional and
cognitive development. Which values, moral and ethical norms will be understood and respected?

Development of children's understanding of discrimination—focusing on race, gender, and
disability—Dby teaching inclusivity, empathy, and fairness through interactive stories, activities, and
examples, fostering a foundation of kindness, respect, and equal opportunity in their daily
interactions.

ATTAINED IDEAS AND WORDS
New concepts and words introduced during the lesson and their specific definitions

Overview

This educational resource aims to help children aged 4-10 understand and recognize discrimination.
Discrimination is when people are treated unfairly because they are different in some way. The
resource focuses on three main types of discrimination that children might encounter: race, gender,
and disability. Through engaging videos, stories, and activities, children will learn about the
importance of inclusivity, empathy, and fairness. By understanding these concepts, children can
promote a kind and inclusive environment in their daily interactions. This resource includes
practical examples, solutions, and interactive activities to reinforce these lessons.

Discrimination is when people are mistreated because they are different in some way. It's important
to teach children about discrimination early to help everyone be kind and inclusive. This
presentation will focus on three main types of discrimination that children might encounter: race,
gender, and disability. Children can learn to be fair and inclusive in their daily interactions by
understanding these types.

Focus Areas

Race: Children should understand that skin color differences are average and learn to respect and
appreciate these differences.
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Gender: It's important to challenge stereotypes that limit what boys and girls can do and to promote
equal opportunities for all genders.

Disability: Encouraging the inclusion of children with disabilities in all activities and adapting
these activities to ensure everyone can participate is essential for a fair and inclusive environment.

Actual Examples of Racial Discrimination

Problem:

Imagine a child with darker skin not being invited to play at recess. This exclusion is based solely
on the color of their skin, which is unfair and hurtful. Another example is a child feeling left out
during a group activity because they are from a different racial background, and the other children
do not understand or respect their cultural traditions. These examples illustrate how racial
discrimination can make children feel lonely and rejected.

Solution:

One effective way to combat racial discrimination is to teach empathy. Children can learn to
understand and respect differences in skin color and cultural backgrounds by using stories and
discussions. Promoting inclusivity in play and group activities ensures that all children feel valued
and included. Adults play a crucial role by modeling inclusive behavior and stepping in when they
see racial discrimination.

Actual Examples of Gender Discrimination

Problem:

Consider a girl who wants to join a soccer game but is told she can't because “girls don't play
soccer." This type of gender discrimination reinforces harmful stereotypes and limits children's
opportunities. Another example is a boy who enjoys ballet but gets teased by his peers for liking a
traditionally "feminine" activity. These situations highlight how gender discrimination can restrict
children's interests and activities based on outdated ideas.

Solution:

To address gender discrimination, it is essential to challenge stereotypes that limit what boys and
girls can do. Encouraging all children to explore different activities, regardless of gender, helps
break down these stereotypes. Promoting mixed-gender teams in sports and other activities ensures
that everyone has equal opportunities. Positive reinforcement is critical; praising children for
breaking stereotypes and being inclusive can reinforce these behaviors.

Actual Examples of Disability DiscriminationSolutions

Problem:
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Picture a child in a wheelchair excluded from a playground game because the other children do not
know how to include them. Another example is a child with a speech impediment being ignored or
mocked by their peers. There are also instances where a student with learning disabilities does not
receive the necessary support in class, making it harder for them to succeed. These examples show
how disability discrimination can create barriers to participation and achievement for children with
disabilities.

Solution:

Adapting games and activities to include children with different abilities is crucial in combating
disability discrimination. Raising awareness about various disabilities and the importance of
inclusion helps children understand and accept their peers with disabilities.

Providing necessary support, whether through classroom accommodations or social support, ensures
that children with disabilities can participate fully and succeed alongside their peers.

Activities
To reinforce these concepts, various activities can be implemented:

Storytime: Read stories featuring diverse characters and themes of inclusivity to help children
relate to and understand different perspectives.

Art Projects: Encourage children to draw self-portraits and discuss how everyone is unique to
appreciate diversity.

Role-Playing: Create scenarios where children practice inclusive behaviors to build empathy and
social skills.

Sports Day: Organize mixed-gender teams and modify games to ensure inclusivity, allowing
children to experience the benefits of fairness and cooperation firsthand.

Guest Speakers: Invite speakers with disabilities to share their experiences, providing powerful
lessons in empathy and understanding.

Conclusion

Creating an Open Educational Resource on discrimination for children aged 4-10 involves
developing engaging, age-appropriate materials that address race, gender, and disability. Children
can learn the importance of inclusivity and fairness through stories, activities, and discussions. By
making these resources accessible and involving educators and parents, we can foster a more
inclusive environment for young children. Promoting kindness, empathy, and understanding from
an early age lays the foundation for a more just and equitable society.
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LESSON 25-OER

AGE OF KIDS 5-6Y

DURATION OF THE LESSON maximum | 45 minutes

duration in minutes

SUBJECT Early Childhood Development, Psychology, Social
The topic of the lesson Work

SUB-SUBJECT Developing Emotional Intelligence: Understanding
Key words and aspects of the topic and Managing Emotions

ATTAINMENT OF KIDS
Specific knowledge, skills and competencies you aim to improve in children in the context of their socio-emotional and
cognitive development. Which values, moral and ethical norms will be understood and respected?

This resource helps children aged 4-12 develop emotional intelligence by teaching them to
recognize, understand, and manage their emotions through engaging activities like drawing feelings
faces, using calm-down jars, empathy exercises, and keeping a feelings journal, fostering empathy,
social skills, and personal well-being.
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ATTAINED IDEAS AND WORDS
New concepts and words introduced during the lesson and their specific definitions

Overview

The OER "Developing Emotional Intelligence: Understanding and Managing Emotions™ is designed
for children aged 4-12 to help them recognize, understand, and manage their emotions while
fostering empathy and strong social skills. This resource provides engaging activities such as
drawing feelings, creating calm down jars, and practicing empathy through charades. Additionally,
it includes storytelling sessions with books like "When Sophie Gets Angry - Really, Really Angry"
and interactive activities like keeping a feelings journal. Complemented by songs and videos, this
OER equips children with essential emotional skills for positive interactions and personal well-
being.

Building Emotional Awareness and Empathy in Young Children

Introduction

Hello kids! Today, we're going to learn about something very special called emotional intelligence.
Emotional intelligence is all about understanding your own feelings and the feelings of others. It
helps us to be better friends, to solve problems, and to feel happier. Let's explore how we can
recognize, understand, and manage our emotions in fun and exciting ways!

What is Emotional Intelligence?

Emotional intelligence is like being a feelings detective. It means being able to notice when you or
someone else is feeling happy, sad, angry, or scared, and knowing what to do with those feelings.
When you understand emotions, you can make better decisions and have better relationships with
your friends and family.

Recognizing Emotions

The first step in developing emotional intelligence is learning to recognize emotions. Think about
how your body feels when you are happy — maybe you smile a lot or feel warm inside. What about
when you are sad? You might feel like crying or want to be alone. By paying attention to these
signals, you can start to understand what you and others are feeling.

Example Activity:

Feelings Faces: Draw different faces showing different emotions like happy, sad, angry, and
surprised. Practice making these faces in a mirror and talk about times when you felt these
emotions.

Understanding Emotions
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Once you can recognize emotions, the next step is understanding why you feel that way. Did
something good happen that made you happy? Did something bad happen that made you sad?
Understanding the reasons behind your emotions helps you manage them better.

Example Activity:

Emotion Storytime: Read stories where characters go through different emotions. Discuss why the
characters feel the way they do and what they do to handle their feelings. "When Sophie Gets
Angry - Really, Really Angry" by Molly Bang is a great book to start with.

Managing Emotions

Managing emotions means knowing what to do with your feelings. If you are angry, you might take
deep breaths to calm down. If you are sad, you might talk to a friend or a family member. Managing
emotions helps you stay in control and make good choices.

Example Activity:

Calm Down Jar: Create a calm down jar with glitter and water. When you shake it, watch the
glitter settle to help you feel calmer. This is a great way to manage strong emotions.

Empathy and Social Skills

Empathy is understanding how others feel. If your friend is sad, you can show empathy by
comforting them. Good social skills mean being able to communicate and get along well with
others. Both are important parts of emotional intelligence.

Example Activity:

Empathy Charades: Act out different emotions and have your friends guess what you are feeling.
Talk about how they can help someone who is feeling that way.

Practicing Emotional Intelligence Every Day

Emotional intelligence is something you can practice every day. Talk about your feelings, listen to
others, and use the strategies you've learned to manage your emotions.

Example Activity:
Feelings Journal: Keep a journal where you draw or write about your feelings each day. This helps

you to keep track of your emotions and see how they change over time.

Conclusion
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Emotional intelligence is a superpower that helps you understand and manage your emotions and
connect better with others. By practicing the activities we talked about, you can become an
emotional intelligence expert!
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